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ABSTRACT
The purpose o f  t h i s  s tu d y  i s  to  lo o k  a t  th e  e f f e c t  t h a t  m ig ra tio n  
and fo s te r a g e  have on e d u c a tio n a l p ro g re s s  and p e rso n a l w e ll-b e in g *  The 
s u b je c ts  o f  t h i s  s tu d y  a re  s tu d e n ts  from  th e  N e th erlan d s  Windward I s ­
la n d s  and B onaire who le a v e  t h e i r  home i s la n d s  f o r  t h e i r  secondary  edu­
c a tio n  and th e n  must l i v e  w ith  s tr a n g e r s  o r  r e l a t i v e s  o f  whom th e y  have 
l i t t l e  know ledge.
As th e  N e th erlan d s  Windward I s la n d s  and B onaire la c k  t o t a l  schoo l 
f a c i l i t i e s ,  due to  th e  n a tu re  o f  th e  adopted  Dutch e d u c a tio n a l system  
th ro u g h o u t th e  N e th e rlan d s  A n t i l l e s ,  i t  has been n e c e ssa ry  o v e r th e  
y e a rs  f o r  numbers o f  young peop le  to  m ig ra te  to  th e  l a r g e r  and more 
p o p u la ted  is la n d  o f  Cura9ao f o r  t h e i r  secondary  e d u c a tio n . A do lescen t 
m ig ra tio n  p la c e s  th e se  young peop le  in  an e d u c a tio n a l and fo s te r a g e  
environm ent t h a t  i s  fo re ig n  and h o s t i l e  to  them , th u s  c re a t in g  p re s s u re s  
and s i t u a t io n s  t h a t  a re  n o t  conducive to  t h e i r  p e rso n a l grow th o r  edu­
c a t io n a l  p ro g re s s .
A n th ro p o lo g ica l methods o f  p a r t i c ip a n t  o b s e rv a tio n , in te rv ie w s , 
open-ended q u e s t io n n a ir e s ,  s t a t i s t i c s  and th e  g a th e r in g  o f  h i s t o r i c a l  
in fo rm a tio n  were employed in  o rd e r  to  a c q u ire  in fo rm a tio n  concern ing  
t h i s  un ique t r a d i t i o n  o f  m ig ra tio n  and fo s te ra g e  f o r  e d u c a tio n a l p u r­
p o se s . T his s tu d y  a ls o  in c lu d e s  a com parison group o f  secondary  s tu ­
d e n ts  from  Curacao who l i v e  and a t te n d  schoo l on t h e i r  home i s l a n d .
I t  i s  hoped t h a t  th e  r e s u l t s ,  su g g e s tio n s  and co n c lu s io n s  o f  t h i s  
s tu d y  w i l l  encourage a l t e r n a t iv e  s o lu t io n s  to  th e  e d u c a tio n a l and hou­
s in g  needs o f  th e  s tu d e n ts  from th e  N e th erlan d s  Windward I s la n d s  and 
B onaire who m ust m ig ra te  f o r  t h e i r  secondary  e d u c a tio n .
MIGRATION AND SECONDARY EDUCATION 
IN THE NETHERLANDS ANTILLES
INTRODUCTION
The t e r r i t o r y  o f  th e  N eth erlan d s A n t i l l e s ,  a s  d e p ic te d  in  F igure  1, 
c o n s is ts  o f  th e  N e th erlan d s Leeward Is la n d s  o f  Curacao and B onaire and 
th e  N eth e rlan d s "Windward I s la n d s  o f  S t .  M aarten (Dutch p a r t ) ,  S t .  
E u s ta t iu s  ( " S ta t i a " )  and Saba. When d isc u s s in g  th e  N e th erlan d s  A n t i l le s  
i t  i s  o f te n  n o t r e a l iz e d  t h a t  th e y  a re  composed o f  two groups a t  a con­
s id e r a b le  d is ta n c e  from  each o th e r .  The term s '‘windward1 and “leew ard" 
r e l a t e s  to  th e  n o r th e a s te rn  t r a d e  winds p re v a i l in g  in  th e  Caribbean Sea 
(Ochse 1958: 73)* The N eth e rlan d s  Leeward I s la n d s  group l i e s  abou t 20 
m iles  n o r th  o f  V enezuela and th e  N eth erlan d s Windward I s la n d s  group i s  
s i tu a te d  abou t 500 m ile s  n o r th  o f  Curacao and Bonaire (UNESCO 1976: v ) .  
The t o t a l  a re a  i s  321 square m ile s .
The N eth e rlan d s Leeward I s la n d s  a re  s i tu a te d  in  a reg io n  o f  extrem e 
d rough t ex ten d in g  from  th e  Orinoco to  th e  mouth o f  th e  Magdalena in  
Colum bia. They have a s o -c a l le d  t r o p i c a l  s tep p e  c l im a te .  The N ether­
la n d s  Windwards a re  l e s s  a r id  (Ochse 1958: 7^0* Table 1 shows th e  a re a ,  
p o p u la tio n  and d e n s i ty  o f  each o f  th e  i s la n d s  in  th e  N eth erlan d s A n ti l ­
l e s  a s  o f  1988.
M ig ra tio n  i s  n o th in g  new i n  th e  West In d ie s  (Davison 1962: 1) and 
th e  N e th erlan d s  A n t i l le s  a re  no e x c ep tio n  where th e  need to  m ig ra te  has 
made th e  peop le  in c e s s a n t  t r a v e l e r s .  Throughout th e  C aribbean , la rg e  
netw orks o f  r e la t io n s h ip s  l i n k  th e  i s la n d  p o p u la tio n s , and f o r  c e n tu r ie s  
men and women have chosen m ig ra tio n  a s  t h e i r  b e s t  and sometimes on ly  
o p tio n  f o r  s u rv iv a l .  The need to  m ig ra te  has c re a te d  a number o f  common 
problem s f o r  th e  peop le  o f  th e  C aribbean when th e y  m ust le a v e  t h e i r  i s -
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4TABLE 1
NUMBER OF INHABITANTS 
AREA-POPULATION-DENSITY PER ISLAND-1988
Is la n d A rea(sq.m i.) P o p u la tio n D en sity
Bonaire 112 10,012 89
Curacao4 180 150,000 833
Saba 5 1.029 205
S t ,  E u s ta t iu s 8 1,640 205
S t .  M aarten 16 21,868 1.366
N eth erlan d s
A n t i l le s 321 184,549 575
S o u rce : H oliday P u b l ic a t io n s , 1987• N etherlands
A n t i l l e s ,
S t a t i s t i c a l  Yearbook, 1974. N eth erlan d s 
A n t i l l e s ,
la n d s  and go to  o th e r  i s la n d s  o r  th e  m ainland in  se a rc h  o f  a l iv e l ih o o d .  
For exam ple, a s  many m ig ran ts  a re  p a re n ts  w ith  dependent c h i ld re n ,  th e y  
must seek  h e lp  w ith  c h i ld  care  and f re q u e n t ly  p la c e  t h e i r  c h i ld re n  w ith  
g ra n d p a re n ts , r e l a t i v e s  o r  f r ie n d s  (R ichardson  1983* 50; Kerns 1983*
51 )• A lso , in  many in s ta n c e s ,  i f  young peop le  m ig ra te , th e y  a re  expec­
te d  to  p ro v id e  f in a n c i a l  su p p o rt f o r  th e  fa m ily  and f r ie n d s  t h a t  th ey  
le a v e  beh ind  (R ichardson 1983* ^ 7 ) .  On i s la n d s  where th e  jobs a re  l im i ­
te d  p r im a r i ly  to  c i v i l  s e rv ic e ,  te a c h in g , banking o r  te c h n ic a l  f i e l d s ;  
m ig ra tio n  may be n e c e s sa ry  when no p o s i t io n s  a re  a v a i la b le  ( P h i lp o t t  
1973* 6 8 ) .
In  th e  N eth erlan d s A n t i l l e s ,  economics fo rc e d  la b o re r s  to  u se  th e  
i s la n d s  l i k e  s tep p in g  s to n e s  a t  th e  beg inn ing  o f  th e  tw e n tie th  c e n tu ry , 
when in  1918 th e  b ig  r e f in e r y  o f  th e  Royal Dutch S h e ll  was p u t in to  a c ­
t i o n  i n  Curacao to  r e f in e  crude o i l  from  V enezuela . Thousands o f  immi- •»
g ra n ts  came to  th e  i s la n d  and g r e a t  changes took  p la c e  in  th e  f i e l d  o f  
p u b lic  w orks, ed u c a tio n  and governm ent (K araer 1969* 39; Ochse 1958:
7 6 ) .
During Wbrld War I I  th e  c o n f l i c t  sev ered  a l l  co n n ec tio n s  w ith  th e  
N e th e r la n d s . The need f o r  a secondary  e d u c a tio n a l system  made i t s e l f  
s tro n g ly  f e l t  (G oslinga 19**8* 68) as  i t  became in c re a s in g ly  d i f f i c u l t  
and hazardous to  send c h i ld re n ,  e s p e c ia l ly  c h i ld re n  o f  th e  o i l  r e f in e r y  
em ployees who had been u sed  to  going to  H o lland , away f o r  t h e i r  secon­
d ary  e d u c a tio n . A m ajor s te p  was ta k e n  on Septem ber 17* 19^1* when th e  
f i r s t  th re e -y e a r  h ig h  schoo l opened i t s  doors in  Curacao (K am er 1969* 
56-57)* In  19^5, w ith  th e  end o f  th e  w ar, th e  N eth erlan d s Windward I s ­
la n d s  sponsored  th e  f i r s t  group o f secondary  s tu d e n ts  to  Curacao, th u s  
in a u g u ra tin g  a new a s p e c t  o f  m ig ra tio n .
T his s tu d y  lo o k s a t  m ig ra tio n  f o r  secondary  e d u c a tio n  in  th e
6N eth erlan d s  A n t i l le s  and th e  p a r t  t h a t  i t  co n tin u es  to  p la y  in  th e  l i v e s  
o f  young people  from th e  sm a lle r  and l e s s  p o p u la ted  i s l a n d s .  Secondary 
s tu d e n ts  must le a v e  t h e i r  p a r e n ts ,  fam ily  and f r ie n d s  i n  o rd e r  to  f u l f i l l  
t h e i r  s p e c i f i c  e d u c a tio n a l n e e d s . A lthough each  o f  th e  i s la n d s  in  th e  
N eth erlan d s A n t i l le s  p ro v id e  some l e v e l  o f  secondary  e d u ca tio n  ( th i s  has 
been th e  case f o r  o n ly  a s h o r t  t im e ) , on ly  Curasao b o a s ts  a com plete pro­
gram, T h e re fo re , to d ay  th e  l a r g e s t  number o f  m ig ra tin g  s tu d e n ts  a re  
based in  Curacao,
The problem s r e l a t e d  to  t h e i r  l i v in g  arran g em en ts , ed u c a tio n  and 
language d i f f i c u l t i e s  o ccu r most d ra m a tic a lly  in  t h a t  s e t t i n g .  Language 
i s  a s e r io u s  problem  f o r  th e  s tu d e n ts  from th e  N etherlands A n t i l le s  
(UNESCO 1976: 1 1 ) , e s p e c ia l ly  th o se  o f S t .  M aarten, Saba and S ta t i a  who 
go to  Curacao f o r  t h e i r  secondary  ed u c a tio n .
The m other tongue o f  th e  m ig ra tin g  s tu d e n ts  from th e  N etherlands 
Windward I s la n d s  i s  E n g lish , and classroom  in s t r u c t io n  on t h e i r  re sp e c ­
t iv e  i s la n d s  has (most r e c e n t ly )  been p r im a r i ly  in  E n g lish  (Crane 1987: 
441; Saba H erald  Aug. 1986: 1 ) .  When th e  s tu d e n ts  a r r iv e  in  Curacao 
th e y  d is c o v e r  t h a t  t h e i r  c la s s e s  a re  conducted in  e i t h e r  Dutch, Papiamentu 
( th e  m other tongue o f  Curacao, B onaire and Aruba) o r a com bination o f  
b o th . These s tu d e n ts  must make an e x tra o rd in a ry  e f f o r t  to  a d ju s t  to  th e  
language d if f e r e n c e s  i n  a v e ry  s h o r t  space o f  tim e o r  th ey  end up f a i l ­
in g , r e p e a t in g  g rad es  o r  d ropping  o u t o f  sch o o l. M ig ra tin g  s tu d e n ts  from 
Bonaire do n o t have th e s e  language problem s s in c e  t h e i r  m other tongue i s  
Papiam entu .
L iv ing  arrangem ents a re  a s e r io u s  problem , and one t h a t  bo th  th e  
s tu d e n ts  and t h e i r  p a re n ts  must d e a l w ith . S ince th e re  a re  now no dormi­
t o r i e s  to  house th e  m ig ra tin g  s tu d e n ts  when th ey  come to  Curacao, i t  i s
n e c e s sa ry  to  seek  s h e l t e r  in  f o s t e r  homes. This i s  u s u a l ly  a rran g ed  by 
th e  s tu d e n ts ' p a re n ts  w ith  th e  h e lp  o f  r e l a t i v e s  o r  c lo se  f r i e n d s .  In
7many in s ta n c e s  th e se  accommodations do n o t work and th e  s tu d e n ts  seek 
new l i v in g  a rran g em en ts , u s u a l ly  w ith  s tr a n g e r s .
One a s p e c t  o f  t h i s  r e s e a rc h  i s  th e  em otional and e d u c a tio n a l d e v e l­
opment o f  c h ild re n  in  th e  N e th erlan d s  A n t i l le s  who must le a v e  home f o r  
t h e i r  seco n d ary  e d u c a tio n . The fo llo w in g  pages w i l l  ex p lo re  th e  e f f e c t s  
o f  th e  e d u c a tio n a l system  o f  th e  N eth erlan d s A n t i l le s  on th e  young people 
who le a v e  t h e i r  p a r e n ts ,  f a m il ie s ,  f r i e n d s ,  and is la n d s  in  o rd e r  to  be 
ed ucated  in  a language and environm ent t h a t  i s  a l i e n  to  them. When mi­
g r a t in g ,  th e se  young peo p le  l i v e  in  f o s t e r  homes w ith  peop le  t h a t  a r e ,  
in  many c a s e s , s tr a n g e r s  and h o s t i l e  to  them . How does an e d u c a tio n a l
system  t h a t  r e s u l t s  i n  m ig ra tio n  and fo s te r a g e  a f f e c t  th e  em o tio n al and
r
e d u c a tio n a l deV elopm en t-o f-the—s tu d e n ts ? ---------------------
The s tu d e n ts  a re  th e  c e n t r a l  fo cu s  o f  t h i s  s tu d y . They a re  th e  
ones who must d e a l  w ith  th e  consequences o f  m ig ra tio n  and fo s te r a g e ,  and 
th e  l i f e ,  language and e d u c a tio n  th r u s t  upon them by t h e i r  c o lo n ia l  p a s t  
and a governm ent t h a t  w ishes to  (o r , i n  any case  d o es) fo llo w  th e  Dutch 
system  o f  e d u c a tio n  (Hawkins 1976: 76; Bor 1981: 1 ^6 ).
R esearch  Background and Methods
During th e  summer o f  1985 I  v i s i t e d  th e  i s l a n d  o f  S t .  E u s ta t iu s  in
th e  N e th e rlan d s  Windward I s la n d s  f o r  s ix  weeks. As a g rad u a te  s tu d e n t
o f  an th ro p o lo g y  a t  th e  C ollege o f  W illiam  and Mary, I  was a t te n d in g  th e
u n i v e r s i t y 's  f i e l d  sch o o l in  h i s t o r i c a l  a rch aeo lo g y . During my s ta y  on
S t a t i a ,  I  d id  an in d ep en d en t s tu d y  and w rote a re s e a rc h  p ap er on th e
schoo l system  o f  S t .  E u s ta t iu s ,  which I  t i t l e d ,  "S t a t i a ‘ s Most V aluable
E x p o rt: Her C h ild re n " . At t h a t  tim e th e re  were o n ly  p rim ary  sch o o ls  on
S t .  E u s ta t iu s .  In  o rd e r  to  com plete a secondary  e d u c a tio n , s tu d e n ts
m ig ra ted  to  S t .  M aarten , Aruba o r  Curasao, th e  l a r g e r  and more commer­
c i a l l y  developed  i s la n d s  w ith in  th e  N e th e rlan d s  A n t i l l e s .  In  1986 Aruba
8became a  t e r r i t o r y  w ith  "S ta tu s  A p arte11 w ith in  th e  Kingdom o f  th e  Neth­
e r la n d s  and i s  now s e p a ra te  from th e  N e th e rlan d s  A n t i l l e s ;  th e r e f o r e ,  
s tu d e n ts  a re  no lo n g e r  be ing  s e n t  to  Aruba in  th e  numbers t h a t  th e y  once 
were (UNESCO, 1985)*
This s tu d y  gave me an in tro d u c t io n  to  th e  e d u c a tio n a l system  o f  th e  
N eth erlan d s A n t i l l e s ,  which i s  based  on th e  Dutch system  o f  ed u c a tio n  
(Prins->ZLnkel 1983: 9 -1 0 ) . This system  r e q u i r e s  t h a t ,  on th e  secondary  
l e v e l  each c h i ld  go to  th e  sch o o l t h a t  p ro v id e s  th e  l e v e l  and ty p e  o f  
ed u c a tio n  b e s t  s u i te d  to  h is  o r  h e r  a b i l i t y .  The d e c is io n  abou t th e  
type o f  secondary  sch o o l a  p u p il  i s  a llow ed  to  a t te n d  a f t e r  f in is h in g  
prim ary  schoo l i s  d e term ined  by th e  p u p i l ! s t e s t  s c o re s  and on th e  
b a s is  o f  th e  h ead m aste r’ s ad v ice  abou t a p a r t i c u l a r  p u p i l  (Vedder 1986: 
2 4 ) .
As a r e s u l t  o f  t h i s  i n i t i a l  s tu d y , I  d ec id ed  to  do re s e a rc h  f o r  my 
m a s te r ’s t h e s i s  on secondary  s tu d e n ts  from  th e  N e th e rlan d s  VELndward 
Is la n d s  and B onaire who m ig ra te  f o r  t h e i r  e d u c a tio n . I  chose th e  i s la n d  
o f  Curacao a s  th e  main base  o f  ny r e s e a r c h .  Curacao in c o rp o ra te s  a l l  
a s p e c ts  o f  th e  e d u c a tio n a l system  because i t  i s  th e  c e n te r  o f  th e  gov­
ernm ent f o r  th e  is la n d s  o f  th e  N eth erlan d s A n t i l l e s  and i t  a ls o  has an 
in s u la r  governm ent, b o th  o f  which must d e a l  w ith  th e  e d u c a tio n a l is s u e  
and a l l  problem s r e l a t e d  to  i t .  The i s la n d  in  th e  N e th erlan d s A n t i l l e s  
t h a t  has th e  m a jo r ity  o f  secondary  s c h o o ls , Curasao a t t r a c t s  th e  l a r g e s t  
number o f  s tu d e n ts  from  th e  c o n s te l l a t io n  o f  th e  fo u r  sm a lle r  i s l a n d s .
As m entioned p re v io u s ly ,  Aruba p r e s e n t ly  en jo y s  " S ta tu s  A parte" from  th e  
o th e r  i s la n d s  a lth o u g h  s t i l l  m a in ta in in g  a bond w ith  H o lland . There­
f o r e ,  Aruba was n o t my choice a s  th e  b e s t  s u i te d  f o r  t h i s  s tu d y  s in ce  
v ery  few m ig ra tin g  s tu d e n ts  a re  being  s e n t  th e r e ,  a t  t h i s  tim e .
The re s e a rc h  was conducted o v er a 20-month p e r io d , beg inn ing  on
9June 16, 1986, and conclud ing  on F ebruary  16, 1988, During t h i s  p e r io d , 
b r i e f  in v e s t ig a t io n s  were made on th e  i s la n d s  o f  Aruba, S t ,  M aarten and 
B o n a ire . However, I  sp en t th e  m a jo r ity  o f  tim e in  C urasao, where I  
r e g u la r ly  conducted in te rv ie w s  w ith  100 m ig ra tin g  secondary  s tu d e n ts  and 
100 Curacao s tu d e n ts  in  th e  course o f  th e  1986/87 schoo l y e a r .  I  a lso  
ta lk e d  w ith  p a re n ts ,  g u a rd ian s , e d u c a tio n a l o f f i c i a l s ,  schoo l d i r e c to r s ,  
t e a c h e r s ,  members o f  th e  te a c h e rs  u n io n , schoo l board  o f f i c i a l s ,  govern­
ment o f f i c i a l s ,  and lo c a l  p a re n ts .  In o th e r  words, I  in te rv ie w e d  people  
in  th e  N eth erlan d s A n t i l le s  whom I  th o u g h t could  c o n tr ib u te  to  my know­
led g e  o f  th e  e d u c a tio n a l system , th e  s tu d e n ts  and t h e i r  e d u c a tio n a l and 
m ig ra tin g  e x p e r ie n c e .
While conducting  t h i s  r e se a rc h  I  employed th e  a n th ro p o lo g ic a l  met­
hods o f  p a r t i c ip a n t  o b s e rv a tio n , in te rv ie w in g , q u e s tio n n a ire s  (see Appen­
d ix  A), open-ended q u e s tio n n a ire s ,  g a th e r in g  s t a t i s t i c s  and h i s t o r i c a l  
in fo rm a tio n  in  o rd e r  to  u n d e rs tan d  t h i s  unique t r a d i t i o n  o f  m ig ra tio n  
and fo s te ra g e  f o r  e d u c a tio n a l purposes in  th e  N eth erlan d s A n t i l l e s .
CHAPTER I
THE HISTORICAL SIGNIFICANCE OF MIGRATION IN THE CARIBBEAN
The C aribbean i s la n d s  a re  known f o r  t h e i r  long  h i s to r y  o f  popu la­
t io n  movements (Crane 1971s 2 1 4 ). The p eo p les  o f  th e  re g io n  have been 
c o n s is te n t ly  r e s t l e s s ,  em ploying m ig ra tio n  as one o f  th e  most im p o rtan t 
them es o f  t h i s  c e n tu r ie s - o ld  t r i p a r t i t e  l i n k  between A fr ic a , Europe and 
th e  New Wbrld ( Crahan and K night 1979: 1 ) .
When im m igrants from  th e  e a s te rn  s id e  o f  th e  A t la n t ic  a r r iv e d  in  
th e  C aribbean du rin g  th e  l a s t  p a r t  o f  th e  f i f t e e n t h  c e n tu ry , th e y  d id  
n o t  e n c o u n te r  a c u l tu r a l  o r  s o c ia l  ta b u la  r a s a  (K night and Craham 1979: 
6 ) .  For h i s to r y  m a in ta in s  t h a t  th e  re g io n  has been in  a s t a t e  o f  f lu x  
s in c e  th e  e a r l i e s t  t im e s . A rch aeo lo g ica l ev idence in d ic a te s  t h a t  p r e ­
h i s t o r i c  a b o r ig in a l  in h a b i ta n ts  were r e g u la r ly  m ig ra tin g  th ro u g h o u t th e  
i s l a n d s .  The Arawak In d ia n s  dom inated th e  Guanahuateby and th e  C aribs 
were known to  c o n te s t  and in  some cases ex p e l th e  Arawaks (K night 1985: 
9 4 ) .
H ir in g  th e  s ix te e n th  and sev e n te en th  c e n tu r ie s ,  an e a r ly  conse­
quence o f  European c o lo n iz a t io n  in  th e  C aribbean was th e  a lm o st t o t a l  
a n n ih i la t io n  o f  th e se  a b o r ig in e s  o f  pure In d ia n  s to c k . The Taino-Arawak 
and C arib  were reduced  to  n e a r  d e s tru c t io n  by th e  e x p lo i ta t iv e  p r a c t ic e s  
o f  th e  E uropeans. The f e a tu r e s  o f  th e  peop le  o f  Aruba show th e  l a s t  
t r a c e s  o f  t h e i r  In d ian  a n c e s to ry , one o f  th e  l a s t  exam ples o f  th e  in d ig ­
enous p eo p le s  o f  th e  C aribbean is la n d s  (Ochse 1958: 75; Lewis 1983: 3 ; 
Horowitz 1967: 1 ) .  C onsequently , th e  people o f . t h e  Vfest In d ie s  a re  n o t
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n a t iv e  to  th e  a re a ,  b u t p ro d u c ts  o f  th e  most su s ta in e d  and in te n s e  Euro­
pean c o lo n ia l  dom ination  undergone by any p re se n t-d a y  p o p u la tio n  
(M idgett 1977: 2 0 9 ).
B are ly  had th e  S pan ish  e x p lo re rs  and c o lo n is ts  d e s tro y ed  th e  In d i­
an p o p u la tio n  when th e y  co n fro n ted  th e  r e l e n t l e s s  t h r u s t  o f  th e  westward 
expansion  o f  Europe. T his expansion  le d  to  th e  t r a n s a t l a n t i c  s la v e  
t r a d e ,  making A frican s  th e  l a r g e s t  group o f  m ig ran ts  in  th e  C aribbean 
(K night 1985: 9*0« T h e re fo re , C aribbean s o c ie t i e s ,  as we know them, 
were born  in  th e  v o lu n ta ry  m ig ra tio n  o f  Europeans to  th e  C aribbean r e ­
g io n  and th e  fo rc e d  m ig ra tio n  o f  th e  A frican s  th ey  en s lav ed  (Sunshine 
1985: 6 8 ) .
S lav e ry  was, f o r  n e a r ly  fo u r  hundred y e a r s ,  th e  most v i s i b l e  a s p e c t 
o f  th e  co n n ec tio n  betw een A fr ic a ,  Europe and th e  New >forld. T his fo rc e d  
m ig ra tio n  o f  m il l io n s  o f  b lack  people was n o th in g  more th a n  a commerce 
in  human be in g s  (Crahan and K night 1979: 1 ) .  But, a s  Cud jo e  p u t i t ,  
"Slavery* s h o r ro r  does n o t b eg in  o n ly  where th e  s la v e s  a re  b ough t, f o r  
th e  h o r ro r  and b r u t a l i t y  o f  th e  Middle Passage must be reckoned  w ith" 
(Cudjoe 1980: 9*0.
A fric a n s  were c ap tu red  and tra n s p o r te d  to  th e  C aribbean . I f  th e y  
su rv iv e d  th e  jo u rn e y , and an in c r e d ib le  number d i d n 't ,  th e y  were so ld  
and e n s la v e d . This p ro c e ss  form ed, p r im a r i ly  a s e r v i l e  la b o r  fo rc e  f o r  
an  i n t e r n a l l y  v a r ie d  r e g io n a l  p la n ta t io n  system . M ainly, t h i s  system  
s p e c ia l iz e d  in  th e  mass p ro d u c tio n  o f  e i t h e r  a g ra r ia n  lu x u ry  p ro d u c ts— 
su g a r, to b ac co , cacao and c o f fe e —o r  raw m a te r ia ls — c o tto n  and in d ig o — 
f o r  e x p o r t  to  th e  m e tro p o lita n  t e x t i l e  in d u s try  (H oetink 1979: 20; 
Horow itz 1967: 1 ) .
In  h i s  book, S lav e ry  In  A N u ts h e ll , P au la  s t a t e s  t h a t :
th e y  ( th e  s la v e s )  were soon, made to  perform  a v a r i e ty  o f
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la b o u rs  some o f  which had n o th in g  to  do w ith  p la n ta t io n  
work. They were p u t to  work on th e  f i e l d s ,  in  th e  p la n ­
t a t i o n  h o u ses, i n  th e  sugar f a c t o r i e s ,  in  th e  town houses 
and w orkshops, in  th e  s t r e e t s  and in  th e  h arbour o f  th e  
i s l a n d s .  In  s h o r t ,  th ey  soon became th e  p iv o t on which 
e v e ry th in g  h i n g e d , , , . I n  o th e r  w ords, s lav e  la b o u r  be­
came a ll-e m b ra c in g  w ith in  th e  s o c ie ty  a s  d id  th e  s la v e s  
th em se lv es . I t  i s  u n d e rs tan d a b le  th en  th a t  t h e i r  s e a l  
was s e t  i n d e l ib ly  upon th e  s o c ie ty  (Paula  19^7: 2 0 ) .
U n q uestionab ly  s la v e -b a s e d , the  p la n ta t io n  system  in  th e  Caribbean 
served  to  b lo ck  f u r th e r  s u b s ta n t ia l  m ig ra tio n  by Europeans. I t  became 
more and more d i f f i c u l t  f o r  European m ig ran ts  to  a f fo rd  and s u s ta in  th e  
c a p i t a l  expenses n e c e ssa ry  to  a c q u ire  la n d , la b o r  and m achinery 
(H orowitz 19&7: 1)» I t  i s  n o t s u rp r is in g ,  th e r e f o r e ,  t h a t  s o c ie t i e s  
ev o lv in g  from  th e  s e t t le m e n t ,  growth and c o n s o lid a tio n  o f  European 
c o lo n ie s  in  th e  C aribbean , and manned by en slav ed  and tra n s p o r te d  A f r i ­
can s, were d eep ly  d iv id e d  a long  l i n e s  o f  c u l tu r e ,  p e rce iv e d  p h y s ic a l  
type and power s ta tu s  (Mintz and P r ic e  1976: 2 ) .  For, though A fric an s
g r e a t ly  outnum bered E uropeans, the  p o l i t i c a l  and economic power o f  th e
Europeans was g r e a t  and t h e i r  f e e l in g s  o f  s u p e r io r i ty  re in fo rc e d  th e  
g u lf  betw een the  two c u l tu r e s .
In l i g h t  o f  t h i s  p o r t r a i t  o f  o p p re ss io n  and p re ju d ic e ,  Crahan and
K night observe  t h a t ,  "A fro-C aribbean  s o c ie t i e s  would n ev er escape th e  
in d e l ib le  im p re ss io n s  o f  European im p eria lism  and c o lo n ia lism  (Crahan 
and K night 1979: 1 6 ) . Not on ly  were th e  West In d ie s  th e  f i r s t  European 
p o sse ss io n s  to  e x p e rien ce  th e  f u l l  im pact o f  A frican  m ig ra tio n , th ey  
were a lso  th e  m ost e n d u rin g ly  co lo n ized  t e r r i t o r i e s  in  th e  h i s to r y  o f th e
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th e  W sstern Hemisphere (Comitas and Low enthal 1973: v i i ) .
The fo rc e d  m ig ra tio n  o f  s la v e s ,  viewed i n  term s o f  tra n so c e a n ic  
t r a v e l  d u rin g  th e  s e v e n te e n th , e ig h te e n th  and n in e te e n th  c e n tu r ie s ,  
s u re ly  e c l ip s e s  any com parable ev en t t h a t  p receded  i t .  The o f t-m e n tio n ­
ed h o r ro rs  o f  European im m igration  to  th e  Am ericas can h a rd ly  compare in  
s c a le  o r  i n t e n s i t y  w ith  th o se  i n f l i c t e d  on A fric a n s  and ty p i f ie d  by th e  
M iddle Passage f o r  more th an  330 y e a rs  (M intz 197^: 6 0 -6 1 ).
During th e  n in e te e n th  cen tu ry  (1833-1680) s la v e ry  was a b o lish e d  
th ro u g h o u t th e  c o lo n ie s .  Em ancipation was opposed by some Europeans, 
b u t i t  had run  i t s  course and th e  s la v e s  were g ra n te d  t h e i r  freedom  
(Paula 1987: 3 6 ) . The end o f  s la v e ry  c re a te d  a p la c e  f o r  new im m igrants 
who came to  th e  C aribbean  to  f i l l  th e  v acan c ie s  c re a te d  by em ancipa tion . 
These im m igrants were n o t s la v e s  b u t in d e n tu re d  w orkers from In d ia , 
A fr ic a , China and v a r io u s  o th e r  c o u n tr ie s  (H orow itz 1967: 1)»
Between th e  y e a rs  1833 u n t i l  1880, th e  new ly f r e e d  s la v e s  m ig ra ted  
from  th e  p la n ta t io n s  to  th e  towns to  seek work and to  th e  h i l l s  to  farm . 
I f  v acan t la n d  was n o t  a v a i la b le ,  a s  was th e  case in  Barbados, the  
s la v e s  em ig ra ted  p r im a r i ly  to  T rin id ad  and Guyana where th ey  could ea rn  
h ig h e r  wages on th e  p la n ta t io n s  (Sunshine 1985: 6 8 ) . During t h i s  p e r io d  
and f o r  th e  p reced in g  c en tu ry  e m ig ra tio n  and in t r a - r e g io n a l  m ig ra tio n  in  
th e  C aribbean re g io n  was r e a d ju s t in g  to  th e  t r a n s i t i o n  from s la v e  la b o r  
to  f r e e  wage la b o r ,  a s  w e ll a s  r e a d ju s t in g  to  an a l t e r e d  economic r e l a ­
t io n s h ip  w ith  e x te r n a l  i n t e r e s t s  (K night 1985: 95; Crane 1971: 2 1 ) .
A f te r  1880, th e  f lo o d  o f  U nited  S ta te s  in v estm en t in to  th e  C arib ­
bean c re a te d  a se a rc h  f o r  th e  '’Yankee d o l l a r " .  Vfest In d ia n s  jo in e d  th e  
p la n ta t io n  and r a i l r o a d  work fo rc e  f o r  th e  U nited  Fi*uit Company1 s banana 
o p e ra t io n s .  U nited S ta te s  in v estm en t in  Cuba and th e  Dominican R epublic 
caused a su g ar boom j u s t  a s  th e  su g ar in d u s try  was dying o u t in  th e
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B r i t i s h  Vfest I n d ie s ,  M ig ra tin g  w orkers, p r im a r i ly  from Jam aica, went to  
th e  S p an ish -sp eak in g  i s la n d s  to  c u t can e . H a itia n  w orkers a lso  p rov ided  
th e  la b o r  n e c e s sa ry  to  c u t su g ar cane and co ffee  beans in  th e  Dominican 
R epublic  (Sunshine 1985: 68; B az ile  1975: 9 ) .  This was a tim e o f  move­
ment among th e  i s la n d s  o f  th e  C aribbean f o r  economic p u rp o ses .
In  th e  e a r ly  1 9 0 0 's  a t  l e a s t  100,000 West In d ia n s  m ig ra ted  to  Cen­
t r a l  America to  h e lp  b u i ld  th e  g ig a n t ic  Panama Canal (Lowenthal 1972: 
2 1 8 ). A lthough th e se  West In d ia n  la b o re rs  l iv e d  in  d is e a s e - r id d e n  slums 
and d id  hazardous work f o r  d is c r im in a to ry  wages, Panama was co n sid e red  a 
mecca f o r  th e  unemployed and underemployed a l l  o v er th e  C aribbean . Pan­
ama re p re s e n te d  a sou rce  o f  w ea lth  as  w e ll as  h a rd sh ip  and d is c r im in a ­
t io n  f o r  th e  West In d ia n  m ig ra n ts . Memories o f  t h i s  ex p erien ce  endure 
even to d ay  i n  th e  re g io n .  This p a r t i c u la r  boom m ig ra tio n  p e r io d  ended 
in  1914 when th e  Canal was com pleted (Sunshine 1985: 6 8 ) .
However, a s  so o f te n  happens in  th e  C aribbean when one door c lo se s  
a n o th e r  opens (M arshall 1979 : 4 9 ) . I t  was abou t t h i s  tim e t h a t  o i l  was 
d isc o v e re d  in  V enezuela and in  1916 th e  Royal Dutch S h e ll  o i l  company 
e s ta b l i s h e d  a s u b s id ia ry  in  Curasao. In  1917 th ey  i n i t i a t e d  a sh ip p in g  
company, th e  Cura5aose  S cheepvaart M aatschappij (C .S .M .), which im ported  
crude o i l  in  ta n k e r  sh ip s  from  th e  o i l  f i e l d s  o f  V enezuela. In  1924, 
fo llo w in g  S h e l l 's  exam ple, S tandard  O il o f  New J e rs e y  opened a r e f in e r y  
in  Aruba which e v e n tu a l ly  grew to  be th e  w o r ld 's  l a r g e s t  (Hermans 1958: 
60; Ocher 1958: 7 6 ) .
These i n d u s t r i e s  a c te d  as magnets a t t r a c t in g  w orkers from  th e  s u r ­
round ing  a r e a .  People from Bonaire and from th e  Windward I s la n d s  m igra­
te d  to  Curacao, as  w e ll a s  E uropeans, N orth and South A m ericans, P uerto  
R ican s , p eo p le  from th e  G uianas, th e  B r i t i s h  West In d ie s  and even Made­
i r a .  As th e  o i l  company p ro sp ered  i t  a lso  drew people  from  as  f a r  away
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as  Bombay and, l a t e r ,  y e t  a n o th e r  Jew ish  m ig ra tio n , t h i s  tim e from  e a s t ­
e rn  Europe (Jews have been in  Curacao s in c e  th ey  came w ith  th e  f i r s t  
Dutch s e n t  o u t o f  B ra z il  in  th e  e a r ly  1 6 0 0 's ) .  These m ig ra n ts , along 
w ith  peop le  o f  A fric an  d e s c e n t, N e th e r la n d e rs , Scotsmen and Irishm en add­
ed to  th e  in c r e a s in g ly  d iv e rs e  p o p u la tio n  th a t  was m a n ife s tin g  i t s e l f  in  
Curasao (Ochse 1958: 7 5 -7 6 ). Today th e  p o p u la tio n , acco rd in g  to  t o u r i s t  
in fo rm a tio n , i s  made up o f  a t  l e a s t  51 d i f f e r e n t  n a t i o n a l i t i e s .
Many o f  th e  peop le  who m ig ra ted  to  Curasao and Aruba f o r  tem porary  
work ended up s ta y in g . These m ig ran ts  were n o t  l im i te d  to  men, f o r  many 
women a ls o  l e f t  t h e i r  home i s la n d s ,  seek ing  employment in  Curajao and 
A ruba. These women were g e n e ra l ly  employed a s  maids f o r  o i l  company em­
p lo y ees  o r  e x e c u tiv e s  and t h e i r  f a m il ie s  o r  in  th e  shops.
Low enthal n o te s  t h a t ,  "The 50*000 B arbadians and Windward and Lee­
ward i s la n d e r s  who manned th e  Curasao and Aruba o i l  r e f i n e r i e s  a f t e r  
1928 have m ostly  d ie d  o r  r e tu rn e d  home, b u t 15 p e rc e n t o f  C uracao’ s pop­
u la t io n  in  1968 was s t i l l  f o r e ig n - b o rn ( L o w e n th a l  1972 : 2 1 7 ). I t  i s  
t h i s  p o p u la tio n , g e n e ra l ly ,  t h a t  p a re n ts  draw from when th e y  need a r e ­
l a t i v e  o r  f r ie n d  to  c a re  f o r  t h e i r  m ig ra tin g  secondary  s tu d e n t  ( p a r t ic u ­
l a r l y  i f  th e  p e rsp e c tiv e  f o s t e r  p a re n t a ls o  m ig ra ted  from S t .  M aarten, 
Saba, S t a t i a  o r  B o n a ire ) .
B efore Warld War I I  th e  G rea t D epression  d id  n o t p ro v id e  many o u t­
l e t s  f o r  th e  growing work fo rc e  i n  th e  C aribbean . However, when World 
War I I  and th e  D epression  was o v e r , job  o p p o r tu n i t ie s  opened up f o r  West 
In d ia n s  i n  th e  U nited  S ta te s  and E ngland. Not long  a f t e r  th e  w ar, due 
to  th e  f lo o d  o f  im m igran ts, th e  U nited S ta te s  s e t  l im i t in g  q u o tas  f o r  
im m ig ra tio n  and th e  Wsst In d ia n  work fo rc e  tu rn e d  to  t h e i r  c o lo n ia l  
"m other c o u n tr ie s "  f o r  jo b  o p p o r tu n i t ie s .  France and B r i ta in  gave c i t i ­
z en sh ip  to  t h e i r  c o lo n ia l  s u b je c ts  in  19^*6 and 19^8 r e s p e c t iv e ly ,  a llo w ­
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in g  f r e e  and u n s e le c te d  m ig ra tio n . Thus h ig h  unemployment, low  wages and 
an in ad eq u a te  w e lfa re  program le d  to  a s te a d y  flo w  o f  B r i t i s h  West I n d i­
ans and French A n t i l le s  im m igrants to  England and France a f t e r  Wbrld War
I I .  Surinam and th e  N eth e rlan d s  A n t i l le s  produced a number o f  m ig ran ts  
to  H olland d u rin g  t h i s  p e r io d  and P uerto  R ican s , who a re  nom inally  U nited 
S ta te s  c i t i z e n s ,  m ig ra ted  to  th e  U nited S ta te s  (Sunshine 1985: 68; A lva­
re z  1967: 91; S en io r 1961: 4 0 ) .
The number o f  m ig ra n ts  seek ing  to  le a v e  th e  C aribbean and s e t t l e  in  
Europe h as  been in c re a s in g  from  th e  l a t e  1960’ s onward. The t o t a l  i s  r e ­
p o r te d  to  have reach ed  n e a r ly  150t 000 by 1975 (Payne 1984: 105)* How­
e v e r , Low enthal e s tim a te s  t h a t  100,000 West In d ia n s  a lone  s e t t l e d  i n  th e  
U nited S ta te s  betw een Wbrld War I  and th e  D ep ress io n . He goes on to  
s t a t e  t h a t ,  ”by 1968, 32,000 West In d ia n s  were i n  B r i ta in ,  150,000 in  
France and 20 ,000  in  The N e th e rlan d s” (Low enthal 1972: 2 1 8 ).
This e x p lo s io n  o f  m ig ra tio n  o u t o f  th e  C aribbean and in to  Europe and 
th e  U nited  S ta te s  c re a te d  f e a r  and te n s io n  in  th e  h o s t  c o u n tr ie s .  Mi­
g ra n ts  were t r e a t e d  w ith  l e s s  and l e s s  en th u siasm , p a r t ly  because th e y  
p u t p re s s u re  on th e  l o c a l  jo b  m arket b u t ,  more g e n e ra l ly ,  because o f  th e  
t h r e a t  th e y  posed to  th e  t r a d i t i o n a l  f a b r i c  o f  th e  c o u n try 's  s o c ia l  s tru c ­
tu r e  (Payne 1984: 1 05 ). In  re c e n t  y e a r s ,  th e  growing p resen ce  o f  West 
In d ia n  m ig ran ts  in  B r i ta in ,  F rance, The N e th erlan d s  and th e  U nited  S ta te s  
h as  f o s te r e d  r a c i a l  d is c r im in a tio n  in  th e  jo b  and housing  m ark e ts , a s  
w e ll a s  s o c ia l  i s o l a t i o n  (Sunshine 1985: 73)*
A lthough th e  developed  w orld s t i l l  needs m ig ran t la b o r ,  r e s t r i c t i o n s  
a re  now b e in g  im posed on th e  movement o f  Caribbean peop le  by th e  m etro­
p o l i t a n  c o u n t r ie s .  R e s t r ic t io n s  on m ig ra tio n  from  th e  West In d ie s  w i l l  
fo rc e  C aribbean  governm ents to  c o n s id e r  e m ig ra tio n  and i t s  r o le  i n  t h e i r  
re g io n s  developm en ta l p ro c e s s . Even though em ig ra tio n  a s  a s u rv iv a l
17
s t r a te g y  may have to  co n tin u e  to  be reg a rd ed  a s  a s a fe ty  v a lv e  in  th e  
C aribbean , p o l i t i c a l  and economic m ig ra tio n  may have to  be viewed d i f ­
f e r e n t l y ,  in  l i g h t  o f  a growing n a t i o n a l i s t i c  c l im a te . A fte r  a l l ,  mi­
g r a t io n  from  th e  sm all i s la n d  s t a t e s  o f  th e  e a s te rn  C aribbean r e p re s e n ts  
th e  l o s s  o f  human c a p i t a l  to  t h a t  a r e a .  F ind ing  a way to  develop  s u f f i ­
c i e n t ly  and g e n e ra te  o p p o r tu n i t ie s  t h a t  w i l l  stem  th e  t id e  o f  s k i l l e d  
and p r o f e s s io n a l  manpower from  t h e i r  sh o res  i s  e s s e n t i a l  to  th e  i n t e ­
g r i t y  and hopes f o r  independence sh a red  by most Infest In d ia n  c o u n tr ie s  
(M arshall 1979: ^ 3 I P a s to r  1985: 106 ).
Technology, s c a le  and p o p u la tio n  grow th a re  f a c to r s  t h a t  cannot be 
overlo o k ed  when c o n s id e rin g  th e  needs o f  th e  C aribbean re g io n . A g ric u l­
t u r a l  and i n d u s t r i a l  developm ent r e q u ire  more s k i l l e d  and few er u n s k i l l ­
ed l a b o r e r s .  Small t e r r i t o r i e s  f in d  p ro d u c tio n , p ro c e ss in g  and m arket­
in g  v e ry  c o s t ly .  Goods and p u b lic  s e rv ic e s  a re  e q u a lly  o u t o f  t h e i r  
re a c h  (w ith o u t governm ent su p p o rt)  s in c e  an  i s la n d  o f  10,000 cannot i n ­
d ep en d en tly  su p p o rt a h o s p i t a l ,  n o r one o f  100,000, a u n iv e r s i ty .  This 
means t h a t  s tu d e n ts  and p a t i e n t s  must le a v e  home f o r  ed u ca tio n  and c a re , 
a s o lu t io n  t h a t  can prove to  be expensive  and s o c ia l l y  d is r u p t iv e  (Low- 
e n th a l  1972: 21*0.
The t r a d i t i o n  o f  m ig ra tio n  has s u s ta in e d  West In d ia n s  and t h e i r  i s ­
la n d s  f o r  a lm o st f iv e  hundred y e a r s .  T h is s tu d y  on th e  m ig ra tio n  o f  
secondary  sch o o l c h i ld re n  in  th e  N e th e rlan d s  A n t i l le s  lo o k s  a t  y e t  an ­
o th e r  example o f  th e  movement o f  peop le  w ith in  th e  C aribbean . The f o l ­
low ing c h a p te r  w i l l  d is c u s s  th e  h i s to r y  and c u r re n t  s t r u c tu r e  o f  th e  ed­
u c a t io n a l  system  o f  th e  N e th e rlan d s  A n t i l le s  and how i t  r e l a t e s  to  t h i s  
un ique  m ig ra tio n .
CHAPTER I I  
HISTORY AND CURRENT STRUCTURE OF THE 
EDUCATIONAL SYSTEM IN THE NETHERLANDS ANTILLES
J u s t  as th e  p o p u la tio n  o f  th e  Caribbean i s  a p ro d u c t o f  m ig ra tio n , 
so th en  i s  t h a t  o f  th e  N e th erlan d s  A n t i l le s  and i t s  e d u c a tio n a l system . 
Based on th e  Dutch m odel, t h i s  e d u c a tio n a l system  has i t s  ro o ts  in  
Europe. R ather th a n  a d a p t and fa sh io n  a cu rricu lu m  o f  t h e i r  own, th e  
peop le  o f th e  N e th e rlan d s  A n t i l l e s  r e l i e d  on th e  " fa th e r la n d "  f o r  a b lu e ­
p r i n t .  C onsequently , th e  d i r e c t io n  t h a t  th e  schoo l system  o f  th e  N ether­
la n d s  A n t i l le s  fo llo w s  r e f l e c t s  th e  c u l tu re  o f  The N eth e rlan d s r a th e r  
th an  t h e i r  own• Low enthal r e f e r s  to  t h i s  c o n tr a d ic t io n  when he sa y s , 
"Today m ost C aribbean t e r r i t o r i e s  a re  s t r iv in g  tow ard u n iv e r s a l  educa­
t io n  and eq u a l o p p o r tu n i ty .  But th e  p e r s is te n c e  o f  c o lo n ia l  p a t te r n s  o f  
rew ard and p r e s t ig e ,  to g e th e r  w ith  sh o rtag e  o f  funds and p e rso n n e l, keeps 
schoo l system s e l i t i s t  and u n s u ite d  to  l o c a l  needs" (Lowenthal 1972: 118). 
Table 2 i l l u s t r a t e s  th e  s t r u c tu r e  o f th e  e d u c a tio n a l system  in  th e  Nether­
la n d s  A n t i l l e s  w ith  i t s  v a r io u s  le v e l s  and b ra n c h e s . A b r i e f  h i s to r y  o f 
t h i s  e d u c a tio n a l system  fo llo w s , in c lu d in g  a c lo s e r  and more d e ta i le d  
lo o k  a t  i t s  s t r u c tu r e .
The m a jo r i ty  o f  th e  fo llo w in g  h i s t o r i c a l  d a ta  i s  co n fin ed  to  educa­
t io n  on th e  i s la n d  o f C urasao, e s p e c ia l ly  b e fo re  19^5* This does n o t 
mean t h a t  some s o r t  o f  e d u c a tio n  was n o t a v a i la b le  on th e  o th e r  i s la n d s  
o f  th e  N e th e rlan d s  A n t i l l e s .  There were d e f i n i t e  a tte m p ts  to  p ro v id e  a t  
l e a s t  a  p rim ary  e d u c a tio n  on th e  sm a lle r  i s l a n d s .  However, l i k e  Curasao,
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TABLE 2 ( c o n t .)
NETHERLANDS ANTILLES. A GENERAL DESCRIPTION 
OF THE EDUCATIONAL SYSTEM ON THE SECONDARY LEVEL
SECONDARY LEVEL: S e le c tio n  a t  12+ y e a r s ,  co m p e titiv e  G eneral secondary  
education*
1. V.W.O.: (V oorbereidend W etenschappelijk  O nderw ijs o r  P rep ara ­
to ry  H igher E d u c a tio n ) . Course d u ra t io n :  6 y e a rs ,  
acad em ica lly  o r ie n te d ,  p re p a ra to ry  to  h ig h e r  educa­
t io n  a t  u n i v e r s i t i e s .
2 . H .A.V.O.: (Hogere Algemeen V o ortgeze t O nderw ijs o r  H igher Gen­
e r a l  Secondary E d u c a tio n ) . Course d u ra t io n :  5 y e a rs ,  
acad em ica lly  o r ie n te d ,  p re p a ra to ry  to  h ig h e r  educa­
t io n ,  n o n -u n iv e rs i ty  p r o fe s s io n a l .
3 . M.A.V.O.: (M iddelbaare Algemeen V oortgezet O nderw ijs o r  Middle
G eneral Secondary E d u c a tio n ). Course d u ra t io n :  4 
y e a r s ,  acad em ica lly  o r ie n te d ,  p re p a ra to ry  to  m iddle 
l e v e l  p ro fe s s io n a l  e d u c a tio n . E q u iv a len t in  p re  
system : M .U.L.O..
V o c a tio n a lly  o r ie n te d  secondary  e d u c a tio n :
4 . E .T .A .O .: (Economische T o e r is t is c h e  A d m in is tra t ie f  O nderw ijs o r
E ducation  For Commerce, T o u r is t  T rades And O ffice  
Mark). Commerce, t o u r i s t  tra d e  and c l e r i c a l  work. 
S tru c tu r e :  b a s ic  program o f  3 y e a rs  w ith  o p t io n a l  one 
y e a r  s p e c ia l iz e d  t r a in in g  c o u rse s .
5* L .T .S .:  (Lagere Technische School o r  Lower T ech n ica l S ch o o l).
T ech n ica l e d u c a tio n , s t r u c tu r e :  p re p a ra to ry  y e a r  
(new), common f i r s t  y e a r ,  th re e  s tre am s: T -stream  
(4 y e a r s ) ,  A -stream  (3 y e a r s )  and P -stream  (3 y e a r s ) ,  
T -stream  g rad u a te s  can go to  th e  M .T .S ..
6 . H .H .S .: (H uishoudschool o r  Household S ch o o l). There a re  two
stream s: norm al (LHO) L arg er Huishoud O nderw ijs o r
low er household  ed u ca tio n  and p r a c t i c a l  (EHO) Eenvou- 
d ig  Huishoud O nderw ijs o r  s im p lif ie d  household  educa­
t i o n .  The p r a c t i c a l  s tream  p re p a re s  d i r e c t l y  f o r  em­
ploym ent, whereas th e  s tu d e n ts  who have com pleted the  
norm al stream  e n r o l l  in  s p e c ia l iz e d  co u rses  (m edical 
a s s i s t a n t ,  o f f ic e  a d m in is t r a t io n ,  c h i ld  c a re , e t c . ) .
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Upper Secondary Level P ro fe s s io n a l  E d u ca tio n :
7 . M .T .S .: (M iddelbare T echnische School o r  M id d le - le v e l Techni­
c a l  S ch o o l). T ech n ica l education*  adm issions r e ­
q u ire m e n ts : M.A.V.O. o r  L .T .S .,  T -stream  o r  H .A.V.O.- 
3 , course d u ra t io n :  k  y e a rs  (3rd  y e a r :  p r a c t i c a l  work, 
may be sk ip p e d ), two s tre am s, p re p a ra to ry  and te rm i­
n a l .
8 . M.A.O.: (M iddelbaar A d m in is tr a t ie f  O nderw ijs o r  M id d le -le v e l
A d m in is tra tiv e  S ch o o l). A d m in is tra tiv e  and s e c r e ta ­
r i a l ,  adm issions req u irem en ts  (adra.) : M.A.V.O. w ith  
p a sse s  in  b u s in e ss  p r in c ip le s  o r  m athem atics and two 
lan g u ag es ( in c l .  E n g lis h ) ,  adm issions req u irem en ts  
( s e e r . ) :  M.A.V.O. w ith  p a s se s  in  two lan g u ag es , two 
s tre a m s : a d m in is t r a t iv e  (3 y e a r s ) ,  s e c r e t a r i a l  (2 
y e a rs  w ith  o p t io n a l  one y e a r  s p e c ia l iz e d  t r a in in g  
course  f o r  ex e c u tiv e  s e c r e ta r y ) .
9* I .F .E . :  ( I n s t i t u t o  Pa Formashon Den E nferm eria  o r  I n s t i t u t e
For The T ra in in g  Of N u rse s ) . Adm issions r e q u i r e ­
m ents: M.A.V.O. o r  H .A .V .O ., course d u ra t io n :  3 y e a rs .
10. A .P .K .: (Akademia Pedagogiko Korsou o r  The T ra in in g  School
For P re -p rim ary  te a c h e r  t r a in i n g :  te a c h e r  t r a in in g ,  
ad m issio n s re q u ire m e n ts : H .A .V .0./V .W .0. o r  M.A.V.O., 
course d u ra t io n :  3 y e a rs  ( f u l l  t im e ) ,  fo u r th  y e a r  
( p a r t  tim e) i s  com pulsory b u t in c lu d e s  p r a c t i c a l  p e r ­
form ance in  p rim ary  s c h o o ls .
N o te: Schools f o r  s p e c ia l  e d u c a tio n .
P .B .O .: P ra c t is c h e  Beroep O nderw ijs: p r a c t i c a l  v o c a tio n a l ed­
u c a t io n  (on ly  b o y s).
I.N .O .M .: In d iv id u e e l N ijv e rh e id s  O nderw ijs voor M e is je s : i n d i ­
v id u a l v o c a tio n a l e d u c a tio n  (on ly  g i r l s ) .
Source: UNESCO: A G eneral Survey o f  H igher E ducation  in  th e  N e th erlan d s 
A n t i l l e s .  P a r i s ,  1985*
S ilv io  J o n is ,  D ire c to r  o f th e  M aria Imm aculata Iyceum, Curacao.
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secondary  e d u c a tio n  on th e  sm a lle r  i s la n d s  o f  th e  N e th e rlan d s  A n t i l le s  
was co n fin ed  to  th e  c h i ld re n  o f  w e a l th ie r  f a m i l i e s . T h is was th e  case 
u n t i l  19^5 when th e  governm ent o f  S t a t i a  p a id  f o r  th e  f i r s t  secondary
s tu d e n ts  to  m ig ra te  to  Curacao f o r  t h e i r  e d u c a tio n .
E a rly  H is to ry  o f  th e  E d u ca tio n a l System in  th e  N e th e rlan d s  A n t i l l e s
During th e  l a t e  f i f t e e n t h  c e n tu ry , Europeans lan d ed  on v a r io u s  i s ­
la n d s  t h a t  now com prise th e  N eth erlan d s A n t i l l e s .  S ince th e y  d id  n o t 
b r in g  t h e i r  f a m il ie s ,  b u t  came f o r  th e  purpose o f  e x p lo ra t io n  and ex­
p l o i t a t i o n ,  ed u ca tio n  was n o t a c o n s id e ra t io n . I t  was n o t u n t i l  Euro­
pean f a m il ie s  began to  m ig ra te  to  th e  Caribbean t h a t  e d u c a tio n  became an
is s u e  (Prins-W Lnkel 1981: 9)* Wives and c h ild re n  from H olland and Jew­
i s h  f a m il ie s  from S pain , P o r tu g a l and B ra z i l  came to  th e  i s la n d s  o f  th e  
N e th e rlan d s  A n t i l le s  and t h e i r  s a f e ty ,  com fort and f u tu r e  developm ent 
became a c o n s id e ra t io n . R e lig io n  p lay ed  a m ajor r o le  in  ed u c a tio n  in  
C u ra jao .
E ducation  in  Curasao— B eginning o f  th e  E ig h tee n th  C entury  to  1816
Before 1816 th e  government sponsored  l e s s  expensive  sch o o ls  f o r  th e  
low er c i v i l  s e rv a n ts .  For exam ple, th e re  were sch o o ls  f o r  th e  c h ild re n  
o f  c iv i l - s e r v a n t s ,  s la v e -m a s te rs  and m erch an ts. These sch o o ls  had t e a ­
ch e rs  who were s o ld ie r s  o r  c r im in a ls  and th e  sch o o ls  were n o t h e ld  in  
h ig h  esteem  (G oslinga 19^8; 105; H enriques 1986; V ideo). At t h i s  tim e , 
w h ite  men were alw ays a b le  to  re a d  and w r ite  even i f  t h e i r  te a c h e rs  d id  
n o t alw ays have th e  b e s t  q u a l i f i c a t i o n s .  T hinking t h a t  ed u c a tio n  was a 
concern  f o r  th e  c l e r i c a l  a u t h o r i t i e s ,  th e  Dutch West In d ia  Company d id  
n o t  promote i t .  However, th e  Company d id  a p p o in t a  p re c e n to r  to  a c t  as 
a  te a c h e r  (H artog 1968; 155-156 ) .
The w ealthy  peop le  who could  a f fo rd  to  h ire d  p r iv a te  t u t o r s  f o r
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t h e i r  c h i ld re n .  These t u to r s  o c c a s io n a lly  a c te d  as  r e s id e n t  te a c h e rs  in  
co u n try -h o u se s . T here, th e  t u to r s  would h o ld  c la s s e s  f o r  s e v e ra l  fam i­
l i e s  a t  a tim e . Since o n ly  boys went in to  th e  c lassroom  a t  t h i s  tim e , 
home o r ie n te d  le s s o n s  gave g i r l s  a chance to  be ed u ca ted . Of c o u rse , i f  
a g i r l ,  even in  th e  home, took  c la s s e s  th en  h e r  m other was p re s e n t  a s  a 
chaperon d u rin g  c l a s s .  In  any c a se , th e  g i r l s  re c e iv e d  an a b s o lu te  min­
imum o f  te a c h in g . This a p p lie d  to  a l l  g i r l s  w hether Jew ish , P r o te s ta n t  
( in  t h i s  case P r o te s ta n t  r e f e r s  to  th e  Dutch Reformed Church) o r  Catho­
l i c  (H artog 1968: 156 ; H enriquez 1986; V ideo).
I t  was th e  custom in  The N eth erlan d s f o r  p a re n ts  to  pay te a c h e rs  
s c h o o l- f e e s .  As th e  people o f  th e  N e th e rlan d s  A n t i l le s  were in c l in e d  
th e n , as now, to  fo llo w  s tan d a rd s  s e t  by The N e th erlan d s in  most mat­
t e r s ,  in c lu d in g  e d u c a tio n , p a re n ts  in  Cura§ao p a id  te a c h e rs  s c h o o l- fe e s . 
P r iv a te  sch o o ls  were conducted, as much as  p o s s ib le ,  in  accordance w ith  
th e  r e l ig io u s  c o n v ic tio n s  o f  th e  i s l a n d e r s .  As a r e s u l t ,  th e  p r iv a te  
sch o o ls  were d iv id e d  in to  th re e  g ro u p s; Jew ish , C a th o lic  and P r o te s ta n t  
(Hartog 1968; 156). With th e  e x c ep tio n  o f  th e  Jew ish  sch o o ls  t h i s  i s  
th e  s i t u a t io n  in  th e  p re s e n t  e d u c a tio n a l system  o f  th e  N e th erlan d s An­
t i l l e s .  The s tu d e n ts  from th e  c o u n try 's  Jew ish  p o p u la tio n  now a t te n d  
th e  C a th o lic , P r o te s ta n t  and governm ent s c h o o ls .
At C u racao 's  F o rt Amsterdam th e re  was, acco rd in g  to  H artog , "some­
th in g  t h a t  by a s t r e t c h  o f  th e  im ag in a tio n  m ight be term ed undenomina­
t i o n a l  e d u c a tio n ; th e  Company s c h o o lm a s te r 's  sc h o o l" . In  f a c t ,  i t  was a 
P r o te s ta n t  sc h o o l. The te a c h e r  was a ls o  p re c e n to r  a t  The F o rt Amsterdam 
P r o te s ta n t  Church (H artog 1968 : 156 ) .
Jew ish  E ducation  in  Curacao—Beginning o f  th e  E ig h teen th  Century to  1816
Jew ish  r e l ig io u s  sch o o ls  could  be found on th e  is la n d  o f  Curasao as
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e a r ly  a s  th e  beg in n in g  o f  th e  e ig h te e n th  c e n tu ry . Jew ish  people  had 
t h e i r  own sch o o ls  o r  M idrash , f o r  th e  r e l ig io u s  in s t r u c t io n  o f  th e  young 
(H artog 1968: 150; K am er 1969: 2 6 ) . These Jew ish schoo ls  were p r iv a te  
and a c ce p ted  o n ly  a few  non-Jew ish  s tu d e n ts .
A Y eshiba— c o lle g e  o r  academy—p re p a re d  s tu d e n ts  f o r  th e  fu n c tio n s  
o f  r a b i  (a te a c h e r  o f  r e l ig io n )  and hazzan  o r  p re c e n to r  (one who le a d s  a 
church  c h o ir  o r  co n g reg a tio n  in  s in g in g ) .  I t  was n ev er p o s s ib le ,  on 
C urasao, to  be t r a in e d  f o r  th e  o f f i c e  o f  r a b b i .  T h e re fo re , some o f  th e  
y e sh ib a  s tu d e n ts  l e f t  Curasao and accep ted  appoin tm ents in  N orth America, 
where t h e i r  o p p o r tu n i t ie s  were g r e a te r  (H artog 1968: 150).
Government Schools in  Curagao— 1816 to  1860
In  1816 th e  Dutch governm ent took  o v er ed u ca tio n  th ro u g h o u t th e  
N e th e rlan d s  A n t i l l e s  (H enriquez 1986: V ideo ). I t  was th a t  y e a r  t h a t  th e  
»governm ent t e a c h e r ” G i js b e r t  C. van Paddenberg a r r iv e d  in  C uracao. He 
was fo llo w ed  th e  n e x t y e a r  by a p r iv a te  te a c h e r ,  P h i l ip  P h o el. Hartog 
r e l a t e s  t h a t  P hoel, "changed h is  name in to  Poel becau se , a s  a r e s u l t  o f  
th e  B r i t i s h  o c c u p a tio n , E n g lish  was in  f re q u e n t  u se  here  (C uracao) and 
he cou ld  n o t a p p re c ia te  th e  p ro n u n c ia tio n  " fo o l"  (Hartog 1968 : 2 9 7 -2 9 8 ).
On Curacao th e re  were fo u r  governm ent s c h o o ls . Two were f o r  th e  
m id d le -c la s s  c h i ld re n  and two were f o r  th e  v e ry  w ea lth y . In  th e  sch o o l 
p ro v id ed  f o r  th e  m id d le -c la s s  c h ild re n  th e y  le a rn e d  re a d in g , w r i t in g  and 
m ath, w h ile  th e  sch o o l p ro v id ed  f o r  th e  w ea lth y  c h ild re n  a lso  ta u g h t la n ­
guages, geography and h i s to r y  (H enriquez 1986: V ideo). E x is tin g  p r iv a te  
sch o o ls  were a llow ed  to  co n tin u e  b u t th e y  were re q u ire d  to  have a  govern^ 
ment p e rm it .
In  1823* Governor C an tz* laa r made a  to u r  o f  in s p e c tio n  o f  th e  fo u r  
governm ent sch o o ls  and th e  P r o te s ta n t  p a r is h  sc h o o l. A f te r  t h i s  in sp e c ­
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t i o n ,  C a n tz 'l a a r ‘ s r e p o r t  in d ic a te d  t h a t  th e  u se  o f  Papiam entu ( th e  na­
t i v e  language o f  B o n aire , Aruba and C urasao) by th e  c h i ld re n  impeded a 
c o r r e c t  p ro n u n c ia tio n  o f  th e  Dutch lan g u ag e . This comment i l l u s t r a t e s  a 
c o l o n i a l i s t  a t t i t u d e :  an a t t i t u d e  t h a t  paved th e  way f o r  th e  ad o p tio n  o f  
th e  p r e s e n t  sch o o l system  and a language o f  in s t r u c t io n  t h a t  i s  fo re ig n  
to  th e  peop le  o f  th e  N eth e rlan d s  A n t i l l e s .
The C a th o lic  p r i e s t ,  M. J .  N iew indt a r r iv e d  i n  Curacao in  1824. 
N iew indt re p o r te d  t h a t  th e  C a th o lic  schoo l in  which he was to  te a c h  was, 
" in  a s  w retched  a c o n d itio n  as  i s  p o s s ib le  to  im agine" (H artog 1968: 
2 9 8 ).
S lave c h ild re n  were n o t allow ed to  a t te n d  sch o o l u n t i l  th e  govern­
ment p assed  a law  in  1857 t h a t  p e rm itte d  them to  r e c e iv e  two hours o f  
sch o o lin g  a d ay . The law  was in ten d e d  to  p re p a re  them (th e  s la v e s )  f o r  
em an c ip a tio n , b u t was n o t r e a l i s t i c  s in c e  s la v e s  were from v ery  poor 
f a m il ie s  and lack ed  t r a n s p o r ta t io n  and s u p p l ie s .  A lso , th e  s la v e  m aster 
would n o t a llo w  many o f  th e s e  c h i ld re n  to  le a v e  th e  f i e l d s  in  o rd e r  to  
a t te n d  sch o o l (H enriquez 1986: V ideo ).
E m ancipation and th e  Expanding E d u c a tio n a l System— 1860 to  1916
An in c re a s in g  number o f  c h i ld re n  began to  a t te n d  sch o o l in  Curacao 
a t  t h i s  tim e , though th e  a d d i t io n a l  a tte n d a n c e  r e s u l t in g  from th e  eman­
c ip a t io n  o f  th e  s la v e s  was n o t ap p a re n t f o r  some y e a r s .  Concerning 
sch o o l a tte n d a n c e  in  Curacao, H artog r e p o r ts  t h a t  th e  f ig u r e s  f o r  
sch o o l-g o in g  c h ild re n  d u rin g  th e  y e a rs  1863. 1878 and 1880 w ere: 1863, 
1 ,850 s tu d e n ts ;  1878, 2 ,178  s tu d e n ts ;  1880, 2 ,500  s tu d e n ts ,  showing a 
modest b u t  s te a d y  in c re a s e  o f  s tu d e n ts  du ring  th e  em ancipation  y e a r s .
From i t s  b e g in n in g , th e  C a th o lic  m iss io n  t r i e d  to  improve educa­
t i o n .  In  o rd e r  to  have governm ent su p p o rt, th e  m is s io n a r ie s  had to
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a c c e p t th e  n e u t r a l i t y  demand, i . e .  th e y  had to  prom ise to  keep r e l ig io n  
and e d u c a tio n  ap a rt*  At th e  same tim e t h a t  t h i s  government req u irem en t 
was causing  a  co n tro v e rsy  in  Curacao, a s im i la r  s tru g g le  was going on in  
The N etherlands*  T h is  d is c u s s io n  r e s u l te d  in  non-governm ent e d u c a tio n , 
a s  a r u l e ,  i n  The N e th e rlan d s  and th e  N eth erlan d s A n t i l l e s .  The S ta te  
r e ta in e d  o n ly  a supplem entary  e d u c a tio n a l f u n c t io n .  U ltim a te ly , in  
1884, a sch o o l o rd in a n ce  passed  in  t h a t  y e a r  r e s u l te d  in  th e  founding 
o f  bo th  governm ent and C a th o lic  h ig h e r-g ra d e  sch o o ls  (H artog 1968: 2 9 9 ). 
The governm ent ag reed  to  pay f o r  bo th  r e l ig io u s  and S ta te  e d u c a tio n  and 
p a re n ts  were f r e e  to  send t h e i r  c h ild re n  to  th e  school o f  t h e i r  ch o ic e . 
T h is was q u i te  a h ea ted  is s u e  and th e  n e u t r a l i t y  demand was n o t waived 
u n t i l  1907, i n  C urajao (Hartog 1968 : 298 ) .
C a th o lic  s i s t e r s  b ro u g h t ed u ca tio n  to  th e  C urajao c o u n try s id e .
Each tim e a church  was b u i l t  a t i n y  schoo l appeared  b e s id e  i t .  In  town 
th e re  were p r iv a te  e lem en ta ry  schoo ls  c a l le d  “c o lle g e "  o r  th e  Spanish  
" c o le g io " ,  which meant t h a t  i t  was g e n e ra l ly  a  r e s id e n t ia l - e le m e n ta ry  
s c h o o l.  These sch o o ls  were l a r g e ly  run  by South Americans and th e  l a n ­
guage o f  in s t r u c t io n  was u s u a l ly  S pan ish . In  1887 th e  F r a te r s  e s ta b ­
l i s h e d  S t .  Thomas C ollege in  Curacao (H artog 1968: 299)* S t .  Thomas 
C o llege  was a b o y s1 b o ard in g  schoo l f o r  m ig ra tin g  secondary  s tu d e n ts  
from  th e  o th e r  i s l a n d s ,  b u t i t  a ls o  allow ed some lo c a l  c h ild re n  to  a t ­
te n d .  The f a m il ie s  o f  th e s e  m ig ra tin g  s tu d e n ts  had to  be w ealthy  enough 
to  pay f o r  t h e i r  sch o o lin g  and l iv in g  expenses w hile  th ey  a tte n d e d  S t .  
Thomas C o llege (H enriquez 1986: V ideo).
The Development o f  Trade School in  Curagao— 1916 to  1954
E vents le a d in g  up to  1916 e s ta b l is h e d  a p re c e d e n t; Curacao*s educa­
t i o n a l  developm ent in v a r ia b ly  fo llow ed  th e  tre n d  o f  e d u c a tio n a l l e g i s l a ­
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t io n  i n  The N eth erlan d s (H artog 1968: 393)*
In  1917» when th e  o i l  r e f in e r y  came to  C urasao, e d u c a tio n  changed 
to  m eet th e  o i l  company’s n e ed s . V arious tra d e  sch o o ls  opened, and in  
1930 a system  o f  e d u c a tio n —r e f e r r e d  to  as  M.U.L.O.—was adop ted  from 
th e  D utch. The M.U.L.O. system  o r  p rim ary  e x te n s io n  s c h o o ls , have s in c e  
been co n v erted  in to  what i s  now r e f e r r e d  to  a s  th e  M.A.V.O. l e v e l  o f  ed­
u c a t io n  (UNESCO 1976: 2 4 ) .
E ducatio n  in  th e  N eth erlan d s  A n t i l l e s —From 1954 U n til  Today
Beginning in  1954, s c h o la rs h ip s  were awarded by H olland to  s tu d e n ts  
from  th e  N e th e rlan d s  A n t i l l e s  so t h a t  th ey  could  s tu d y  in  The N ether­
la n d s  to  become te a c h e r s  (Prins-V & nkel 1981 s 12-13)* These s c h o la rs h ip s  
co n tin u e  to  be awarded on an annual b a s is  to d ay  (H enriquez 1936: V ideo). 
This has l e d  to  an in fu s io n  o f  more and more A n ti l le a n s  in  th e  sch o o l 
system  o f  th e  N eth erlan d s A n t i l l e s .  T his s i t u a t io n  has c re a te d  an a t ­
mosphere o f  u n r e s t  among c e r ta in  peop le  and groups who advocate  th e  need 
f o r  a more c u l tu r a l l y  o r ie n te d  e d u c a tio n a l system : one t h a t  th e y  b e lie v e  
w i l l  b e n e f i t  th e  cause o f  c u l tu r a l  id e n t i t y  and n a t io n -b u i ld in g .
A lthough e d u ca tio n  in  Curasao and th ro u g h o u t th e  N e th e rlan d s  A n ti l ­
l e s  h as  expanded o v er th e  c e n tu r ie s  to  in c lu d e  a l l  segments o f  i t s  popu­
l a t i o n  i t  s t i l l  m a in ta in s  a c o l o n i a l i s t  a t t i t u d e  (P rin s-W inkel 1981: 16- 
17; UNESCO 1976: 4 ; Government o f  th e  N eth erlan d s  A n t i l le s  1982: 2 ) .  
T o day 's  e d u c a tio n a l system  s t i l l  does n o t m eet th e  c u l tu r a l ,  l i n g u i s t i c  
o r  t e c h n ic a l  needs o f  th e  p e o p le . No A n til le a n  f e e l s  th e  d is o r ie n t in g  
e f f e c t  o f  t h i s  e d u c a tio n a l system  more th an  th e  s tu d e n ts  who must mi­
g ra te  f o r  secondary  ed u c a tio n  in  th e  N e th erlan d s A n t i l l e s .
CHAPTER I I I
MIGRATION FOR SECONDARY EDUCATION IN THE NETHERLANDS ANTILLES
Records have n o t been c a r e fu l ly  m ain ta in ed  over th e  y e a rs  concern­
in g  th e  number o f  m ig ra tin g  s tu d e n ts  from  St* M aarten, Saba, S t .  E u s ta -  
t i u s  and B onaire o r  th e  d a te s  when t h i s  m ig ra tio n  began. In  some cases  
re c o rd s  sim ply  do n o t  e x i s t  o r  th e  in fo rm a tio n  has n o t been c e n t r a l iz e d .  
The re c o rd s  a re  s c a t te r e d  in  f i l e  c a b in e ts  o r  desks in  v a r io u s  o f f i c e s  
o r ,  in  o th e r  in s ta n c e s ,  o f f i c i a l s  have tak en  re c o rd s  w ith  them, acco rd ­
in g  to  th e  in s u la r  departm en t o f  e d u ca tio n  in  B o n a ire .
The C en tra l D epartm ent o f  E ducation  in  S t .  M aarten has th e  problem  
o f  incom ple te  re c o rd s  due to  an i n a b i l i t y  to  cope w ith  a l l  o f  t h e i r  
s t a t i s t i c a l  work. This departm ent s t a t e s  t h a t  th e  re c o rd s  a re  on f i l e  
and can be com piled r e a d i ly  i f  th e  o f f i c e  p e rso n n e l t h a t  th e y  r e q u e s t ­
ed— s o le ly  f o r  s t a t i s t i c a l  work—are  a l lo c a te d .  U n til  such tim e , i t  
w i l l  be im p o ss ib le  f o r  them to  produce com plete and a c c u ra te  in fo rm a­
t io n  on r e q u e s t .
In  s p i t e  o f  th e  vague s t a t i s t i c s  concern ing  th e  d a te s  t h a t  each 
is la n d  in  th e  N e th erlan d s  A n t i l le s  began sending  s tu d e n ts  to  Curapao and 
Aruba to  s tu d y , th e r e  i s  in fo rm a tio n  t h a t  in d ic a te s  a g e n e ra l tim e-fram e. 
According to  so u rces  on S t .  E u s ta t iu s ,  th e  m ig ra tio n  o f  secondary  s tu ­
d e n ts  from  th e  N eth erlan d s Windward I s la n d s  began back in  19^5* immedi­
a t e l y  a f t e r  Vforld War I I ,  when S ta t i a  s e n t  s tu d e n ts  to  Curacao and Aruba 
(Smith 1985: 1)* These s tu d e n ts  had t h e i r  e d u c a tio n  and l iv in g  c o s ts  
p a id  f o r  by th e  i s la n d  governm ent. Secondary s tu d e n ts  from B onaire b e-
28
29
gan to  m ig ra te  to  Curacao and Aruba f o r  t h e i r  e d u c a tio n  w ith  governm ent 
su p p o rt by 1957* acco rd in g  to  t h e i r  D epartm ent o f  Education# In  1961, 
w ith  th e  enactm ent o f  th e  Law o f  S c h o la rsh ip s  f o r  F ed e ra l S c h o la rsh ip s , 
secondary  s tu d e n ts  from  St# xMaarten began to  m ig ra te  to  Curacao and 
Aruba p e r  S t .  M aa rten 's  r e c o rd s .  The C e n tra l D epartm ent o f  E ducation  in  
S t .  M aarten a ls o  p ro v id ed  in fo rm a tio n  t h a t  shows th e  number o f  s tu d e n ts  
who m ig ra ted  f o r  s tu d y  o f f  th e  is la n d s  o f  S t .  M aarten , Saba and S t .  
E u s ta t iu s  from  1980 to  1988 a s  d e p ic te d  in  Table 3« The in fo rm a tio n  
co n ta in ed  in  Table 4 concerns s tu d e n ts  a t te n d in g  secondary  schoo l on 
t h e i r  home is la n d s  o f  S t .  M aarten, Saba and S t .  E u s ta t iu s  between 1985 
and 1988.
A lthough B o n a ire 's  re c o rd s  in d ic a te  t h a t  s tu d e n ts  were le a v in g  th a t  
i s la n d  f o r  secondary  ed u ca tio n  by 1967, I  was a ssu re d  by an o f f i c i a l  
w ith  th e  in s u l a r  departm en t o f  ed u c a tio n  t h a t  t h a t  d a te  was p ro b ab ly  n o t 
th e  f i r s t  tim e t h a t  s tu d e n t m ig ra tio n  took p la c e .  I  was p rov ided  w ith  a 
survey  o f  s tu d e n ts  from B onaire who s tu d ie d  in  Curacao and Aruba d u rin g  
th e  y e a rs  1980 to  1988 (See T ab les 5 and 6 ) .
The la c k  o f  a c c u ra te  re co rd  keeping ab o u t m ig ra tin g  secondary  s tu ­
d en ts  makes i t  d i f f i c u l t  to  g e t  a com plete p ic tu r e  o f  th e  s tu d e n ts ' p ro ­
g re s s ;  b u t I  do n o t th in k  t h a t  t h i s  in d ic a te s  d i s i n t e r e s t  on th e  p a r t  o f  
th e  schoo l o f f i c i a l s  on S t .  M aarten and B o n a ire . These peop le  ap p ear to  
be t r u l y  i n t e r e s t e d  i n  th e se  s tu d e n ts  and were a p p a re n tly  w e ll inform ed 
as  to  th e  s tu d e n ts ' w hereabouts and e d u c a tio n a l developm ent.
The S e le c t io n  P rocess  and M ig ra tio n  f o r  Secondary E ducation
A lthough ed u ca tio n  in  th e  N eth erlan d s A n t i l le s  i s  n o t com pulsory, 
o n ly  a sm all number o f  c h ild re n  do n o t a t te n d  schoo l (Vedder 1986: 8 ) .  
However, a la rg e  number o f  s c h o o lc h ild re n  have to  r e p e a t  g ra d e s . Ac-
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TABLE 3
MIGRATING STUDENTS OF THE NETHERLANDS 
WINDWARD ISLANDS-ST. MAARTEN, SABA, ST. EUSTATIUS (1980-88)
D e s tin a tio n 80/81 81 /82 82/83 83/84 84/85 85/86 86/87 8?/88 TOTAL
Curacaoa 1 9 13 27 13 * 12 13 104
Aruba 4 8 16 18 16
" t3 2 T
16 0 3 81
S u b - to ta l 5 17 29 45 29 32 12 16 185
**
Elsew here 23 31 17 14 23 23 44 66 241
TOTAL 28 48 46 59 52 55 56 82 426
S ource: Departm ent o f  Education* S t .  M aarten, N e th erlan d s 
A n t i l l e s .
According to  th e se  s t a t i s t i c s ,  an average o f  52 
s tu d e n ts  have l e f t  th e  N e th erlan d s Windward I s la n d s  
each y e a r  s in c e  1980, f o r  a secondary  e d u c a tio n .
* Counted to g e th e r  t h i s  y e a r .
** E lsew here: U .S .A ., N e th e rla n d s , S t .  Thomas, Canada, 
and O ther (Secondary & U n iv e rs ity  l e v e l ) .
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TABLE k
STUDENTS WHO REMAIN ON 
HOME ISLAND FOR SECONDAKT EDUCATION
School Year 85/86 86/87 87/88
S t ,  M aarten 2716 2878 29^4
Saba 88 96 98
S ta t i a 98 138 260
TOTAL 2902 3112 3302
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T A B L E  5
S U R V E Y  O F  S T U D E N T S  F R O M  B O N A I R E  S T U D Y I N G  I N  C U R A J A O  O R  A R U B A  ( 1 9 8 0 . 1 9 6 8 )
I s l a n d  A  D a t e H A V O L E N D V U D H E M T S H B O H A V O P A M A O L T S E T A O
•
N S
C / A
T O T A L
Y E A R
T O T A L
C u r a s a o  1 9 6 0 / 8 1  
A r u b a  1 9 8 0 / 8 1
2 5 9 . 1 1 6 - - 1 3 2 1 1 5 9
7 3
2 - - - 4 - - 3 3 2 - _ 1 4
C u r a s a o  1 9 8 1 / 8 2  
A r u b a  1 9 8 1 / 8 2
2 3 8 3 2 9 1 _ _ 1 5 2 1 5 5
6 7
1 1 1 _ 4 _ 1 _ 4 . . 1 2
C u r a p a o  1 9 8 2 / 8 3  
A r u b a  1 9 8 2 / 8 3
2 9 8 5 2 6 1 - _ 2 1 4 2 4 7 3
8 6
5 1 1 - 1 . 1 - 1 3 - - 1 3
C u r a f a o  1 9 8 3 / 8 4  
A r u b a  1 9 8 3 / 8 4
3 5 8 7 2 6 1 1 1 3 5 6 9
8 3
3 2 1 _ 2 . 1 5 1 4
C u r a c a o  1 9 8 4 / 8 5  
A r u b a  1 9 8 4 / 8 5
4 1 9 1 0 3 5 2 . . 1 5 1 - 6 7
8 0
3 2 2 _ 1 . . 1 _ 1 3 • 1 3
C u r a j a o  1985/86 
A r u b a  1985/86
2 4 2 6 1 1 4 1 _ _ . 7 _ • 5 5
6 9
4 . 1 . 1 1 - . 1 3 3 - 1 4
C u r a f a o  1 9 8 6 / 8 7  
A r u b a  1 9 8 6 / 8 7
3 5 9 1 1 7 1 _ 1 2 5 _ 4 4
5 5
1 1 1 _ 3 _ . 1 1 1 2 1 1
C u r a f a o  1 9 8 7 / 6 8  
A r u b a  1 9 8 7 / 8 8
1 8 8 2 1 4 1 1 1 7 43
5 4
1 - - - 3 1 - - 1 4 1 - 1 1
S o u r c e :  D e p a r t m e n t  o Y  E d u c a t i o n .  B o n a i r e ,  N e t h e r l a n d s  A n t i l l e s  ( 1 9 6 8 ) .  
*  N a v i g a t i o n  S c h o o l  ( b a s i c ) .  N o  l o n g e r  i n  o p e r a t i o n .
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TABLE 6
BONAIRE
MIGRATING STUDENTS (1980-1988)
D e s tin a tio n 80/81 81/82 82/83 83/84 84/85 85/86 86/87 87/88 T o ta l
Curapao 59 55 73 69 67 55 44 43 465
Aruba 14 12 13 14 13 14 11 11 102
TOTAL 73 67 86 83 80 69 55 54 567
Source: Departm ent o f  E d ucation . B onaire , N e th erlan d s A n t i l le s
* A ccording to  th e se  s t a t i s t i c s ,  an average o f  71 s tu d e n ts  
have l e f t  th e  i s la n d  o f  B onaire each  y e a r  s in c e  1980, f o r  
a secondary  e d u ca tio n .
34
co rd in g  to  a r e p o r t  by Raymond Je ssu ru n  o f  th e  C en tra l Departm ent o f  
E d u ca tio n , s t a t i s t i c s  in d ic a te  t h a t  in  1981 f o r  every  10 s tu d e n ts  in  th e  
s ix th  g rade 7 have re p e a te d  and an undeterm ined number drop o u t b e fo re  
re a ch in g  th e  s ix th  grade* As a r e s u l t ,  a la rg e  number o f  s tu d e n ts  do 
n o t f i n i s h  p rim ary  schoo l a t  th e  ap p o in ted  ag e , which id e a l ly  i s  tw elve 
(Je ssu ru n  (n*d*); 6)*
Upon com pletion  o f  th e  s ix th  g rad e , a s e le c t io n  p ro c e ss  ta k e s  p lace  
a t  too  e a r ly  a s ta g e  in  th e  c h i ld 1s developm ent and fo rc e s  th e  s tu d e n t 
to  make an e d u c a tio n a l cho ice  t h a t  cannot e a s i ly  be changed (UNESCO 
1976: v i ) .  In  a d d i t io n ,  th e  s e le c t io n  p ro ce ss  conducted w ith  s ix th -  
g ra d e rs  from th e  N e th e rlan d s  Windward I s la n d s  and Bonaire c re a te s  th e  
n e c e s s i ty  f o r  th e  s tu d e n ts 1 m ig ra tion*  For exam ple, i f  a young p e rso n , 
age 11 o r  12, q u a l i f i e s  th ro u g h  te s t in g  and recommendation f o r  a secon­
d ary  schoo l t h a t  t h e i r  home is la n d  does n o t p ro v id e , th en  m ig ra tio n  i s  
th e  o n ly  a l t e r n a t i v e .  T h is means t h a t  s tu d e n ts  from  Saba o r  S ta t i a  who 
q u a l i f y  to  a t te n d  H.A.V.O* o r  V.W*0. must go to  St* M aarten o r  Curacao* 
In  th e  case  o f  s tu d e n ts  who a re  14 o r  15 y e a rs  o ld ,  th e  chance’ s t h a t  
th e y  w i l l  have to  m ig ra te  f o r  secondary  e d u c a tio n  i s  even g r e a te r .
This i s  due to  th e  la c k  o f  most h ig h e r  secondary  ed u ca tio n  th ro u g h o u t 
th e  i s la n d s  w ith  th e  ex ce p tio n  o f  C urasao.
The F in an c in g  o f  S tu d en t M ig ra tio n  and E ducation  in  th e  N eth erlan d s 
A n t i l le s
Beginning w ith  th e  governm ent o f  S t a t i a ,  in  1945. th e  f in a n c in g  f o r  
m ig ra tin g  secondary  s tu d e n ts  has been p ro v id e d , ev e ry  y e a r ,  by th e  i n ­
d iv id u a l  i s la n d  governm ent a n d /o r  th e  c e n t r a l  governm ent o f  th e  N ether­
la n d s  A n t i l l e s .  Who a l l o c a t e s  s c h o la rs h ip  money and how d e c is io n s  a re  
made a s  to  which s tu d e n ts  a re  awarded th e  money g e n e ra l ly  h in g es  on th e
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l e v e l  o f  sch o o l t h a t  a s tu d e n t w i l l  be a t te n d in g .  In  some c a s e s , sc h o l­
a r s h ip s  a re  awarded as  a s p e c ia l  fa v o r  and, by th e  same to k e n , educa­
t i o n a l  a l lo tm e n ts  can be w ith h e ld  as  a punishm ent, b u t g e n e ra l ly  a c e r ­
t a i n  f a i r n e s s  p r e v a i l s .
The m a jo r ity  o f  in fo rm a tio n  t h a t  I  re c e iv e d  o r  was a b le  to  o b ta in  
concern ing  th e  c r i t e r i a  f o r  aw arding s c h o la r s h ip s ,  a s  w e ll a s  th e  amount 
in v o lv e d , was g iv en  to  me by th e  s tu d e n ts  th em se lv es . Lower secondary  
sch o o l s tu d e n ts  who m ig ra te  have t h e i r  a i r  t r a n s p o r t a t io n ,  l i v in g  ex­
p en ses and  ed u ca tio n  p a id  f o r  by t h e i r  r e s p e c t iv e  i s la n d s  on an ongoing 
b a s i s ,  w ith  m onthly a l lo tm e n ts  ran g in g  from  350 to  400 g u i ld e r s  ($195 to  
$225) a m onth. Out o f t h i s  amount th e  g u ard ian  g e ts  ap p ro x im a te ly  290 
to  325 g u i ld e r s  ($161 to  $180) a month, w ith  th e  rem ain ing  60 to  75 
g u i ld e r s  ($34 to  $42) going to  th e  s tu d e n t f o r  po ck e t money. T his pock­
e t  money i s  to  be used  f o r  m isce llan eo u s  expenses such a s  bus f a r e ,  
to o th p a s te ,  t o i l e t  a r t i c l e s  and o th e r  n e c e s s i t i e s  n o t p ro v id ed  by th e  
g u a rd ia n . A d d itio n a l money may be fo rthcom ing  from th e  s tu d e n ts ' pa­
r e n t s  in  o rd e r  to  supplem ent t h e i r  r a th e r  l im i te d  a llo w an ce .
I f  a  s tu d e n t i s  e l i g i b l e  f o r  a c e n t r a l  government s c h o la r s h ip ,  i t  
i s  p a id  i n  one lump sum. The c e n t r a l  government d e p o s its  th e  money in  a
bank in  Curacao where th e  s tu d e n t can go and re co v e r th e  funds which a re
to  be u sed  f o r  h o u sin g , fo o d , s u p p lie s ,  t r a n s p o r ta t io n  and m isce llan eo u s  
ex p en ses . These s c h o la rs h ip s  a re  u s u a lly  awarded to  s tu d e n ts  who a re  
a t te n d in g  th e  h ig h e r  secondary  sch o o ls  such a s  M .T .S ., M.A.O., I .F .E .  o r  
A .P .K . and who g e n e ra l ly  a re  anywhere from 18 to  25 y e a rs  o f  ag e .
Funds d isb u rse d  from  th e  v a r io u s  is la n d s  to  Curacao, on a m onthly
b a s is  and to  be used  as  a  payment to  th e  g u a rd ian s  and s tu d e n ts ,  a re  
s e n t  to  th e  Commission T hat O versees th e  S tu d en ts  o f  th e  Windward Is lan d s  
and B onaire (Commissie B ege le id ing  S tuden ten  Bovenwinden en B o n a ire ) .
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The s e c re ta r y  o f  t h i s  Commission then  w r i te s  checks and m ails  them to  
th e  v a r io u s  g u ard ian s  who a re  on th e  Com m ission's l i s t .
T his method o f  f in a n c in g  secondary  school m ig ra tio n  u s u a lly  p roves 
to  be s u f f i c i e n t ,  i f  o n ly  j u s t  b a r e ly .  For exam ple, i f  th e  money i s  n o t 
s e n t  on tim e , from  th e  i s la n d s  o r  d e p o s ite d  l a t e  by th e  c e n t r a l  govern­
ment (as o ccu rred  s e v e ra l  tim es du ring  th e  1986/87 schoo l y e a r )  i t  can 
cause a g r e a t  d e a l o f  h a rd sh ip  f o r  th e  s tu d e n t and, in  some c a s e s , th e  
g u a rd ia n . In  th e  r a r e  case when a s tu d e n t may come to  Curasao on h is  o r  
h e r  own in  o rd e r  to  a t te n d  secondary  sch o o l, th e  funding  i s  p a id  f o r  by 
th e  s tu d e n t 's  fa m ily .
When I  began my in te rv ie w s  w ith  s tu d e n ts  a t  th e  beg inn ing  o f  th e  
1986/87 sch o o l y e a r ,  one o f  th e  com plain ts  most o f te n  vo iced  by them was 
th e  f a c t  t h a t  th e  money had n o t been s e n t from t h e i r  i s la n d  and th e r e ­
fo re  th e  g u a rd ian s  had n o t  re c e iv e d  t h e i r  ch eck s. On c o n ta c tin g  th e  
Commission, I  was to ld  t h a t  t h i s  was n o t an u n usual o c c u rre n c e . In  f a c t ,  
S t .  M aarten had been known to  be two and th re e  months in  a r r e a r s  w ith  
t h e i r  s tu d e n ts ' m onthly money and S ta t i a  was o c c a s io n a lly  l a t e .  In  
th e se  c a s e s , i f  th e  Commission cannot f in d  th e  funds to  make up th e  d i f ­
fe re n c e  u n t i l  th e  money comes, th en  th e  s tu d e n t i s  p laced  in  a v u ln e r­
a b le  p o s i t io n  and must cope e m o tio n a lly  and e d u c a t io n a l ly , o r  f a i l .  S tu­
d e n ts  have l i t t l e  re c o u rse  b u t to  endure . I f  th e y  a re  f o r tu n a te ,  th e y  
l i v e  w ith  a person  who i s  a b le  to  house and feed  them on c r e d i t  u n t i l  
th e  n e c e s sa ry  funds a r r i v e .  I f  th ey  a re  n o t t h a t  f o r tu n a te ,  th e re  may 
be an u n p le a sa n t u p h eav a l, r e s u l t in g  in  th e  s tu d e n t 's  d isp lace m e n t, and 
th e  n e c e s s i ty  f o r  a new p la c e  to  l i v e .
F inancing  i s  a n e c e s sa ry  p a r t  o f  s tu d e n t m ig ra tio n , and i t  i s  t h i s  
f a c t  a lo n e  t h a t  makes i t  so im p o rta n t. T h e re fo re , th e  funds m ust be ad­
m in is te re d  in  a p ro p e r  and most e f f i c i e n t  manner by people and d e p a r t -
37
ments t h a t  u n d e rs tan d  th e  need f o r  prom ptness# The i s la n d  governm ents, 
th e  c e n t r a l  governm ent, th e  M in is te r  o f  E ducation , th e  Commission, th e  
g u a rd ian s  and p a re n ts  o f  m ig ra tin g  s tu d e n ts  a re  a l l  im p o rta n t f a c to r s  in  
o rd e r  to  accom plish  t h i s  v e ry  c o s t ly  p r a c t ic e  o f  sen d in g , m a in ta in in g  
and ed u ca tin g  secondary  s tu d e n ts  t h a t  m ig ra te  w ith in  th e  N eth erlan d s 
A n til le s #
F inancing  o f  m ig ra tin g  s tu d e n ts  i s  c o s t ly ,  and th e  s tu d e n ts  who 
p a r t i c ip a te  i n  t h i s  p ro c e ss  have many more g u i ld e r s  sp e n t on t h e i r  edu­
c a tio n  th a n  do th e  s tu d e n ts  who s ta y  on t h e i r  own is la n d #  H ardships 
t h a t  m ig ra tin g  s tu d e n ts  must endure when t h e i r  money i s  l a t e  o r  n o t s u f ­
f i c i e n t  to  m eet t h e i r  d a i ly  needs te n d  to  d im in ish  t h e i r  e d u c a tio n a l ex­
p e r ie n c e  and have a p ro found  e f f e c t  on th e  way th e  m ig ra tin g  s tu d e n t i s  
p e rc e iv e d  by th e  h o s t  community o f  Curajao# Funds and t h e i r  a l lo c a t io n  
have a g r e a t  d e a l  to  do w ith  how th e  m ig ra tin g  s tu d e n ts  a re  re c e iv e d  and 
t r e a te d  by t h e i r  p e e rs  i n  Curacao. U n fo rtu n a te ly , t h i s  has long  been 
one o f  th e  f a c to r s  t h a t  have c a s t  a n e g a tiv e  p a l l  o v e r th e  m ig ra tin g  
secondary  s tu d e n ts  and t h e i r  accep tan ce  and w e ll-b e in g .
CHAPTER IV 
CARETAKERS OF THE MIGRATING STUDENTS
The P a re n ts
Why do p a re n ts  th in k  t h a t  i t  i s  n e c e ssa ry  to  send t h e i r  c h i ld re n  
away f o r  t h e i r  ed u ca tio n ?  And do th e y  b e lie v e  t h a t  th e  ex p e rien ce  g a in ­
ed i s  w orth  th e  s e p a ra tio n ?  Do most p a re n ts  e x p ec t o r  hope t h a t  t h e i r  
c h i ld re n  w i l l  r e tu rn  to  t h e i r  home is la n d  a f t e r  com pleting t h e i r  educa­
t io n ?  What i s  th e  r e la t io n s h ip  between p a re n ts  and m ig ra tin g  s tu d e n ts  
when th e  l a t t e r  come home f o r  h o lid a y s , v a c a tio n s  and u l t im a te ly  to  
s ta y ?
The p a re n ts  o f  m ig ra tin g  s tu d e n ts  g e n e ra l ly  f i r s t  s t a t e  t h a t  th ey  
d id  n o t want t h e i r  c h ild re n  to  le a v e  home a t  such a young age . They say 
t h a t  th ey  would have p re fe r re d  f o r  t h e i r  son and e s p e c ia l ly  t h e i r  daugh­
t e r  to  re c e iv e  t h e i r  secondary  ed u c a tio n  on t h e i r  home i s l a n d .  In a r e ­
c en t is s u e  o f  The Saba H era ld , May 24, 1986, one m other p u t in to  words 
th e  f e e l in g s  o f  most p a re n ts  o f  th e  m ig ra tin g  s tu d e n ts :
When a c h i ld  has to  go away a t  th e  e a r ly  age 
o f  13 o r  14, sometimes even younger, th e  p a re n ts  
a s  w e ll as  th e  c h i ld  lo s e s  so much. One wonders 
' i s  t h i s  w orth i t * .  There a r e  tim es  t h a t  th e  
p r ic e  o f  an e d u c a tio n  i s  too  h ig h . As a c h i ld  
can be l o s t  in  th e  p ro c e s s .
Most o f  th e se  p a re n ts  a re  a lso  q u ick  to  adm it t h a t  th e re  a re  c e r ­
t a i n  b e n e f i t s  to  be gained  by t h e i r  c h i ld re n  when th e y  go to  one o f  th e
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l a r g e r  i s la n d s  f o r  secondary  ed u ca tio n  (Lowenthal 1972: 1 20 ). But one 
sim ple f a c t  t h a t  in f lu e n c e s  th e  p a r e n ts ' d e c is io n  to  a llo w  t h e i r  c h i ld  
to  m ig ra te  f o r  a secondary ed u ca tio n  i s  th e  la c k  o f  a v a i l a b i l i t y  o f  
s p e c i f i c  sch o o ls  on t h e i r  own i s la n d .  Aside from t h i s  d e f ic ie n c y , th e  
p a re n ts  a ls o  have c e r ta in  am b itio n s  f o r  t h e i r  c h i ld re n . They wish to  
see t h e i r  c h ild re n  do w e ll ,  e x c e l and be co m p e titiv e  w ith  t h e i r  n e ig h ­
b o r s ' c h ild re n  a s  w e ll a s  c h i ld re n  on o th e r  i s l a n d s .  P a re n ts  want w ider 
o p p o r tu n i t ie s  f o r  t h e i r  c h i ld re n , which th e  l im i te d  economic and educa­
t i o n a l  p o s s i b i l i t i e s  a v a i la b le  to  them a t  home w i l l  n o t a llo w  (Lowenthal 
1972: 1 2 0 ). On th e  n e g a tiv e  s id e ,  some p a re n ts  w ish to  be r e l ie v e d  o f  
th e  economic and p a r e n ta l  r e s p o n s i b i l i t i e s  t h a t  t h e i r  teenage  c h ild  
p la c e s  on them . T h e re fo re , th e  p ro sp e c t o f  sending t h a t  young person  
away f o r  secondary  e d u c a tio n , and a t  th e  governm ent's  expense , i s  a w el­
comed r e l i e f  to  th e  p a r e n ts ' pocketbook.
During t h i s  s tu d y , I  came upon cases  where s tu d e n ts  had been s e n t 
away from  t h e i r  own i s la n d ,  to  Curagao, in  o rd e r  to  e l im in a te  th e  s o c ia l  
problem  t h a t  th e y  had become. T his i s  to  say , th e  s tu d e n t was n o t se ­
le c te d  to  m ig ra te  because he o r  she needed to  a t te n d  a p a r t i c u l a r  school 
t h a t  was a v a i la b le  o n ly  i n  Curacao. In s te a d  such s tu d e n ts  had s o c ia l  
problem s th a t  had become a n e g a tiv e  fo rc e  to  t h e i r  p e rso n a l and educa­
t i o n a l  developm ent in  th e  sm a lle r  i s l a n d  community. I t  was hoped: 1) to  
g e t  th e  s tu d e n t ,  i . e . ,  th e  problem , o f f  th e  is la n d  and 2 ) to  o f f e r  th e  
s tu d e n t a second chance o r  th e  o p p o r tu n ity  f o r  r e h a b i l i t a t i o n  in  th e  
w ider and more complex s o c ie ty  o f C urasao. This p r a c t ic e  does n o t seem 
to  be a s o lu t io n  a s  th e  s o c ia l  and e d u c a tio n a l p re s s u re s  t h a t  th e  mi­
g ra t in g  s tu d e n t en co u n te rs  in  Curacao, makes th e  p ro sp e c t o f  r e h a b i l i t a ­
t io n  d u b io u s . M igrating  s tu d e n ts  f in d  i t  d i f f i c u l t  to  e n l i s t  a id  from  
C u racao 's  e s ta b l is h e d  su p p o rt o rg a n iz a t io n s .  T his r e lu c ta n c e ,  on th e
l+o
s tu d e n ts ' p a r t ,  i s  due to  th e  d e s ir e  and need f o r  p r iv a c y  in  an a re a  
where many r o le s  a re  p layed  by r e l a t i v e l y  few in d iv id u a ls  and problem s 
become r e a d i ly  known th ro u g h o u t th e  i s la n d  community (B ened ic t 196?:
^ 7 ) .
I  am convinced t h a t  most p a re n ts  r e a l i z e  t h a t  m ig ra tio n  to  Curasao 
i s  n o t an i d e a l  s o lu t io n  to  t h e i r  c h i ld r e n 's  w e ll-b e in g  and e d u c a tio n , 
b u t th e y  have l i t t l e  c o n tro l  over th e  a l t e r n a t i v e s .  Some p a re n ts  f in d  
c o n s o la tio n  in  th e  b e l i e f  t h a t  m ig ra tio n  a t  t h i s  young age w i l l  make th e  
s tu d e n t more s e l f - r e l i a n t .  However, t h i s  a t t i t u d e  c o n tr ib u te s  to  a la c k  
o f  p a r e n ta l  guidance and a r e f u s a l  on th e  p a r e n t ' s p a r t  t h a t  th ey  have 
an y th in g  to  c o n tr ib u te  to  t h e i r  own c h i l d 's  developm ent and s e lf - im a g e .
The Government
A b r i e f  sy n o p sis  o f  th e  a d m in is tr a t io n  and o rg a n iz a tio n  o f  th e  edu­
c a t io n a l  system  o f  th e  N eth erlan d s A n t i l le s  fo llo w s :
1 . Some 80 p e rc e n t o f  a l l  sch o o ls  a t  th e  p rim ary  and 
secondary  l e v e l  a re  p r iv a te  sch o o ls  a d m in is te re d  by 
sch o o l b o a rd s . These sch o o ls  a re  ‘'p r iv a te "  in  the  
sense t h a t  th ey  a re  n o t a d m in is te re d  by p u b lic  
a u t h o r i t i e s .  A ll ex p en d itu re  i s  re im bursed  from 
p u b lic  fu n d s , p rov ided  by th e  governm ent o f  th e  
i s la n d  where th ey  a re  lo c a te d .
2 .  The i s la n d  governm ents a d m in is te r  th e  o th e r  20 p e r  
c en t o r  so o f  p rim ary  and secondary  sch o o ls  in  t h e i r  
r e s p e c t iv e  t e r r i t o r i e s .  They d e le g a te  r e s p o n s ib i l i ty  
to  a Commissioner f o r  E d u c a tio n . In  th e  l a r g e r  i s la n d s  
(C uracao) th e  Commissioner i s  a s s i s t e d  in  t h i s  ta s k  by 
a D epartm ent o f  E ducation .
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3* The C e n tra l Government a d m in is te rs  and f in a n c e s  i n ­
s t i t u t i o n s ,  co u rses  and s tu d y  g ra n ts  a t  th e  p o s t­
secondary  l e v e l  o f  e d u c a tio n . The iM inister o f  Edu­
c a tio n  i s  r e s p o n s ib le  f o r  th e  fo rm u la tio n  and a p p l i ­
c a tio n  o f  g e n e ra l p o lic y  and l e g i s l a t i o n  concern ing  
a l l  e d u ca tio n  in  a l l  th e  i s l a n d s .  The M in is te r  i s  
head o f  th e  C en tra l Government D epartm ent o f  Educa­
t i o n ,  w ith  o f f i c e s  in  Cura9a o . Thus, in  Curapao 
th e re  i s  an I s la n d  D epartm ent and a C e n tra l Govern­
ment D epartm ent o f  E d u ca tio n .
4 . The in f lu e n c e  o f  th e  C e n tra l Government D epartm ent o f  
E ducation  r e s t s  p r im a r i ly  on l e g i s l a t i v e  a c t io n .  The 
methods o f  s e le c t in g  c h ild re n  f o r  ad m issio n  to  second- 
l e v e l  ed u c a tio n  and th e  o rg a n iz a t io n  o f  f i n a l  examina­
t io n s  a re  a l l  determ ined  in  g r e a t  d e t a i l  by d e c is io n s  
o f th e  C e n tra l Government.
5 . The a d m in is tr a t io n  o f  th e  system  i s  th u s  c h a ra c te r ­
iz e d  by two somewhat c o n tra d ic to ry  c o n c e p tio n s . On 
th e  one hand, th e re  e x i s t s  g r e a t  freedom  and a h ig h  
degree o f  d e c e n t r a l i z a t io n ,  b u t on th e  o th e r  hand, 
th e  system  i s  h ig h ly  c e n tr a l iz e d  because th ro u g h  i t s  
l e g i s l a t i v e  a c t io n  th e  C e n tra l Government a lo n e  can 
d ec id e  what i s  to  be ta u g h t ,  and how s tu d e n ts  a re  
allow ed to  move th rough  th e  system  (UNESCO 1976: A /1 ).
The c e n t r a l  governm ent o f  th e  N e th erlan d s A n t i l le s  ta k e s  an i n t e r ­
e s t  in  th e  m ig ra tin g  s tu d e n ts  p r im a r i ly  on th e  l e v e l  o f  th e  a d m in is te r ­
in g  o f  s c h o la r s h ip s .  There i s  l i t t l e  c o n ta c t o th e rw ise . When I  spoke
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w ith  r e p re s e n ta t iv e s  o f  th e  C e n tra l Departm ent o f  E ducation  in  Curasao, 
s e v e ra l  members seemed o n ly  vaguely  know ledgeable concern ing  th e  m igra­
t in g  s tu d e n ts  from th e  N e th erlan d s Windward I s la n d s  and B onaire .
The M in is te r  o f  E ducation  has th e  p o te n t i a l  f o r  e x e rc is in g  perhaps 
th e  most in f lu e n c e  on e d u c a tio n . During my s tu d y  two people  se rv ed  a s  
M in is te r  o f  E ducation— th e  fo rm er M in is te r  Linda B adejo-R ichardson and 
th e  p re s e n t  M in is te r  E l l i s  wbodley—b o th  from th e  N etherlands Windward 
I s la n d s .  S ince th e  i s la n d s  a re  sm all com m unities, b o th  M in is te rs  p ro ­
b ab ly  knew many o f  th e  s tu d e n ts  and p a r e n ts .  In  t h a t  r e s p e c t ,  m ig ra tin g  
s tu d e n ts  should  have a p a r t i c u la r  ad v an tag e , a t 4l e a s t  as f a r  a s  i s la n d  
p o l i t i c s  a llo w .
The Commission
The Commission t h a t  O versees th e  S tu d en ts  o f  th e  N eth erlan d s fofrnd- 
ward I s la n d s  and B onaire (Commissie B eg e le id in g  S tudenten  Bovenwinden en 
B onaire) i s  ap p o in ted  by th e  M in is te r  o f  E d u ca tio n . I t  u s u a l ly  c o n s is ts  
o f  n in e  o r  te n  members.
The p r in c ip a l  fu n c tio n  o f  t h i s  commission i s  to  a d m in is te r  th e  d i s ­
t r ib u t io n  o f  money to  th e  g u a rd ian s  and s tu d e n ts  when i t  i s  d isb u rse d  
from  th e  v a r io u s  i s la n d s  to  C urasao. The Commission i s  based  on Curasao. 
I t s  members a r e ,  f o r  th e  m ost p a r t ,  people  who have r e l a t iv e s  in  th e  
N e th erlan d s Windward I s la n d s  o r  B o n a ire , o r  who th em se lv es , o r ig in a l ly  
came from th o se  i s l a n d s .
During my re s e a rc h  I  had th e  o p p o r tu n ity  to  t a l k  w ith  members o f  
th e  Commission and on s e v e ra l  o c ca s io n s  I  was in v i te d  to  a t te n d  fu n c­
t io n s  t h a t  th e  Commission sponsored f o r  th e  m ig ra tin g  s tu d e n ts .  There 
was a welcoming p a r ty  f o r  th e  s tu d e n ts  a t  th e  beg inn ing  o f  th e  school 
y e a r  i n  1986 and a C hristm as p a r ty  t h a t  same y e a r .  The Commission a ls o  
had a m eeting f o r  th e  g u a rd ia n s , which I  a t te n d e d . I  d isc u sse d  th e
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p a r t i e s  w ith  th e  m ig ra tin g  s tu d e n ts  in  my s tu d y . The ones who came to  
th e  p a r t i e s  seemed to  en jo y  th em se lv es . The most s e r io u s  com plain ts 
w ere, "Ite d i d n ' t  l i k e  th e  D .J . .  He d i d n 't  p la y  o u r k in d  o f  music" o r  
“The p a r ty  ended to o  e a r ly " .  G en e ra lly , th e  m a jo r i ty  o f  s tu d e n ts  en jo y ­
ed th e  o p p o r tu n ity  to  g e t  to g e th e r  w ith  f r ie n d s  from  t h e i r  home i s la n d s .  
The g u a rd ia n s 'm e e tin g , which took  p la c e  once d u rin g  th e  1986/87 schoo l 
y e a r ,  was conducted a s  a p a n e l d is c u s s io n . The Commission members were 
se a te d  a t  a t a b le  in  th e  f r o n t  o f  th e  room and th e  g u a rd ian s  were se a te d  
in  th e  a u d ie n c e . The g u a rd ia n s  were allow ed  to  b r in g  up problem s t h a t  
th e y  had e x p e rien ced  d u rin g  th e  y e a r .  Two is s u e s  t h a t  were r a i s e d  a t  
th e  m eeting t h a t  I  a t te n d e d  w ere; th e  l a t e  a r r i v a l  o f  checks and th e  
d i f f i c u l t y  t h a t  th e  g u a rd ia n  had when a tte m p tin g  to  make a i r l i n e  r e s e r ­
v a tio n s  f o r  t h e i r  s tu d e n t  to  r e tu r n  home d u rin g  th e  busy C hristm as and 
summer v a c a t io n .
A lthough th e  p a r t i e s  were p le a s a n t  and th e  g u a rd ian s  m eeting was 
c e r t a in ly  c o n s tru c t iv e  in  th e  sense t h a t  i t  gave an o p p o r tu n ity  to  a i r  
problem s and c o m p la in ts , th e se  ev en ts  were s t r u c tu r e d  and l im i t in g .  
L im itin g  in  th e  sense  t h a t  th e y  u s u a lly  do n o t  p ro v id e  th e  tim e n o r th e  
o p p o r tu n ity  f o r  c o n s tru c t iv e  d ia lo g u e  on an ongoing b a s is  between Com­
m iss io n  members, s tu d e n ts  and g u a rd ia n s . The p a r t i e s  and m eetings a re  
w orthw hile  and shou ld  be c o n tin u ed ; however, th e r e  needs to  be a more 
day to  day c o n ta c t  betw een th e  Commission, th e  g u a rd ia n s  and th e  s tu ­
d e n ts  •
When in te rv ie w in g  Commission members, g u a rd ia n s , m ig ra tin g  s tu d e n ts  
and p a r e n ts ,  I  f re q u e n t ly  asked  f o r  t h e i r  o b s e rv a tio n s  and o p in io n s  con­
ce rn in g  th e  Com m ission's d u t ie s  and r e s p o n s i b i l i t i e s .  Below, i s  a com­
p o s i te  l i s t  which was g lean ed  from  th e  response  to  th e se  in q u i r i e s ;  
r e f l e c t i n g  th in g s  t h a t  th e  Commission does on a r e g u la r  b a s is ,  should  do*
j l J  Lt t
o r  r a r e l y —i f  e v e r—does*
1 • O versee money t h a t  i s  s e n t  from  th e  Windward I s la n d s  
and B onaire and to  w r ite  checks to  th e  g u a rd ia n s . As 
p re v io u s ly  in d ic a te d ,  th e  Commission r o u t in e ly  p e r ­
form s t h i s  f u n c tio n .
2 . P rov ide an o r ie n ta t io n  program  f o r  th e  m ig ra tin g  s tu ­
d e n ts  when th e y  a r r iv e  in  C urasao . This should  be de­
sig n ed  to  a c c lim a te  them to  th e  i s la n d ,  th e  sch o o ls  
and th e  t r a n s p o r ta t io n  system . One s tu d e n t m entioned 
th a t  i t  had been done b e fo re ,  b u t r a r e l y .
3* The Commission i s  ex pected  to  make r e g u la r  r e p o r ts  to  
th e  P re s id e n t  o f  th e  Commission and th e  M in is te r  o f  
E ducation  ab o u t th e  w e lfa re  and e d u c a tio n a l p ro g re s s  
o f  th e  s tu d e n ts .  Two Commission members m entioned 
t h a t  a lth o u g h  th e se  r e p o r ts  were r e q u ire d , th ey  were 
n o t alw ays fo rth co m in g .
4 . O rganize and o f f i c i a t e  a t  s o c ia l  a n d /o r  e d u c a tio n a l 
fu n c tio n s  f o r  th e  m ig ra tin g  s tu d e n ts .  This i s  done 
o c c a s io n a lly .
5 . Find f o s t e r  homes f o r  th e  m ig ra tin g  s tu d e n ts  i f  r e ­
q u e s te d  to  do so . One member o f  th e  Commission s a id  
t h a t  th e  Commission has a l i s t  o f  p e rs p e c t iv e  gu ard ­
ia n s  w ith  which th e y  can p la c e  m ig ra tin g  s tu d e n ts .
However, Commission members t o ld  me t h a t  p a re n ts  
u s u a lly  want to  f in d  housing f o r  t h e i r  c h i ld .
6 . In te rv e n e , i f  n e c e s sa ry , on th e  s tu d e n ts ' b e h a lf  i f  
problem s a r i s e  concern ing  th e  community, l iv in g  a r ­
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rangem ents o r  e d u c a tio n a l n e e d s . T his does n o t 
happen g e n e ra l ly  because o f  th e  la c k  o f  communica­
t io n  betw een th e  Commission, th e  g u a rd ia n s , th e  
s tu d e n ts  and the  sc h o o ls . The s tu d e n ts  don! t  want 
th e  Commission to  know ab o u t t h e i r  problem s and 
th e  Commission ta k e s  th e  a t t i t u d e ,  i n  most cases  
t h a t ,  "what th ey  (th e  Commission) d o n 't  know w o n 't 
h u r t  them ". The p a re n ts  do, how ever, e x p ec t th e  
Commission members to  assume t h i s  r e s p o n s i b i l i t y .
7 . Keep in  c o n ta c t  w ith  th e  s tu d e n t ,  s c h o o l, g u a rd ian  
and p a re n t  on a r e g u la r  b a s is  in  o rd e r  to  p ro v id e
a d e f i n i t e  su p p o rt s e rv ic e .  As s ta te d  above, I  d id  
n o t o b serv e  t h i s  happening .
8 . Assume a p a r e n ta l  o r  p r o te c t iv e  p o s i t io n  in  th e  pa­
r e n t s '  ab sen ce . This would r e q u ire  t h a t  Commission 
members work f u l l - t im e .  They shou ld  a ls o  be p re ­
p a red  to  h e lp  th e  s tu d e n ts  i d e n t i f y ,  c o n fro n t and 
so lv e  problem s r a th e r  th a n  ig n o re  them . Assuming
a p a r e n ta l  p o s i t io n  in  r e l a t i o n  to  th e  m ig ra tin g  
s tu d e n ts ' would r e q u ire  a s tr o n g e r  bond between 
th e se  two g ro u p s.
I t  m ust be s t r e s s e d  t h a t  t h i s  c o n s t i tu te s  an id e a l  l i s t .  None o f  
th e se  p o in ts  a re  c l e a r ly  d e f in e d  a s  r u le s  o r  r e g u la t io n s  t h a t  a re  
s t r i c t l y  adhered  to  on a r e g u la r  o r  s t r u c tu r e d  b a s is  by th e  members o f  
th e  Commission. N e ith e r  a re  th e se  p o in ts  l i s t e d  in  any o rd e r  o f  im p o rt­
ance , f o r  th e y  a l l  a re  e q u a lly  im p o rta n t, i n  my e s tim a t io n , in  o rd e r  to  
en su re  th e  in d iv id u a l  su ccess  o f  each  m ig ra tin g  s tu d e n t .
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Most o f  th e  c o n ta c t  t h a t  I  o b serv ed  betw een th e  Commission and th e  
s tu d e n ts ,  p a re n ts  o r  g u a rd ian s  b o rd e red  on th e  n e g a tiv e  and o b v io u sly  
took  p la c e  o n ly  when th e re  was a prob lem . There was l i t t l e  c o n s tru c t iv e  
o r  p re v e n ta t iv e  co u n se lin g  done by th e  Commission, because most o f  th e  
members a re  n o t f r e e  to  g iv e  th e  amount o f  tim e and e f f o r t  t h a t  t h i s  po­
s i t i o n  r e q u i r e s .  I t  i s  a f u l l - t im e  jo b  and one t h a t  demands th e  u tm ost 
d e d ic a t io n  and i n s i g h t .  The jo b  i s  too  much f o r  th e  Commission members, 
a l l  o f  whom have f u l l - t im e  r e s p o n s i b i l i t i e s  o u ts id e  o f  t h e i r  d u t ie s  on 
th e  Commission.
A ccording to  g u a rd ian s  and Commission members th e  Commission i s  
c u r r e n t ly  i n  i t s  t h i r t e e n t h  y e a r  o f  e x is te n c e  and s e v e ra l  o f  i t s  p re s e n t  
members have been on th e  Commission s in c e  i t s  in c e p t io n .  During th a t  
tim e , th e  Commission has n o t alw ays fu n c tio n e d  to  i t s  f u l l e s t  p o t e n t i a l .
S ince th e  Commission i s  ap p o in ted  by th e  M in is te r  o f  E d u ca tio n , i t  
i s  by n a tu re  a p o l i t i c a l  body. Some o f  th e  g u a rd ian s  whom I  in te rv iew ed  
s a id  t h a t  Commission members p laced  s tu d e n ts  in  t h e i r  c a re  because th e  
g u a rd ian s  were f r ie n d s  o f  th e  Commission member, o r  th e  Commission mem­
b e r  owed a fa v o r  to  th e  g u a rd ia n  and could  e x p ec t a fa v o r  in  r e tu r n .
T h is  im p lie s  t h a t  some Commission members and g u a rd ian s  use  t h e i r  unique 
p o s i t io n  f o r  economic g a in ,  p o l i t i c a l  p u rp o ses , o r  b o th .
The G uardians
G uardians a r e ,  i n  t h i s  c a se , in d iv id u a ls  o r  f a m il ie s  in  Curasao who 
tak e  ca re  o f  a s tu d e n t o r  s tu d e n ts  from  one o f  th e  o th e r  i s l a n d s .  In 
some cases  th e  g u ard ian  i s  r e l a t e d  to  th e  s tu d e n t o r  i s  a  f r ie n d  o f  th e  
s tu d e n t 's  fa m ily . In  many c a s e s , th e  g u ard ian  i s  a s t r a n g e r  to  th e  s tu ­
d e n t and i s  w il l in g  to  ca re  f o r  th e  s tu d e n t o n ly  as  a fa v o r  to  a member 
o f  th e  Commission, In  a l l  c a se s , th e  g u a rd ian s  re c e iv e  money f o r  p ro ­
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v id in g  a f o s t e r  home to  a m ig ra tin g  s tu d e n t .
The g u a rd ian s  g e n e ra l ly  d o n 't  have a g r e a t  d e a l  o f  c o n ta c t  w ith  th e  
Commission i f  th e y  have been s e le c te d  by th e  p a re n ts  o f  th e  s tu d e n ts .  
However, th e r e  a re  a  number o f  g u a rd ian s  who a re  w e ll known by Com­
m iss io n  members, as  th e y  a re  o ld  f r i e n d s ,  members o f  t h e i r  own f a m il ie s ,  
o r  th e  g u a rd ian s  a re  th e  Commission members th em se lv es . G uardians a re  
alm ost alw ays from th e  N eth erlan d s Windward I s la n d s  o r  B o n a ire , as  p re ­
v io u s ly  s ta t e d ,  th u s  r e in fo rc in g  th e  id e a  t h a t  th e  peop le  from  each  i s ­
la n d  s t i c k  to g e th e r  in  a c la n n ish  way (B en ed ic t 1967: 53; S t .  E u s ta t iu s  
1969: 106-107). The argum ent can be made f o r  having g u a rd ia n s  who a re  
from  th e  same c u l tu r a l  background as  th e  s tu d e n t .  P r im a r i ly ,  i t  seems 
t h a t  th e y  would u n d e rs tan d  each  o th e r  more r e a d i ly .  But th e  p r a c t ic e  o f 
i s o l a t i o n  p re v e n ts  any p o s s i b i l i t y  o f  in te g r a t io n .
Vera Green (1973: 107-108) c i t e s  S p ic e r  who s t a t e s  t h a t ,  "Every 
c o n ta c t  in v o lv e s  some degree  o f  s o c ia l  and c u l tu r a l  in t e g r a t io n ,  b u t 
th e re  i s  a  wide range in  what become more o r  l e s s  s t a b i l i z e d  s i t u a t io n s  
w ith  ran g in g  d eg rees  o f  in te g r a t io n "  (S p ic e r  1961: 519)* Green a lso  
c i t e s  H betink who goes on to  m ention , i n  te rm s o f  Curasao im m igran ts , 
"none o f  them has a s  y e t  been f u l l y  in te g r a te d  in  t r a d i t i o n a l  Curajao 
s o c ie ty "  (H oetink 1967: 1 1 7 ). Of co u rse , t h i s  a p p l ie s  to  g u a rd ia n s , 
s tu d e n ts  and Commission members, a s  th e  m a jo r i ty  o f  them m ig ra ted  to  
Curacao from  th e  N eth erlan d s Windward I s la n d s  o r  B onaire .
G uardians p ro v id e  f o s t e r  homes f o r  any number o f  s tu d e n ts .  There 
i s n ' t  any l i m i t  i n  f o r c e .  Seven o f  th e  tw en ty  f o s t e r  homes t h a t  I  v i s ­
i t e d  had one s tu d e n t e ach . One o f  th e se  s tu d e n ts  l iv e d  w ith  a Com­
m issio n  member. Two g u a rd ian s  each  cared  f o r  seven o r  more s tu d e n ts  and 
in  one in s ta n c e ,  seven o f  th e se  s tu d e n ts  were s le e p in g  in  one r a th e r  
sm all bedroom. T his r e in fo r c e s  th e  s ta te m e n t t h a t  th e  a v a i l a b i l i t y  o f
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l iv in g  space i s  n o t  n e c e s s a r i ly  a c r i t e r i o n  f o r  p la c in g  a s tu d e n t w ith  
someone* I f  a g u a rd ian  i s  w il l in g  to  ta k e  a  m ig ra tin g  s tu d e n t ,  and a 
Commission member o r  p a re n t needs f o s t e r  c a re  f o r  t h a t  s tu d e n t ,  th en  th e  
c o n tra c t  i s  s tru ck *  The s tuden ts*  com fort and w e ll-b e in g  i s  n o t n eces­
s a r i l y  c o n s id e re d . Some Commission members p o in te d  o u t to  me th a t  th e  
m ig ra tin g  s tu d e n ts  g e n e ra l ly  have b e t t e r  l i v i n g  c o n d it io n s  in  Curacao; 
th e  im p lic a t io n  was t h a t  t h i s  excused overcrow ding o r  o th e r  problem s in  
l iv in g  c o n d it io n s .
In  Educated To E m ig ra te , J u l i a  Crane o b se rv es  t h a t ,  "The o th e r  ma­
jo r  f a c to r  which makes i t  im p o ss ib le  f o r  many c h ild re n  to  go away to  
schoo l i s  th e  la c k  o f  s u i ta b le  l i v in g  q u a r t e r s . . . . (C )h ild re n  a re  p la ce d  
in  th e  homes o f  peop le  who look  upon th e  young peop le  a s  s e rv a n ts  and
a s s ig n  them so many dom estic  d u t ie s  t h a t  homework assig n m en ts  and r e s t
a re  i n t e r f e r e d  w ith  and s o c ia l  a c t i v i t i e s  a re  a lm o st com ple te ly  b a rred "  
(Crane 1971: 173)*
One g u ard ian  who has been keeping  c h ild re n  f o r  th e  Commission s in c e  
th e  b eg in n in g  o f  th e  program , some 13 y e a rs  ago , t r a d i t i o n a l l y  has seven 
o r  e ig h t  s tu d e n ts  a t  a tim e . These s tu d e n ts  must s le e p  in  th e  k itc h e n  
and on c o ts  when th e  bedrooms a re  f u l l .  S ince t h i s  g u a rd ian  keeps b o th  
boys and g i r l s ,  a t  tim es one o f  th e  g i r l s  may be s le e p in g  in  th e  k itc h e n  
w ith  l i t t l e  o r  no p r iv a c y —n o t an id e a l  s i t u a t i o n .  A lso , when space de­
mands i t ,  some o f  t h i s  g u a rd ia n 's  s tu d e n ts  s le e p  in  an a d jo in in g  bunga­
low . T his bungalow was co n sid e red  in ad eq u a te  and u n sa fe  because th e  
windows could  n o t be c lo se d , th u s  p ro v id in g  easy  ac ce ss  f o r  in t r u d e r s .  
One o f  th e  Commission members took  th e  s tu d e n ts  away from t h i s  g u ard ian  
d u rin g  p a r t  o f  th e  1986/87 schoo l y e a r .  However, th e  s tu d e n ts  were back 
b e fo re  th e  y e a r  was o u t ,  w ith  l i t t l e  o r  no e x p la n a tio n .
G uardians have no s ta te d  r e s t r i c t i o n s  o r  r u le s  t h a t  th e y  a re  r e -
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q u ire d  to  adhere  to  when d e a lin g  w ith  th e  s tu d e n ts .  They do n o t  have to  
r e q u ire  a curfew  o r  p ro v id e  a s tu d y  a r e a .  Nor, f o r  t h a t  m a tte r ,  do th ey  
have to  p ro v id e  a p r iv a te  bedroom. No one checks to  see t h a t  th e  stu<- 
d e n ts  a re  fe d  r e g u la r ly  o r  p ro p e r ly ,  and i f  th e  s tu d e n t  com plains he o r  
she w i l l  p ro b ab ly  be sa n c tio n e d  by th e  g u a rd ian  and th e  Commission f o r  
be ing  a tro u b lem ak e r. Things a re  l e f t  up to  th e  g u a rd ian  u n le s s  th e re  
i s  a s e r io u s  co m p la in t, a t  which tim e a Commission member may drop by o r  
a p a re n t  may in te rv e n e .
The o n ly  r e l a t io n s h ip  t h a t  a  g u a rd ian  has w ith  th e  governm ent ex­
i s t s  th ro u g h  th e  Commission. The o n ly  r e a l  concern  t h a t  a  g u ard ian  has 
i s  th e  t h r e a t  o f  be ing  p rev en ted  from  having  s tu d e n ts  and th e re fo re  l o s ­
in g  incom e. G uardians a re  concerned w ith  th e  money t h a t  th e y  re c e iv e  
f o r  ta k in g  ca re  o f  f o s t e r  c h ild re n  and th e y  do n o t want to  lo s e  t h i s  op­
p o r tu n i ty .
G uardians a re  i n  a v ery  v u ln e ra b le  p o s i t io n .  They walk a f in e  l i n e  
betw een r e s p o n s ib i l i t y  and s e l f - i n t e r e s t ,  and most o f  them p la y  th e  game 
o f  p o l i t i c s  v e ry  w e ll .
The T eachers
M ig ra tin g  s tu d e n ts  a re  t r e a te d  d i f f e r e n t l y  th e n  Curapao s tu d e n ts ,  
e x c e p t in  th e  c lassroom s o f  C urasao . T eachers and sch o o l d i r e c to r s  t h a t  
I  in te rv ie w e d , knew o f  s tu d e n ts  from  Saba, S t a t i a ,  S t .  M aarten and Bon­
a i r e .  B ut, a s  a r u l e ,  th e y  made no co n cessio n s  f o r  th e  m ig ra tin g  s tu ­
d e n ts .  These s tu d e n ts  come in to  C u rasao 's  e d u c a tio n a l system  and th ey  
a re  ex p ec ted  to  a d a p t and keep up w ith  th e  c l a s s .  T h is can be a  p o s i­
t i v e  and n e g a tiv e  s i t u a t i o n .  On one hand, i t  i s  good t h a t  sch o o l d i r e c ­
to r s  and te a c h e rs  d o n 't  s in g le  o u t s tu d e n ts  acco rd in g  to  t h e i r  s p e c i f ic  
i s la n d  o f  o r ig in .  However, m ig ra tin g  s tu d e n ts  do have e d u c a tio n a l and
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p sy c h o lo g ic a l needs t h a t  a re  u n iq u e . The sch o o l d i r e c to r ,  c o u n se lo r  ( i f  
th e re  i s  one) and te a c h e r  can be an a s s e t  to  th e se  s tu d e n ts ,  p ro v id in g  a 
b r id g e  o f  communication betw een th e  sch o o l and th e  m ig ra tin g  s tu d e n t .
T eachers and sch o o l d i r e c to r s  whom I  had th e  o p p o r tu n ity  to  observe  
seemed to  have l i t t l e  c o n ta c t  w ith  t h e i r  s tu d e n ts  o u ts id e  o f  th e  c l a s s ­
room. T h is i s  due, i n  p a r t ,  to  th e  m ig ra tin g  s tu d e n ts ' r e lu c ta n c e  to  
a sk  f o r  h e lp ,  which comes from  f e a r  o f  r e j e c t i o n .  I t  i s  n o t  r e s t r i c t e d  
to  m ig ra tin g  s tu d e n ts  b u t seems to  ap p ly  to  Curacao s tu d e n ts  a s  w e l l .
In  t h i s  sm all s o c ie ty ,  in  g e n e ra l ,  f e a r  o f  p e rso n a l f a i l u r e  and th e  r e ­
s u l t in g  d is g ra c e ,  a n x ie ty  abou t r e a l  and im agined in a d e q u a c ie s , u n c e r­
t a i n t i e s  ab o u t p e rso n a l w orth  and a b i l i t y ,  f e e l in g s  o f  h e lp le s s n e s s ,  ag­
g ra v a te d  by doub ts ab o u t lo y a l  su p p o rt from  th e  r i g h t  so u rces  when need­
ed—a l l  o f  th e se  p re v e n t o b j e c t iv i t y  and th e  courage to  tak e  a f irm  
s tan d  (Prins-ltfLnkel 1983: 2 9 ) . T h e re fo re , a t  th e  end o f  th e  sch o o l day 
b o th  s tu d e n ts  and te a c h e r s  go t h e i r  own way, and any q u e s tio n s  o r  p ro ­
blems rem ain . The s tu d e n t  i s  i s o l a t e d  from  th e  te a c h e rs  i n  Curapao, and 
th e  te a c h e r s  seem to  have l i t t l e  o r  no tim e to  devote to  c o r re c t in g  th e  
s i t u a t i o n .  There a re  no accommodations f o r  co u n se lin g  on a r e g u la r  
b a s is  w ith in  th e  schoo l system , e x c ep t on th e  H .A .V .0./V .W .0. l e v e l .
T his means t h a t  m ig ra tin g  s tu d e n ts  in  o th e r  l e v e l s  o f  low er secondary  ed­
u c a tio n  m ust seek guidance on t h e i r  own.
Very few m ig ra tin g  s tu d e n ts  approach  a te a c h e r—o r  any one e l s e — 
f o r  h e lp  o r  a d v ic e . They a re  a f r a id  o f  r id i c u l e  and o r  r e p r i s a l  on th e  
p a r t  o f  th e  te a c h e r  o r  o th e r s  in  a u th o r i ty .  Most rem ain s i l e n t ,  and , in  
many c a s e s , pay f o r  t h e i r  s i le n c e  by f a i l i n g .  This tendency  to  w ithdraw  
a ls o  c r e a te s  an o b s ta c le  f o r  th e  te a c h e r ,  and makes i t  more co n v en ien t 
f o r  some o f  them to  o verlook  th e  s tu d e n ts ' n eed s .
CHAPTER V
SECONDARY STUDENTS WHO MIGRATE FOR EDUCATION
S t i l l  in  th e  m id st o f  t h e i r  u n re so lv ed  
problem s and co n fu s io n s , th ey  have been 
a b le  to  convey enough o f  them selves to  
g ive us in s ig h t  in to  t h e i r  l i v e s  and to  
make us aware o f  t h e i r  p o t e n t i a l i t i e s  
and w asted t a l e n t s .
(O scar Lewis 1963: x i i )
Problem s t h a t  m ig ra tin g  s tu d e n ts  en co u n te r in  Curacao in c lu d e  th e  
fo llo w in g :
1• Overcrowded l iv in g  c o n d i t io n s : I  cou ld  n o t e s ta b l i s h  th e  ex­
is te n c e  o f  any r e g u la t io n s  t h a t  govern the  housing  o f  m ig ra tin g  s tu ­
d e n ts :  e . g . ,  how many s tu d e n ts  may be housed in  a f o s t e r  home o r  i n  a 
g iven  bedroom. Any number o f  s tu d e n ts  may be found l i v in g  in  th e  same 
f o s t e r  homes.
2 . Inadequate  su p e rv is io n —e d u c a tio n a l o r  p e r s o n a l : The m igra­
t in g  s tu d e n t i s ,  too  o f te n ,  on h is  o r  h e r  own in  Curacao, w ith  l i t t l e  
ex p erien ce  and too  much r e s p o n s ib i l i t y .  When s tu d e n ts  a re  se p a ra te d  
from  t h e i r  home i s la n d  and p a re n ta l  g u idance , th ey  a re  p laced  in  an en­
vironm ent t h a t  i s  in  com parison to  th e  sm a lle r  i s l a n d s ,  f a s t-p a c e d  and 
h o s t i l e .  Under th e se  c ircu m stan ces , s tu d e n ts  need th e  b e n e f i t  o f  cap­
a b le  and w e ll th o u g h t o u t su p e rv is io n  in  sa fe  su rro u n d in g s .
During my re s e a rc h  I  observed  exam ples o f  l iv in g  arrangem ents t h a t  
p ro v id ed  o n ly  th e  b a s ic  n e c e s s i t i e s —food and s h e l t e r —f o r  m ig ra tin g  s tu ­
d e n ts .  The s tu d e n t rem ained a v i s i t o r  in  th e  g u a rd ian s  home and on th e
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i s l a n d .  C onsequently , s tu d e n ts  m ight look  o u ts id e  th e  f o s t e r  home f o r  
com panionship and a c c e p tan ce . T h e re fo re , th e  s u p e rv is io n  o f  m ig ra tin g  
s tu d e n ts  should  be a f u l l - t im e  u n d e r ta k in g , n o t to  p o lic e  t h e i r  a c t i v i ­
t i e s ,  b u t to  p ro v id e  them w ith  th e  su p p o rt system  th a t  th e y  d e s p e ra te ly  
need d u rin g  t h i s  p e r io d  o f  s e p a ra t io n , lo n e l in e s s  and a d ju s tm e n t. They 
a ls o  need re so u rc e s  made a v a i la b le  to  them f o r  academ ic co u n se lin g  and 
tu to r in g  when th ey  a re  having d i f f i c u l t y  w ith  language o r  o th e r  a d ju s t ­
ment problem s in  th e  c lassroom .
U nless a g u ard ian  o r  a te a c h e r  ta k e s  an i n t e r e s t  i n  a m ig ra tin g  
s tu d e n t ,  i t  i s  d i f f i c u l t  f o r  th e  s tu d e n t to  f e e l  a t  home in  C urasao.
3 . Homesickness and l o n e l in e s s : Throughout th e  N eth e rlan d s  A n t i l ­
l e s  p eop le  have very  s tro n g  f e e l in g s  o f  i d e n t i f i c a t i o n  w ith  t h e i r  own 
is la n d  r e g a rd le s s  o f  how lo n g  th ey  may have l iv e d  e lse w h ere . The s tu ­
d e n ts  t h a t  I  worked w ith  were no ex cep tio n  to  t h a t  r u l e .  They a re  more 
th a n  w il l in g  to  t a lk  a t  le n g th  about t h e i r  i s l a n d s ,  and th e y  a l l  seem to  
lo o k  forw ard  to  th e  p ro sp e c t o f  going home f o r  summer v a c a t io n . When I  
v i s i t e d  S ta t i a  in  1985 and ta lk e d  to  secondary  s tu d e n ts  who were home 
f o r  t h e i r  summer b rea k , th e y  to ld  me how d i f f i c u l t  i t  had been f o r  them 
to  le a v e  t h e i r  i s la n d  th e  f i r s t  tim e th e y  went away to  sc h o o l. Home­
s ic k n e ss  was a m ajor problem  f o r  most o f  th e  s tu d e n ts .
Homesickness and th e  ex p erien ce  o f  m ig ra tio n  i s  much more d ram atic  
f o r  th e  s tu d e n ts  from  S t .  M aarten, Saba and S ta t i a  th a n  i t  i s  f o r  th e  
Bonaire s tu d e n t .  T his i s  because th e  N eth erlan d s Windward I s la n d s  a re  
500 m iles  away, w hile B onaire i s  o n ly  abou t 35 m iles  from  C urasao. The 
B onaire s tu d e n ts  can v i s i t  home more o f te n ,  and m ain ta in  c lo s e r  t i e s  
w ith  t h e i r  i s l a n d .
4 .  D iffe re n c e s  in  language and custom s: E n g lish  i s  th e  m other
tongue o f  th e  s tu d e n ts  from th e  N eth erlan d s Windward I s la n d s ,  and th ey
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ex p e rie n c e  sev ere  p re ju d ic e  as  E n g lis h -s p e a k e rs . B onaire s tu d e n ts  speak 
Papiam entu as t h e i r  f i r s t  lan g u ag e , and th e r e fo r e  f e e l  more a t  home in  
Curasao from  th e  b eg in n in g . The s tu d e n ts  from  S t .  M aarten, Saba and 
S ta t i a  a r e  a ls o  a s s o c ia te d  by some peop le  in  Curasao w ith  th e  men and 
women who came from th e  Windward I s la n d s  d u rin g  t h i s  c e n tu ry  to  ta k e  
m enial jo b s .  T h e re fo re , th o se  s tu d e n ts  who hope to  avo id  b e in g  c a l le d  
names, l e a r n  Papiam entu a s  soon a s  p o s s ib le  a f t e r  a r r iv in g  in  C u ra jao .
5 . P o l i t i c a l  p r e s s u r e s : M ig ra tin g  s tu d e n ts  a re  o f te n  caught in
th e  m idd le , betw een lo c a l  and home based  a u th o r i ty  and, in  many in s ta n ­
c e s , end up being  h u r t  in  th e  p ro c e s s . An example o f  t h i s  o ccu rs  d u rin g  
th e  s e le c t io n  p ro c e ss  t h a t  d e te rm in es  which l e v e l  th e  s tu d e n t w i l l  move 
to  when le a v in g  th e  s ix th -g ra d e .  T his d e te rm in a tio n  i s  made by t e s t i n g  
and by recom m endation from th e  headm aster. I  had in te rv ie w s  w ith  two 
f a m il ie s  o f  s tu d e n ts  who a re  a t te n d in g  schoo l i n  C urasao. Because o f  
p o l i t i c a l  r i v a l r i e s  on t h e i r  home i s la n d ,  each  o f  th e se  s tu d e n ts  has 
been re q u ire d  to  e n te r  t h e i r  secondary  ed u ca tio n  on th e  lo w e s t l e v e l ,  
e i t h e r  H .H .S. o r  E .T .A .O .. P re s e n tly ,  th e y  a re  working t h e i r  way 
th rough  th e  system ; some a tte n d in g  M.A.V.O. and some in  H.A.V.O./V.W .O.. 
One o f  th e se  s tu d e n ts ,  th rough  p e rse v e ra n c e , i s  c u r re n t ly  s tu d y in g  to  
become a su rgeon , in  H olland . I t  ta k e s  a lo n g  tim e to  work th rough  
th re e  o r  fo u r  l e v e l s  o f  th e  e d u c a tio n a l system  and th o se  f a m il ie s  who 
a re  fo rc e d  to  so so s u f f e r  a s e t-b a c k .
6 . E xc lu sio n  from community, s o c ia l  and i n s t i t u t i o n a l  b e n e f i t s : 
Community and s o c ia l  s e rv ic e s  and e v e n ts  a re  g e n e ra l ly  open to  a l l  o f  
th e  c h i ld re n ,  w hether from Curasao o r  from  one o f  th e  o th e r  i s la n d s  in  
th e  N e th e rlan d s  A n t i l l e s .  However* p e e r  p re s s u re  on th e  p a r t  o f  Cura- 
£ao s tu d e n ts  and th e  r e lu c ta n c e  o f  th e  m ig ra tin g  s tu d e n ts  to  a s s e r t  
th em selves form s a d e f in i t e  b a r r i e r .  I n s t i t u t i o n a l  s e rv ic e s  a re  n o t as
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r e a d i ly  a v a i la b le ,  and th e  m ig ra tin g  s tu d e n t must ap p ly  f o r  them . For 
exam ple, s tu d e n ts  from  th e  N e th erlan d s Windward I s la n d s  must ap p ly  f o r  
a d o c to r ’ s card  when th ey  a r r iv e  in  C urasao. I f  th e y  f a i l  to  do so , 
th e y  w i l l  n o t be e l i g i b l e  f o r  f r e e  m edical ca re  i n  Cura9ao i f  th e y  be­
come s ic k  o r  have an a c c id e n t .  D octor’ s ca rd s  a re  made a v a i la b le  to  
Curasao s tu d e n ts  a u to m a tic a l ly ,  and Bonaire has made p ro v is io n  f o r  t h e i r  
s tu d e n ts ' m ed ical co v erag e . (This problem  was m entioned to  me by a mem­
b e r  o f  th e  Commission f o r  s tu d e n ts  in  Aruba when I  v i s i t e d  t h a t  i s l a n d ,  
and i t  was r e i t e r a t e d  by s e v e ra l  Commission members and s tu d e n ts  in  Cura- 
j a o . )
7 . I s o l a t i o n : M igrating  s tu d e n ts ,  in  many c a se s , p r e f e r  to  s ta y
by them selves o r  w ith  s tu d e n ts  from t h e i r  own i s l a n d s .  The s tu d e n ts  a re  
s in g le d  o u t by th e  Cura9ao community as  d i f f e r e n t  and th ey  fa c e  r e j e c ­
t io n  and r id i c u le  because th ey  a re  E n g lish -sp e a k in g . At o th e r  tim es the  
m ig ra tin g  s tu d e n ts  a re  ig n o red  by th e  community in  C urajao b u t th e y  a re  
n ev er r e a l l y  a c c e p te d . I t  i s  a s  i f  th e  m ig ra tin g  s tu d e n t i s  expected  to  
throw  o f f  h i s  o r  h e r  Windward I s la n d  ways and become a n a tiv e  Cura9ao 
p erso n  im m ediately  upon a r r i v a l  (which o f  co u rse  i s  n o t p o s s ib le ) ,  o r  
th e y  w i l l  be t o t a l l y  sh u t o u t .  I t  i s  hard  to  im agine th e  i s o l a t i o n  t h a t  
th e se  young peop le  must e x p e rie n c e ; le a v in g  t h e i r  home and fam ily  and 
coming in to  a h o s t i l e  env ironm ent.
8 . Lack o f  fa m ily  involvem ent o r  m oral s u p p o r t : Many m ig ra tin g  
s tu d e n ts  have l i t t l e  o r  no c o n ta c t w ith  t h e i r  p a re n ts  o r  o th e r  fam ily  
members w h ile  th ey  a re  away from t h e i r  home i s l a n d .  T his underm ines the  
s tu d e n ts ' b e s t  source  f o r  m oral su p p o rt, and ta k e s  a heavy t o l l  on th e  
r e l a t io n s h ip  between th e  s tu d e n t and p a re n t .  Of co u rse , th e  te en -a g e  
y e a rs  a re  t r a d i t i o n a l l y  a p e r io d  o f  growth and te n s io n  in  th e  p a r e n t /  
c h i ld  r e l a t io n s h ip  as  th e  c h i ld  becomes more s e l f - r e l i a n t  and indepen­
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d e n t .  However, in  th e  case o f  m ig ra tio n , th e  g u lf  i s  w ider and th e  
es tran g em en t more d ram a tic  due to  th e  f a c t  t h a t  th e se  young peop le  a re  
l e f t  to  make i t  on t h e i r  own.
9* Resentm ent on th e  p a r t  o f  Curacao p e o p le : M ig ra ting  s tu d e n ts
a re  re s e n te d  by th e  Curafao community and th e  governm ent. The s tu d e n ts  
r e q u ire  s p e c ia l  th o u g h t and p lan n in g  on th e  p a r t  o f  t h e i r  own i s la n d ,  
th e  i s l a n d  o f  C urasao, th e  C e n tra l D epartm ent o f  E ducation  and th e  cen­
t r a l  governm ent. T h e ir  ed u c a tio n  c o s ts  more th an  t h a t  o f  n o n -m ig ra tin g  
s tu d e n ts .
Comparison o f  I s la n d s  in  Terms o f  S tu d e n ts 1 A djustm ent to  M ig ra tio n
Each i s la n d  in  th e  N eth erlan d s A n t i l l e s  has i t s  own " p e r s o n a l i ty 1' 
o r  s u b tle  d i f f e r e n c e s  which a re  m agn ified  by s tu d e n t m ig ra tio n . I  began 
to  re co g n iz e  d if f e r e n c e s  between th e  s tu d e n ts  a s  I  in te rv ie w e d  them on a 
weekly b a s i s ,  and comments from  o th e rs  in  th e  community confirm ed what I  
saw. G uardians make o b s e rv a tio n s  concerning  s tu d e n ts ,  e s p e c ia l ly  i f  
th e y  have p rov ided  f o s t e r  care  f o r  them . S ta t i a  s tu d e n ts  seem to  r e ­
ce iv e  th e  most n e g a tiv e  a p p r a is a l  from th e  g u a rd ia n s , as  w e ll  as  o th e r s
who come in to  c o n ta c t w ith  th e se  s tu d e n ts .  I  would l i k e  to  s t r e s s ,  a t
t h i s  p o in t ,  t h a t  th e s e  young peop le  a re  fu n c tio n in g  under a g r e a t  d e a l 
o f  p re s s u re  and s t r e s s  and a re  ex pected  to  a c c e p t r e s p o n s ib i l i t y  f a r  
beyond t h e i r  y e a rs  o r  t h e i r  esqperience. T h e re fo re , a h o s t i l e  a n d /o r  
quarre lsom e a t t i t u d e ,  on t h e i r  p a r t ,  i s  n o t  s u rp r i s in g .
In  th e  1969 r e p o r t  1 De k in d e ren  van S t .  E u s ta t iu s :  en s tu d ie  van 
de o p v o e d in g s s itu a tie  op d i t  e i l a n d 11, th e  a u th o r  s t a t e s :
The many c h ild re n  on S t .  E u s ta t iu s  s u f f e r  m ost from  a
la c k  o f  fam ily  ed u c a tio n  to  h e lp  th e  fo rm atio n  o f  t h e i r
p e r s o n a l i t i e s .  The te a c h in g  t h a t  th e y  re c e iv e  i s  n o t
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d i r e c te d  a t  a l l  to  t h a t  g r e a t  need* The c h ild re n  a re  
s e r io u s ly  h in d ered  and harmed in  th e  developm ent o f  
t h e i r  p e r s o n a l i ty  and c h a r a c te r .  T h e ir s o c ia l  o p portun ­
i t i e s  a re  m in im i .  Only a few a re  a b le  to  escape th e  
c lo se d  n a tu re  o f  th e  community ( S t .  E u s ta t iu s  1969s 106- 
1 0 7 ).
S t a t i a f s s tu d e n ts  have th e  h a rd e s t  tim e a d ju s t in g  to  Cura9ao . In  
many in s ta n c e s  th ey  spend y e a rs  on Cura9ao w ith o u t r e a l l y  coming to  
term s w ith  i t ,  s o c ia l ly  o r  e d u c a t io n a l ly .  S t .  M aarten s tu d e n ts  seem to  
make th e  ad ju stm en t more e a s i ly .
As a more econom ically  developed i s la n d ,  one t h a t  p la y s  h o s t  to  a 
la r g e  number o f  t o u r i s t s  a n n u a lly  from  a l l  o v e r  th e  w orld , S t .  M aarten 
p ro v id e s  a background t h a t  i t s  young peop le  can draw from when th ey  
t r a v e l  to  Curacao. They g e n e ra l ly  a re  s e lf - c o n f id e n t  and e a s i ly  a d ap t 
to  th e  demands o f  Curacao, even when t h e i r  money i s  l a t e  a r r iv in g  from  
S t .  M aarten . K ruy tho ff w r i te s ,  "The S t .  M aarteners a re  a s e r io u s  and 
'M ind-your'ow n-business*  s e t—th e  m a jo r i ty  a t  l e a s t .  The people  a re  
a ls o  o f  an in d ep en d en t n a tu re  and co n seq u en tly  c a r ry  along w ith  them a 
c h e e r fu l  and in d ep en d en t s p i r i t ” (K ru ije r  1953 s 235 )*
Sabaf s m ig ra tin g  s tu d e n ts  a re  w e ll tak en  care  o f  by th e  peo p le  back 
home, and th e y  do n o t appear to  f e e l  o u t  o f  p la c e  o r  p s y c h o lo g ic a lly  
v e iy  f a r  away frdm t h e i r  home b a se . According to  th e  Keurs in  t h e i r  
book, Windward C h ild re n . "On Saba, i n  c o n t r a s t  to  th e  o th e r  two i s la n d s  
( S t .  M aarten and S t .  E u s ta t iu s )  fa m ily  s o l i d a r i t y  i s  much s tro n g e r"
(Keur and Keur 1960: 2 3 2 ). The people  o f  Saba seem w e ll aware o f  t h e i r  
own i d e n t i t y ,  and t h i s  s e lf - a s s u re d n e s s  i s  e v id e n t in  t h e i r  s tu d e n ts ' 
a t t i t u d e .  Even though Saba s tu d e n ts  a re  d is c r im in a te d  a g a in s t  f o r  l i n ­
5?
g u i s t i c  re a so n s  ( th e y  do n o t use Papiam entu and p r e f e r  E n g lish , which i s  
n o t o n ly  t h e i r  n a t iv e  tongue b u t acco rd in g  to  The Saba H era ld , May 24, 
1986 i s s u e ,  i s  now b e in g  implemented a s  th e  language o f  in s t r u c t io n  on 
Saba), th e y  make th e  e f f o r t  to  s tan d  up to  th e  p r e s s u re s .  Many Saba pa­
r e n ts  keep t h e i r  young people  on th e  i s la n d  r a th e r  th an  send them abroad 
f o r  e d u c a tio n ; s tu d e n ts  who do m ig ra te  to  Curacao have a genuine d e s ir e  
to  r e tu r n  home a t  th e  com pletion  o f  t h e i r  e d u c a tio n , i f  econom ically  pos­
s ib le  •
B onaire i s ,  o f  co u rse , th e  i s la n d  t h a t  p ro v id e s  th e  c u l tu r a l  and 
g e o g ra p h ic a l advantage in  t h a t  th e  people a re  l i n g u i s t i c a l l y  p rep ared  
f o r  Curacao, and th e  s tu d e n ts  may r e tu r n  home on a more r e g u la r  b a s is .  
This c lo se  p ro x im ity  g iv e s  th e  Bonaire s tu d e n ts  an advantage th a t  en­
hances t h e i r  chance f o r  su ccess  in  sc h o o l.
In  c o n t r a s t ,  S ta t ia * s  s tu d e n ts  le a v e  home a t  th e  e a r l i e s t  average 
age (12 ) o f  a l l  th e  i s l a n d s ,  and have th e  h ig h e s t  p e rcen tag e  o f  f a i l u r e s  
compared w ith  th e  o th e r  m ig ra tin g  s tu d e n ts  i n  t h i s  s tu d y . S ta t ia * s  s tu ­
d e n ts  a re  known by th e  g u ard ian s  I  ta lk e d  w ith  as  b e in g  th e  h a rd e s t  to  
h a n d le , and th ey  ap p ear from o b se rv a tio n  and in te rv ie w s  to  g e t in to  th e  
most t r o u b le .  S t a t i s t i c s  show th a t  th e y  have th e  l a r g e s t  number o f  
d ro p -o u ts . Oddly enough, S ta t i a  i s  th e  o n ly  is la n d  in  th e  N etherlands 
A n t i l le s  t h a t  has chosen to  s ta y  w ith  Dutch a s  th e  language o f  i n s t r u c ­
t io n ,  even though t h e i r  s tu d e n ts  have th e  g r e a t e s t  d i f f i c u l t y  w ith  th e  
lan g u ag e . There does n o t appear to  be a g r e a t  d e a l o f  t r u s t  between 
S ta t ia * s  s tu d e n ts  and th e  people  on th e  o th e r  i s l a n d s ,  a s  ev idenced  when 
o b se rv in g  S ta t ia * s  m ig ra tin g  s tu d e n ts  i n  C urasao . A ll o f  th e se  f a c to r s  
add up to  a  d e c id e d ly  n e g a tiv e  s i t u a t io n  f o r  th e  m ig ra tin g  s tu d e n ts  from 
S t a t i a .  This i s  r e f l e c t e d  in  t h e i r  e d u c a tio n a l r e s u l t s ,  t h e i r  a t t i t u d e ,  
and t h e i r  is la n d * s  p la c e  in  th e  community o f  th e  N eth erlan d s A n t i l l e s .
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The S ta t i a  s tu d e n ts  t h a t  I  had th e  p le a s u re  o f working w ith  were 
k in d  and p o l i t e  young p e o p le . These s tu d e n ts ,  l i k e  a l l  th e  s tu d e n ts  I  
worked w ith , have my s in c e re  ad m ira tio n  f o r  coping w ith  a d i f f i c u l t  ed­
u c a t io n a l  s i t u a t i o n .  I  b e l ie v e  t h a t  many o f  t h e i r  problem s and e x p e r i­
ences a re  r e a c t io n s  to  th e  e d u c a tio n a l system  and must be co n sid e red  in  
t h a t  c o n te x t.
The M ig ra tin g  S tu d e n ts 1 View o f  M ig ra tio n  f o r  E ducation
As m entioned e a r l i e r ,  th e  sm a lle r  i s la n d s  do n o t have th e  s tu d e n t 
p o p u la tio n  to  accommodate a com plete e d u c a tio n a l system  (Lowenthal 1972J 
1 1 8 ). Of th e  f iv e  i s la n d s  t h a t  com prise th e  N eth erlan d s A n t i l l e s ,  o n ly  
Curacao has a  f u l l  complement o f  secondary  l e v e l  e d u c a tio n a l f a c i l i t i e s .  
O ther re a so n s  m ig ra tin g  s tu d e n ts  and some p a re n ts  c i t e  to  e x p la in  secon­
d a ry  sch o o l m ig ra tio n  to  Curacao a re  th e  fo llo w in g ;
1• S tu d en ts  from  S ta t i a  and Saba w i l l  r e c e iv e  a b e t t e r  
e d u c a tio n  i n  Curasao th an  in  S t .  M aarten . The o n ly  
fo u n d a tio n  t h a t  I  can see f o r  t h i s  s ta te m e n t i s  t h a t  
th e  Dutch e d u c a tio n a l system  r e q u ire s  t e s t s  on th e  
secondary  l e v e l  t h a t  a re  g e n e ra te d  in  H olland . S tu­
d e n ts  m ust have a h igh  com prehension o f  th e  Dutch la n ­
guage in  o rd e r  to  p ass  th e se  t e s t s ,  and p a re n ts  and 
s tu d e n ts  may th in k  t h a t  th e re  i s  a b e t t e r  p o s s i b i l i t y  
f o r  t h i s  i n  Curacao. The f ig u r e s  t h a t  I  c o l le c te d  d u r­
in g  my s tu d y , show t h a t  th e  Curasao s tu d e n ts  i n  my 
s tu d y  d id  n o t e a rn  s ig n i f i c a n t ly  h ig h e r  g rad es  in  Dutch 
th a n  m ig ra tin g  s tu d e n ts .  However, Dutch i s  ta u g h t more 
in te n s e ly  i n  th e  p rim ary  sch o o ls  in  Curacao th e n  i t  i s  
in  th e  N e th erlan d s  Windward I s la n d s .
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2 . I f  s tu d e n ts  from  Saba and S ta t i a  a re  in  S t .  M aarten, 
th ey  w i l l  want to  r e tu rn  home too  o f te n .  P a re n ts  
d o n 't  th in k  t h a t  th e y  can a f fo rd  t h i s .
3 . P a re n ts  t h a t  I  spoke w ith  in  S ta t i a  th in k  th a t  i f  
th e  n e ig h b o rs ’ c h i ld re n  went to  C urajao f o r  secon­
dary  e d u c a tio n , th en  t h e i r  c h ild re n  must have th e  
same o p p o r tu n ity .
4 . P a re n ts  say  t h a t  i t  c o s ts  too  much to  house a s tu ­
d e n t in  S t .  M aarten . They b e lie v e  t h a t  Curasao i s
l e s s  expensive  (Crane 1985: 4 4 1 ).
5 . The p a re n ts  don’t  have r e l a t i v e s  o r  f r ie n d s  to  p ro ­
v ide f o s t e r  care  f o r  t h e i r  c h i ld  in  S t .  M aarten , and
th ey  b e lie v e  t h a t  f o s t e r  care  i s  more r e a d i ly  a v a i l ­
a b le  in  C urasao. I t  d o e s n 't  seem to  m a tte r  a s  much 
th a t  i t  may be w ith  d i s t a n t  r e l a t i v e s  o r  s t r a n g e r s .
The reaso n s  g iv en  by many p a re n ts  from S ta t ia  to  e x p la in  th e  con­
t in u a t io n  o f  secondary  schoo l m ig ra tio n  in d ic a te  why young peop le  con­
t in u e  to  be se n t away f o r  t h e i r  secondary  e d u c a tio n . The e d u ca tio n  th a t
th e se  s tu d e n ts  re c e iv e  in  Curacao may n o t n e c e s s a r i ly  be b e t t e r  th an  one
o b ta in e d  c lo s e r  to  home, b u t th e  q u a l i ty  o f  e d u ca tio n  does n o t seem to  
be th e  o n ly  f a c to r  t h a t  i s  being  co n s id e red  by th o se  in v o lv e d . The need 
to  house th e  s tu d e n t comes in to  p la y , and many s tu d e n ts  whom I  spoke 
w ith  s a id  t h a t  t h e i r  p a re n ts  th o u g h t t h a t  th e y  could g e t  someone in  th e  
fa m ily  o r  a  c lo se  f r ie n d  to  ta k e  ca re  o f  th e  s tu d e n t in  Curacao b u t th e y  
had no one in  S t .  M aarten . O thers b e lie v e d  t h a t  s in c e  Curacao i s  th e  
c a p i t a l  o f  th e  N eth erlan d s  A n t i l l e s ,  t h e i r  c h ild re n  would have a b e t t e r  
o p p o r tu n ity  f o r  su ccess  in  t h a t  a r e a .  S t i l l  o th e r s  wanted to  r i d  them­
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s e lv e s  o f  th e  f in a n c ia l  burden th a t  t h e i r  c h ild re n  re p re se n t*
The c e n t r a l  i s s u e s  t h a t  surround  s tu d e n t m ig ra tio n  have to  do w ith  
e d u c a tio n , lan guage , h o u sin g , gu idance and p o l i t i c s *  Not a l l  s tu d e n ts  
ag ree  abou t th e se  i s s u e s ,  b u t th e re  does ap p ear to  be consensus on some 
p o in ts*  The s tu d e n ts  have s im ila r  a t t i t u d e s  abou t le a v in g  t h e i r  homes 
and i s la n d s  f o r  education*  I t  i s  a r a r e  in s ta n c e  when one says t h a t  he 
o r  she was n o t hom esick to  b eg in  w ith* Some s tu d e n ts  have been away 
from home s in c e  th e  age o f  11 , and s t i l l  adm it to  being  hom esick a t  th e  
age o f  18 . T h e re fo re , m ig ra tio n  i s n * t  alw ays viewed in  a p o s i t iv e  l i g h t .  
However, most s tu d e n ts  see m ig ra tio n  a s  an o p p o r tu n ity  to  broaden t h e i r  
knowledge a s  th ey  move from a r e l a t i v e l y  i s o l a t e d  community to  one th a t  
i s  more u rban  and complex. In  t h i s  r e s p e c t ,  s tu d e n t m ig ra tio n  a llo w s 
th e  young person  to  become—accord ing  to  them—more independent* M igra­
t io n  f o r  ed u ca tio n  does n o t o n ly  mean ed u c a tio n  in  the  classroom  b u t th e  
t o t a l  e d u c a tio n  o f  th e  young p e rso n . I t  i s  a " r i t e  o f  passage" in  th e  
N eth erlan d s A n t i l le s  t h a t  i n i t i a t e s  th e  young p erson  to  l i f e  in  t h e i r  
c u ltu re *
However, m ig ra tio n  f o r  ed u c a tio n  c re a te s  a d e f in i t e  stum bling  b lock  
f o r  th e  s tu d e n ts  in  th e  c lassroom . T his i s  p a r t ly  because o f  th e  in d e ­
pendent approach t h a t  each o f  th e  f iv e  i s la n d s  ta k e s  to  e d u c a tio n . They 
have d i f f e r e n t  o u tlo o k s  on language and on each  i s l a n d 1s p lace  in  th e  
fu tu r e  o f  th e  N etherlands A n t i l l e s .  Language i s  a s e r io u s  problem  f o r  
s tu d e n ts  in  th e  N eth erlan d s A n t i l l e s ,  and a complex to p ic .  I  w i l l  d i s ­
cuss t h i s  to p ic  b r i e f l y ,  o n ly  a s  i t  r e l a t e s  to  th e  e d u c a tio n a l system .
The language b a r r i e r  i s  a key problem  in  a re g io n a l  e d u c a tio n a l 
system  (Hawkins 1976: 8 1 ) . T his i s  e s p e c ia l ly  t r u e  in  th e  N eth erlan d s 
A n t i l le s  where th e  people  o f  S t .  M aarten , Saba and S t .  E u s ta tiu s  speak 
E n g lish  a s  t h e i r  m other tongue . Papiam entu i s  th e  n a t iv e  language o f
Curacao and B o n aire . A ll f iv e  is la n d s  o f f i c i a l l y  u se  Dutch a s  th e  la n g ­
uage o f  i n s t r u c t io n —however Saba has r e c e n t ly  begun th e  use  o f  E n g lish  
in  th e  p rim ary  sch o o l—and s tu d e n ts  a re  re q u ire d  to  s tu d y , as  s u b je c ts  
S pan ish , E n g lish , Dutch and in  some te c h n ic a l  s c h o o ls , Papiam entu.
A lthough t h i s  m u lti l in g u a lism  may appear to  be an e d u c a tio n a l p lu s  
to  some p eo p le , i t  has  i t s  draw backs. De Palm p o in te d  to  t h i s  problem  
as e a r ly  a s  1969» s t r e s s in g  th a t ,  "the c h i ld  ex p e rie n c e s  d i f f i c u l t i e s  
in  s e lf - e x p re s s io n ,  t h a t  may le a d  to  p sy c h o lo g ic a l te n s io n "  ( c i te d  in  
Bor 1981 : 148). My re se a rc h  su g g ests  t h a t  th e  problem s o f  l i n g u i s t i c  
d ualism  a re  a source o f  co n fu sio n , te n s io n  and e d u c a tio n a l problem s.
Some m ig ra tin g  s tu d e n ts  a re  unab le  to  cope w ith  th e  p o te n t i a l ly  o v e r­
whelming ta s k  o f  m aste rin g  a new language— Papiam entu—and p lay in g  ca tch ­
up w ith  Dutch, which seems to  be ta u g h t on a d i f f e r e n t  le v e l  in  Curasao 
compared w ith  th e  o th e r  i s la n d s .
For th e  p re s e n t  tim e , Dutch i s  v ery  im p o rta n t, n o t o n ly  f o r  th e  mi­
g ra t in g  s tu d e n ts  b u t f o r  th e  Curacao s tu d e n t .  As th e  language o f  in ­
s t r u c t io n ,  i t  i s  a lso  th e  language in  which many o f t h e i r  t e s t s  a re  ad­
m in is te re d . A lthough th e  s tu d e n ts  may p o sse ss  th e  a b i l i t y  to  le a r n  
w ords, th ey  f re q u e n t ly  do n o t a t ta c h  th e  proper; m eanings to  them (Gruber 
1961: 99)* T h e re fo re , i f  th e  m ig ra tin g  s tu d e n t has th e  a b i l i t y  to  speak 
and read  some Dutch, t h a t  w i l l  n o t ensu re  th e  s tu d e n t 's  com prehension 
s k i l l  in  th e  language* and t h i s  d e f ic ie n c y  may le a d  to  f a i l u r e .  Camoy 
s t a t e s  t h a t ,  th e  "P o ssess io n  o f  two o r  more languages ( in  t h i s  case Eng­
l i s h ,  Dutch and Papiam entu) i s  n o t m erely  a m a tte r  o f  having th e se  to o ls  
a t  hand, b u t r e q u ire s  t h a t  each  s tu d e n t must p a r t i c ip a te  i n  two o r  more 
p h y s ic a l  and c u l tu r a l  rea lm s, sym bolized and conveyed by tongues th a t  
a re  in  c o n f l i c t :  th o se  o f th e  c o lo n iz e r  and th e  co lo n ized "  (Camoy 1974:
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D utch, a s  th e  language o f  i n s t r u c t io n ,  no lo n g e r  o f f e r s  economic ad­
van tage  to  A n t i l le a n s .  Dutch in d u s try  has d r a m a tic a l ly  w ithdraw n o v er 
th e  p a s t  f iv e  y e a r s ,  and e d u c a tio n a l o p p o r tu n i t ie s  a re  opening  f o r  A n ti l ­
le a n  s tu d e n ts  in  th e  C aribbean , th e  U nited  S ta te s  and South Am erica. 
Teachers a re  now t r a in e d  in  Curapao, and th e r e f o r e ,  Dutch does n o t r e ­
ce iv e  th e  same a t t e n t io n  t h a t  i t  d id  when te a c h e rs  were t r a in e d  in  Hol­
la n d .
The e d u c a tio n a l and economic needs o f  th e  peop le  o f  th e  N eth erlan d s 
A n t i l le s  a re  becoming more n a t i o n a l i s t i c ,  and n a t io n  b u ild in g  r e q u ire s  
t h a t  symbols o f  th e  c o lo n iz e r  re c e d e . Dutch a s  th e  language o f  i n s t r u c ­
t io n  has been b e n e f ic ia l  f o r  c h ild re n  whose n a t iv e  language i s  Dutch b u t 
a d e f i n i t e  problem  f o r  c h ild re n  whose n a t iv e  language i s  Papaim antu o r  
E n g lish . C h ild ren  who e n te r  school w ith  a background o f  Papaiam entu and 
must l e a r n  t h e i r  s u b je c ts  in  Dutch ex p erien ce  a h ig h  in c id e n c e  o f  f a i l ­
u r e ;  acco rd in g  to  a UNESCO r e p o r t ,  which may r e s u l t  in  many c h ild re n  r e ­
p e a tin g  g rad es , and th e  system  r e s u l t s  in  a r e l a t i v e l y  h ig h  p e rcen tag e  
o f  d ro p -o u ts  (Vedder 1986: 6 ) .
Hence, m u lti l in g u a lis m  i s  a need and a burden to  th e  m ig ra tin g  s tu ­
d e n t .  I t  i s  a l l  th e  more heavy a burden because more advanced in s t r u c ­
t io n  i s  r e q u ire d —even in  th e  e a r ly  secondary  sch o o l—in  o rd e r  to  m aster 
th e  la n g u a g e s . The m ig ra tin g  s tu d e n ts ' ed u ca tio n  r e q u ir e s  i n s t r u c t io n  
i n  a t  l e a s t  two o r  more fo re ig n  la n g u a g e s . These lan g u ag es  ab so rb  a 
g r e a t  d e a l  o f  th e  s tu d e n ts ' tim e and e f f o r t  when th e y  a r r iv e  in  Curasao, 
assum ing th e y  w ish to  ach iev e  o r  go beyond th e  minimum lo c a l  s tan d a rd s  
(L ic h tv e ld  19^9: 130). When co n fro n ted  by t h i s  l i n g u i s t i c  dilemma th e  
s tu d e n t must make a super-human e f f o r t  and r e p e a t  a t  l e a s t  t h e i r  f i r s t  
y e a r  o f  secondary  sc h o o l.
The m a jo r ity  o f  th e  m ig ra tin g  s tu d e n ts  see language a s  t h e i r  most
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s e r io u s  o b s ta c le  -when moving from one i s la n d  to  a n o th e r  f o r  t h e i r  educa­
t i o n .  Dutch i s  no lo n g e r  th e  b in d in g  medium f o r  th e  m ig ra tin g  s tu d e n ts  
and th e y  e x p e r ie n c e , a long  w ith  o th e r  A n ti l le a n  s tu d e n ts ,  a language gap. 
The language o f  i n s t r u c t io n  in  th e  N e th e rlan d s  A n t i l l e s  i s  no lo n g e r  th e  
accep ted  language o f  th e  p eo p le .
M ig ra tin g  s tu d e n ts  and t h e i r  p a re n ts  a ls o  co n s id e r  housing  a s e r ­
io u s  problem . S ince Curasao h a s , f o r  m ost o f  th e  tw e n tie th  c e n tu iy , 
been an in d u s t r a l iz e d  i s l a n d ,  i t  has t r a d i t i o n a l l y  been a b le  to  p ro v id e  
work f o r  many peop le  from th e  o th e r  i s l a n d s .  A la r g e  number o f  m ig ran ts  
and t h e i r  f a m il ie s  have s e t t l e d  in  C urajao  and now p ro v id e  th e  base  f o r  
f o s t e r  ca re  f o r  m ig ra tin g  s tu d e n ts .  The p a re n ts  o f  a la rg e  number o f  
m ig ra tin g  s tu d e n ts  seek to  p la c e  t h e i r  c h i ld  a t  th e  home o f  one o f  th e se  
p e o p le , a s  th e y  do n o t want t h e i r  c h i ld  to  l i v e  w ith  s t r a n g e r s .  U nfor­
tu n a te ly ,  too  o f te n  th e  p a re n ts  have n o t seen  th e se  r e l a t i v e s  f o r  many 
y e a rs  and , in  most c a se s , th e  s tu d e n t d o e s n 't  know them a t  a l l .  In  some 
r a r e  in s ta n c e  s tu d e n ts  w i l l  choose to  move o u t on t h e i r  own i f  th e y  a re  
a b le  to  lo c a te  h o u s in g .
S tu d en ts  see housing a s  a problem  because i t  i s  t i e d  to  t h e i r  r e l a ­
t io n s h ip  w ith  g u a rd ia n s , a s i tu a t io n  th a t  can make t h e i r  l i f e  v ery  un­
co m fortab le  i f  th e re  i s  any c o n f l i c t .  I f  th e  g u ard ian  and th e  s tu d e n t 
do n o t g e t  a lo n g , th e  s tu d e n t must seek  a new p la c e  to  l i v e .  That can 
n o t o n ly  i n t e r r u p t  th e  s tu d e n t 's  s tu d y  tim e b u t i t  can c a s t  a shadow on 
th e  s tu d e n t 's  r e p u ta t io n .  The s tu d e n t may be c l a s s i f i e d  as  a " tro u b le ­
maker" o r  someone who canno t g e t  a long  w ith  o th e r s .  M ig ra ting  s tu d e n ts  
o f te n  subm it to  i n j u s t i c e s — such as  l e s s  th an  adequate  l iv in g  c o n d itio n s , 
in ad eq u a te  food , an u n ac ce p ta b le  s tu d y  a re a  o r  sim ply  harassm ent by th e  
g u a rd ian —in  o rd e r  to  av o id  c o n f l i c t .  One s tu d e n t ,  f o r  exam ple, s tu d ie d  
by f l a s h l i g h t  because th e  g u ard ian  com plained abou t th e  l i g h t  be ing  l e f t
64
on a f t e r  10 p .m .. T h is made s tu d y  im p o ss ib le  d u rin g  exam p e r io d s  when 
th e  s tu d e n t  re q u ire d  ex tended  tim e to  rev iew  m a te r ia l .
There a re  a lso  exam ples o f  s tu d e n ts  p o o lin g  t h e i r  re so u rc e s  and 
r e n t in g  a house on t h e i r  own. In  some few in s ta n c e s  t h i s  arrangem ent 
may work o u t ,  b u t i t  does n o t  a llo w  f o r  su p e rv is io n  o r  f o s t e r  ca re  and 
le a v e s  th e  s tu d e n ts  on t h e i r  own in  a p o te n t io n a l ly  dangerous p o s i t io n .
In  one such c a se , fo u r  o r  f iv e  s tu d e n ts  re n te d  an ap artm en t d u rin g  th e  
1986/87 sch o o l y e a r .  I t  happened t h a t  one o f  them had an ex cess iv e  num­
b e r  o f  sch o o l absences d u rin g  th e  sch o o l y e a r ,  compounded by a number o f 
p e rso n a l i n j u r i e s  (some were a c c id e n ta l  and some i n f l i c t e d  by o th e r s )  
and ex trem ely  low g ra d e s . The s tu d e n t e n l i s t e d  th e  roommates to  w r ite  
excuses to  cover th e  ab sen ces , b u t com pla in ts  were made by th e  s tu d e n ts 1 
te a c h e r s .  However, th e  Commission d ec id ed  to  do n o th in g  abou t th e  s i t u ­
a t io n  a t  th e  tim e , and th e  s tu d e n t f a i l e d .  As a m a tte r  o f  f a c t ,  a l l  o f  
th e  s tu d e n ts  a t  t h i s  ad d ress  e i t h e r  f a i l e d  o r  dropped o u t o f  sch o o l d u r­
in g  th e  1986/87 schoo l y e a r .
The la c k  o f  fo rm al guidance i s  a n o th e r  problem  f o r  m ig ra tin g  s tu ­
d e n ts  i n  C uracao. T his s i tu a t io n  i s  due, f o r  th e  m ost p a r t ,  to  th e  f a c t  
t h a t  th e  s tu d e n ts  do n o t seek h e lp  o r  gu id an ce , p r e f e r r in g  to  keep t h e i r  
problem s—w hether r e l a t e d  to  e d u ca tio n  o r  o th e r  i s s u e s —to  th em se lv es .
The m ig ra tin g  s tu d e n t w i l l  c a l l  upon a Commission member o n ly  in  an emer­
gency. G uardians o f f e r  th e  g r e a t e s t  p o t e n t i a l  p o s s i b i l i t y  f o r  a s t r u c ­
tu re d  gu idance program . However, th e  r e l a t io n s h ip  betw een th e  m ig ra tin g  
s tu d e n ts  and g u ard ian s  o f te n  o f f e r s  v e ry  l i t t l e  warmth o r  s in c e r i t y .
Some g u a rd ian s  re g a rd  s tu d e n ts  m ainly  a s  m e a l t ic k e ts .  They a re  m ain ly  
i n t e r e s t e d  in  th e  monthly income t h a t  s tu d e n ts  p ro v id e , and t h i s  c re a te s  
re sen tm en t on th e  s tu d en ts*  p a r t .  Thus, th e  m ig ra tin g  s tu d e n ts  u s u a l­
l y  seek  gu idance and su p p o rt from  t h e i r  p e e rs ,  g e n e ra l ly  s tu d e n ts  from
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t h e i r  own i s l a n d .  This ten d s  to  r e in fo r c e  th e  s tu d e n ts 1 i d e n t i f i c a t i o n  
w ith  th e  home i s la n d ,  and to  i s o l a t e  th e  m ig ra tin g  s tu d e n ts  in  th e  Cur­
acao community.
Many m ig ra tin g  s tu d e n ts  in  my s tu d y  su g g ested  t h a t  i t  would be h e lp ­
f u l  f o r  them i f  th e r e  was a program  to  o r i e n t  them to  Curacao upon t h e i r  
a r r i v a l .  They th o u g h t t h a t  perhaps th e  Commission cou ld  p ro v id e  a to u r  
d esig n ed  to  a c q u a in t them w ith  th e  i s la n d  and th e  sch o o ls  t h a t  th e y  were 
a s s ig n e d  to  a t t e n d .
P o l i t i c a l l y ,  th e  m ig ra tin g  s tu d e n ts  p la y  a v e ry  la r g e  and im p o rtan t 
p a r t  in  th e  N e th e rlan d s  A n t i l le s  community. These s tu d e n ts  a re  a v i t a l  
component in  th e  p o l i t i c a l  p ro c e ss  a s  th ey  a re  a l i n k  between t h e i r  i s ­
la n d  and th e  r e s t  o f  th e  N e th erlan d s  A n t i l l e s .  In  a se n se , th e y  a re  am­
b a ssa d o rs  who c a r ry  t h e i r  i s l a n d s ' c u l tu r a l  and p o l i t i c a l  i d e n t i t y  be­
yond t h e i r  sh o res  and m ain ta in  a bond t h a t  m ight o th e rw ise  be l o s t  o v er 
t im e . S ince th e y  re c e iv e  s c h o la rs h ip s  t h a t  make t h i s  m ig ra tio n  p o s s ib le , 
th e s e  s c h o la rs h ip s  may become a p o l i t i c a l  f a v o r  t h a t  a p a r t i c u l a r  p erso n  
o r  p a r ty  can draw upon when n e c e s sa ry . Hence, in  some a re a s  th e  s tu ­
d e n t ,  th e  s tu d e n t 's  p a re n ts  and r e l a t i v e s  a re  p o t e n t i a l  v o te s .  They may 
f in d  them selves caught i n  th e  m idd le , having to  g iv e  th an k s  f o r  p a s t  f a ­
v o rs  w ith  an eye to  fu tu r e  f a v o rs .
A ll o f  th e se  a s p e c ts  o f  m ig ra tio n  f o r  e d u c a tio n  in  th e  N eth erlan d s 
A n t i l le s  b roaden , b u t in  some in s ta n c e s  d i s r u p t ,  th e  s tu d e n ts ' ed u ca tio n  
and view  o f  l i f e .  They c re a te  n e g a tiv e  p re s s u re s  on s tu d e n ts  who co u ld , 
and sh o u ld , r e p re s e n t  a p o s i t iv e  fo rc e  a s  th e y  m ig ra te  th ro u g h o u t th e  i s ­
la n d s  f o r  a s u i ta b le  secondary  e d u c a tio n .
S o c ia l P re s s u re s  C onfron ting  M ig ra tin g  S tu d en ts
When m ig ra tin g  s tu d e n ts  a r r iv e  i n  Curajao th e y  a re  marked by t h e i r
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lan g u ag e , which i s  E n g lish . T r a d i t io n a l ly ,  e s p e c ia l ly  d u rin g  th e  twen­
t i e t h  c e n tu ry , people  from  th e  E n g lish -sp eak in g  is la n d s  have m ig ra ted  to  
Curasao to  tak e  jo b s  t h a t  a re  considered , m en ial la b o r ,  such a s  maids and 
la b o r e r s .  The m ig ra tin g  s tu d e n ts ,  l ik e w ise  a re  looked  down upon by many 
o f  th e  p eop le  in  Curapao. T his p re ju d ic e  m a n ife s ts  i t s e l f  in  th e  schoo l 
y ard  and th e  classroom , where th e  m ig ra tin g  s tu d e n ts  must s t r i v e  to  p ic k  
up Papiam entu as  soon as  p o s s ib le .  O therw ise , th ey  r a i s e  sa n c tio n s  such 
as name c a l l in g  and i s o l a t i o n .
Drugs a re  as  much a problem  f o r  th e  l o c a l  p o p u la tio n  a s  th ey  a re  
f o r  th e  m ig ra tin g  s tu d e n ts ,  and p re s e n t  a r e a l  dilem m a. In  some c a se s , 
m ig ra tin g  s tu d e n ts  have a lre a d y  been exposed to  d rugs on t h e i r  home i s ­
la n d ; b u t th e y  have v i r t u a l l y  no su p p o rt mechanism in  C urajao , on e i t h e r  
th e  p e rso n a l o r  i n s t i t u t i o n a l  l e v e l ,  to  which they  may tu r n .  Perhaps 
h e lp  would be a v a i la b le  i f  th e  s tu d e n ts  asked f o r  i t ,  b u t due to  t h e i r  
own sh y n ess , few  do . D rugs, t h e i r  a v a i l a b i l i t y ,  and th e  problem s th e y  
c re a te  f o r  m ig ra tin g  s tu d e n ts  i n  Curacao, a re  a complex s u b je c t ,  and be­
yond th e  scope o f  t h i s  s tu d y .
B o y /g ir l  r e la t io n s h ip s  fo llo w  th e  l o c a l  mores o f  Curacao and can be 
p re d ic te d  to  cause a problem  f o r  th e  m ig ra tin g  s tu d e n t o n ly  i f  someone i s  
i n d i s c r e e t .  On o c c a s io n , g u a rd ian s  become in v o lv ed  in  th e se  r e l a t i o n ­
sh ip s  because th ey  f e a r  t h a t  th e  g i r l  w i l l  become p reg n a n t; th e  guard­
ia n s  do n o t  want to  be h e ld  a cc o u n ta b le , a s  th e y  m ost l i k e l y  would b e , 
by th e  Commission, th e  p a re n ts  o f  th e  s tu d e n t and p erhaps th e  surround­
ing  community. Pregnancy does o ccu r among th e  m ig ra tin g  s tu d e n ts .  The 
g i r l  i s  u s u a l ly  allow ed  to  r e tu r n  home o r  i s  s e n t to  l i v e  w ith  a r e l a ­
t iv e  on a n o th e r  i s la n d  u n t i l  th e  baby i s  b o rn . According to  one o f  th e  
headm asters in  my s tu d y , p reg n an t g i r l s  g e n e ra l ly  do n o t a t te n d  c la s s e s  
b e fo re  th e  baby i s  b o m . They drop o u t o f  schoo l to  a w a it th e  b i r t h .
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I f ,  a f t e r  th e  baby i s  b o rn , th e  g i r l  w ishes to  r e tu rn  to  sch o o l she must 
f in d  someone to  ca re  f o r  h e r  baby w h ile  she a t te n d s  c la ss*  She must a l ­
so have th e  ap p ro v a l o f  th e  headm aster who m eets w ith  th e  g i r l  and h e r  
p a r e n t ( s )  in  o rd e r  to  de term ine  i f  th e  g i r l  i s  s e r io u s  abou t h e r  s tu d ie s .  
However, i f  th e  s tu d e n t must go to  work to  su p p o rt h e r s e l f  and h e r  c h ild , 
she w i l l  n o t  be a b le  to  co n tin u e  w ith  school* I  could  f in d  no s t a t i s ­
t i c s  concern ing  s tu d e n t  pregnancy o r  d ro p -o u ts  due to  pregnancy in  Cura- 
cao . This would be a w orthw hile s tu d y  a s  i t  i s  b u t a n o th e r  a s p e c t to  
th e  d ro p -o u t problem s t h a t  th e  sch o o l system  i s  e x p e rie n c in g  a t  th e  p re ­
s e n t  tim e .
The m ig ra tin g  s tu d e n ts  sim ply do n o t  have any o rg an ized  su p p o rt sys­
tem in  Curasao to  h e lp  them w ith  th e  problem s th e y  f a c e .  A c tu a lly , an 
im p ress iv e  a r ra y  o f  s o c ia l  ag en c ie s  e x i s t s  i n  Curacao, and th e y  a l l  vow 
t h a t  th e y  would be more th an  p le a se d  to  h e lp  any s tu d e n t ,  m ig ra tin g  o r  
o th e rw ise , who sought t h e i r  s e rv ic e s .  However, to  r e i t e r a t e ,  i f  a mi­
g r a t in g  s tu d e n t has a problem  w ith  d ru g s , p regnancy , p e e rs ,  th e  communi­
t y ,  o r  sc h o o l, th e  c a re ta k e rs  g e n e ra l ly  b e l ie v e  t h a t  i t  should  be con­
c ea led  and handled  p r iv a te ly  ( i f  a t  a l l ) ,  a t  a l l  c o s ts .
In  o rd e r  to  d e term ine  i f  p e rso n a l and e d u c a tio n a l problem s t h a t  a re  
e x p e rien ced  by th e  m ig ra tin g  s tu d e n ts  a re  un ique to  them, o r  a ls o  exper­
ien ced  by Cura9ao s tu d e n ts ,  I  in c lu d ed  100 Cura9ao s tu d e n ts  in  my s tu d y .
A rev iew  o f  th e  f in d in g s  from  my work w ith  Curacao s tu d e n ts  fo llo w s  in  
th e  n e x t c h a p te r .
CHAPTER VI 
THE STUDENTS OF CURACAO
H is to r i c a l ly ,  C urasao1s s tu d e n ts  have had an ad v an tag e , econom ical­
l y  and e d u c a t io n a l ly ,  o v e r th e  s tu d e n ts  from th e  o th e r  i s la n d s  in  th e  
N e th erlan d s A n t i l l e s ,  More schoo ls  and a w ider v a r i e ty  o f  ed u ca tio n  and 
in d u s try  have alw ays been a v a i la b le  to  C u ra sao 's  s tu d e n ts .  The sch o o ls  
have had a l a r g e r  number o f  te a c h e r s ,  f r a t e r s  and nuns who ho ld  h ig h e r  
academ ic c r e d e n t ia l s .  This i s  due to  th e  i s l a n d 's  s o c ia l  and economic 
advan tages which n a tu r a l ly  a t t r a c t e d  e d u c a to rs  o f  h ig h e r  q u a l i t y .  Cul­
t u r a l l y ,  Curasao has more to  o f f e r  in  th e  form  o f  l i b r a r i e s ,  museums and 
a u n iv e r s i ty ;  however, Aruba and S t .  M aarten a re  doing q u i te  w e ll w ith  
t h e i r  t o u r i s t  in d u s try  and Bonaire has a n a t io n a l  p ark  and a  develop ing  
w a te r s p o r t  and t o u r i s t  in d u s t r y .
C u rasao 's  s tu d e n ts  a re  w e ll aware o f  th e  s o c ia l  i l l s  t h a t  b e s e t  
th e  i s la n d .  I f  th e y  choose to  be in v o lv ed  w ith  d rugs o r  p r o s t i t u t i o n ,  
i t  i s  n o t due to  ig n o ra n c e . A lso, th e re  a re  v a r io u s  ag en c ie s  and gov­
ernm ent o f f ic e s  such a s  S o c ia le  Zaken (S o c ia l S e rv ic e s ) ,  which o f f e r  in ­
fo rm a tio n  and h e lp  to  C u rasao 's  p o p u la tio n , in c lu d in g  i t s  young p e o p le .
C urayao 's  young peop le  g e n e ra l ly  have a b e t t e r  q u a l i ty  o f  l i f e  
th a n  th e  m ig ra tin g  s tu d e n ts  sim ply  because th e y  l i v e  a t  home. They have 
a t  l e a s t  one p a re n t a n d /o r  o th e r  fa m ily  members who can p ro v id e  a sup­
p o r t  netw ork o f  concerned in d iv id u a ls  and whom th e y  can r e l y  on in  tim e 
o f  t r o u b le .
The s tu d e n t in  Curacao has a g r e a te r  o p p o r tu n ity  to  en jo y  s p o r ts  o r
community a c t i v i t i e s  th an  th e  m ig ra tin g  s tu d e n ts .  Of th e  Curacao s tu -
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d e n ts  who f i l l e d  in  my q u e s tio n n a ire ,  95 o u t o f  100 were in v o lv ed  in  
some o u ts id e  a c t i v i t y .  However, th e  m ig ra tin g  s tu d e n ts  t h a t  I  i n t e r ­
viewed had a low er number o f  s tu d e n ts  p a r t ic ip a t in g  in  a c t i v i t i e s  o u t­
s id e  o f  s c h o o l. Of 100 m ig ra tin g  s tu d e n ts ,  68 s a id  t h a t  th ey  d id  some 
s o r t  o f  a c t i v i t y ,  w h ile  32 s tu d e n ts  s a id  t h a t  th ey  had no o u ts id e  a c t i ­
v i t y .
L iv in g  arrangem ents a re  l e s s  p ro b le m a tic  f o r  th e  Curasao s tu d e n t .
Of th e  s tu d e n ts  th a t  I  worked w ith , 81 s tu d e n ts  o u t o f  100 l iv e d  w ith  
t h e i r  m other, f a th e r  o r  bo th  f a th e r  and m other. For h e lp  o r  ad v ic e , 70 
Curacao s tu d e n ts  o u t o f  85 s a id  th a t  th e y  would go to  a  member o f  t h e i r  
fa m ily , r a t h e r  than  going to  someone o u ts id e  o f  t h e i r  fa m ily  as  m ig ra t­
in g  s tu d e n ts  so o f te n  must do.
One Curasao s tu d e n t s a id  t h a t  th e  Windward I s la n d  s tu d e n ts  have 
" th e i r  own system  o f  l iv in g " ,  im ply ing  th a t  i t  i s  n o t easy  to  g e t  to  
know them . As a m a tte r  o f  f a c t ,  when ask ed , on ly  two Curasao s tu d e n ts  
s a id  t h a t  th e y  had f r ie n d s  from th e  N e th erlan d s Windward I s la n d s  o r  Bon­
a i r e .
G e n e ra lly , s tu d e n ts  who do n o t m ig ra te  f o r  t h e i r  e d u ca tio n  have a 
b e t t e r  l i f e  th an  m ig ra tin g  s tu d e n ts ;  however, th e  problem  o f  s ta y in g  
back in  sch o o l ap p ears  to  be a u n iv e r s a l  problem . Of th e  Curacao s tu ­
d e n ts  t h a t  I  spoke w ith , 77 o u t o f  100 had s tay e d  back a t  one tim e o r  
a n o th e r  d u rin g  t h e i r  schoo l c a r e e r .  The language o f  i n s t r u c t io n ,  Dutch, 
seems to  be g iv in g  a l l  o f  th e  s tu d e n ts  a problem , which i s  r e f l e c te d  in  
t h e i r  e d u c a tio n a l r e s u l t s .  A lthough th e  m ig ra tin g  s tu d e n ts  and Curasao 
s tu d e n ts  have problem s w ith  th e  e d u c a tio n a l system , th e  Curajao s tu ­
d e n ts  have th e  su p p o rt o f  t h e i r  fa m ily  and f r ie n d s ;  and th e y  do n o t have 
th e  problem s o f  u n c e r ta in  l iv in g  arran g em en ts , language d i f f e r e n c e s ,  and 
p r e ju d ic e .  The Curacao s tu d e n ts  who succeed have th e  b e t t e r  o p p o rtu n i­
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t i e s ;  however, l i k e  th e  m ig ra tin g  s tu d e n ts ,  i f  th e  Curasao s tu d e n t f a i l s  
i t  i s  i n  f u l l  view  o f  th e  community. The m ig ra tin g  s tu d e n ts  have to  deal 
w ith  double jeo p a rd y . F a i lu re  f o r  th e  m ig ra tin g  s tu d e n ts  means f a i l u r e  
in  Cura9ao and on t h e i r  own is la n d ,  where th e y  must r e tu r n .
CHAPTER V II 
EDUCATIONAL RESULTS OF 1986/87 SCHOOL TEAR
Twelve o f  th e  s ix te e n  secondary sch o o ls  in c lu d e d  in  t h i s  s tu d y , and 
shown in  Table 7 % were s e le c te d  because th e y  had s tu d e n ts  in  a tten d an ce  
from th e  N eth erlan d s Windward I s la n d s  and B o n aire . F ive o f  th e se  
sc h o o ls , and an a d d i t io n a l  f o u r ,  were s e le c te d  f o r  in te rv ie w s  w ith  Cura- 
jao  s tu d e n ts .
When I  f i r s t  a r r iv e d  in  Cura9ao I  c o n ta c te d  th e  Head o f  th e  Govern­
ment School Board, e x p la in ed  my re se a rc h  and what I  hoped to  accom plish , 
and asked f o r  p e rm iss io n  to  work w ith  s tu d e n ts  in  th e  sc h o o ls . L e t te r s  
o f  in t ro d u c t io n  were w r i t te n  f o r  me to  th e  d i r e c to r s  o f  th e  v a r io u s  gov­
ernm ent sch o o ls  in  which I  wished to  conduct my re s e a rc h .  I t  was a ls o  
n e c e ssa ry  f o r  me to  g e t i n  touch  w ith  th e  Head o f  th e  C a th o lic  School 
Board in  o rd e r  to  v i s i t  th e  C a th o lic  secondary  sc h o o ls . I  co n tac ted  th e  
P r o te s ta n t  School Board a s  w e ll a lth o u g h  th e re  were o n ly  th re e  s tu d e n ts  
t h a t  I  w ished to  v i s i t  in  P r o te s ta n t  secondary  s c h o o ls .
One o f  th e  schoo l d i r e c to r s  he lped  me to  s e le c t  th e  f iv e  a d d i t io n a l  
sch o o ls  where I  would conduct in te rv ie w s  w ith  Cura9ao s tu d e n ts .  A ll o f  
th e  sch o o l d i r e c to r s  were q u i te  co o p e ra tiv e  a f t e r  I  e x p la in ed  my r e ­
s e a rc h  g o a ls .
At th e  end o f  th e  1936/87  schoo l y e a r  I  c o n tac te d  th e  d i r e c to r s  o f  
th e  sch o o ls  where I  had worked, and th ey  coopera ted  by supp ly ing  me w ith  
p a s s / f a i l  in fo rm a tio n  f o r  th e  m ig ra tin g  s tu d e n ts  as  w e ll a s  th e  Curajao 
s tu d e n ts  in  my stu d y  (Table 8 and 9)* I  condensed t h i s  in fo rm a tio n
(Table 10) and i t  i s  p o s s ib le  to  observe  th e  c o r r e la t io n  o f  t a b le s  in  r e -
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TABLE ?
SECONDARY SCHOOLS INCLUDED IN STUDY
MIGRATING
SCHOOL LEVEL AFFILIATION STUDENTS
P e te r  S tu y v esan t C ollege HAVO/VWO Government X
M aria Imm aculata Lyceum HAVO/VWD C a th o lic X
M aria C ollege MAVO C ath o lic
A lb e r t S ch w eitze rsch o o l MAVO P r o te s ta n t X
Amador N ita MAVO Government X
Go s l in g a  s chool MAVO Government
Willem Hoyer Openbaar ETAO Government X
Jan  R uim ers-B rakkeput LTS C a th o lic X
Juan Pablo D uarte LTS Government X
P ro t Lager Technische 
School PLTS P r o te s ta n t X
Jacques F e rra n d i Openbare 
Huishouds chool LHO-MBO Government
Cura 9a© se Avond Lyceum HAVO* Government X
M iddelbaar Technische 
School MTS C a th o lic X
M iddelbaar A d m is tra r ie f  
O nderw ijs MAO C a th o lic X
I n s t i t u t e  Pa Formacion 
Den E nferm eria IFE Independent X
Akademia Pedagogiko 
Korsou APK Government
* N ight School
CURAJAO
STUDENTS
X
X
X
X
X
X
X
X
X
X
X
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TABLE 8
PASS/FAIL RESULTS OF MIGRATING STUDENTS - 198 6 /8 7 SCHOOL IEAH
School Nu
mb
er
 
of
 
St
ud
en
ts
»«a
(U
d
£
■ i
Dr
op
-o
ut
s
| 
St
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us
 
no
t 
| 
De
te
rm
in
ed
■*»a*€>cueec No
t 
Al
lo
w­
ed 
to
 
Re
pe
at
Maria Immaculate 
H.A.V.O./V.W.O. 15 11 3 1 0 2 1
Peter Stuyvesant 
H.A.V.O./V.W.O. 10 4 6 0 0 3
••
Middelbaar Technische 
M.T.S. 22 16 6 0 0 4 2
Middelbaar Adainistra- 
teif M.A.O. 13 5 4
*
4 0 0 1
Institute Fomacion S. 
I.F.E. 8 7 0 1 0 0 0
Amador Nita 
M.A.7.0. 3 2 1 0 0 0 1
Willem Hoyer 
E.T.A.O. 11 7 2 2 0 0 0
Jan Ruinors 
Brakkeout L.T.S. to 1 4 2 3 0 0
Other Schools 8 0 0 0 8 0 0
TOTAL 100 53 26 10 11 9 8
S o u r c e : D i r e c t o  r s  o f S e c o n d a r y  S c h o o l s .  Q i r a c a o ,  N e t h e r l a n d s  A n t i l l e s .
* 1 Student expelled.
** 1 Student now goes to H.A.V.Q. night school.
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TABLE 9
PASS/FAIL RESULTS OF CURACAO STUDENTS 1986/87 SCHOOL TZAR
School Nu
mb
er
 
of
 
St
ud
en
ts
Pa
ss
Fa
il
D
ro
p-
ou
ts
St
at
us
 
no
t 
D
et
er
m
in
ed
I
R
ep
ea
t
i*o
s-P CU 0-0 0 55 e <2
Maria Jjnaaculata 
H.A.Y .0 «/V .W.O • 17 11 6 0 0 4 2
Peter Stuyvesant 
H.A.V.O./V.’rf.O. 9 7 2 0 0 0 2
Institute Fomacion E. 
I.F.S. 15 15 0 0 0 0 0
Akademia Pedagogiko E. 
A.P.K. 10 8 2 0 0 2 0
Maria College 
M.A.V.O. 10 7 3 0 0 3 0
Amador Nita 
M.A.Y.O. 5 3 2 0 0 2 0
Go slingaschool 
M.A.V.O. 15 11 4 0 0 3 1
VB-llea Hoyer 
E.T.A.O. 12 6 6 0 0
•
4 2
Ferrandi Huishoud 
L.H.O — M.B.O. 7 6 1 0 0 1 0
TOTAL 100 7^ 26 0 0 19 7
Source: Directors of Secondary Schools. Curacao, Netherlands Antilles.
* Attending another E.T.A.O.
TABLE 10
PASS/FAIL RESmTS-NETHERLANDS WINDWARD ISLAND 
AND BONAIRE STUDENTS vs. CURASAO STUDENTS INCLUDED IN STUDY 
1986/87 SCHOOL TEAR
«> -*J T» O C
0 5 d ^
Students I-5E =J J: to
tan
£
3
£
I
1
s» F■P 0 a -*J-«-> e to o
oP.
<§
^ 2  t4* O.
ti^ gcS
Netherlands Wind­
ward I. & Bonaire 100 53 26 10 11 9 8
Curasao 100 74 26 0 0 17 7
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l a t i o n  to  p a s s / f a i l ,  d ro p -o u ts  and how many f a i l i n g  s tu d e n ts  w i l l  be a l ­
lowed to  r e p e a t  t h e i r  g rad e . There were a com parable number o f  f a i l u r e s  
betw een th e  two groups o f  s tu d e n ts ;  however, 10 o f  th e  m ig ra tin g  s tu ­
d e n ts  dropped o u t w hile  none o f  th e  Curacao s tu d e n ts  d id  so . During th e  
1967/88 sch o o l y e a r  th e  Curajao s tu d e n ts  w i l l  have a lm o st tw ice  a s  many 
s tu d e n ts  re p e a tin g  t h e i r  g rad es  a s  w i l l  th e  m ig ra tin g  s tu d e n ts .  The mi­
g ra t in g  s tu d e n ts  who w i l l  n o t  be r e p e a t in g  w i l l  e i t h e r  drop o u t o r  go to  
sch o o l on a n o th e r  i s l a n d .
S ince language i s  such an im p o rta n t a s p e c t  o f  th e  e d u c a tio n a l sy s ­
tem in  th e  N eth e rlan d s  A n t i l l e s ,  I  asked  f o r  th e  g rad es  f o r  Dutch and 
E n g lish  a s  w e ll a s  Math, f o r  th e  t o t a l  en ro llm en t o f  s tu d e n ts  in  th e  
sch o o ls  where I  conducted in te rv ie w s  (Table 1 1 ) . Then I  computed th e  
g rad es  f o r  Dutch, E n g lish  and Math f o r  th e  m ig ra tin g  s tu d e n ts  and Cura­
cao s tu d e n ts  who were in v o lv ed  in  my s tu d y  (Table 12 and 13)* F in a l ly ,
I  made a com posite c h a r t  o f  th e  g rade av e rag es  f o r  Dutch, E n g lish  and 
Math f o r  th e  m ig ra tin g  s tu d e n ts ,  Curacao s tu d e n ts  in  my s tu d y  and th e  
t o t a l  sch o o l p o p u la tio n  in  th e  sch o o ls  I  v i s i t e d  (Table 1 4 ) . These 
g rade av e rag es  in d ic a te  t h a t  Dutch p re s e n ts  an e q u a l ch a llen g e  f o r  a l l  
o f  th e  s tu d e n ts  I  looked  a t ,  w h ile  th e  m ig ra tin g  s tu d e n ts  a re  a b i t  
s tro n g e r  in  E n g lish  th a n  th e  Curacao s tu d e n ts .  A ll g rad es  a re  based  on 
a 1-10 system  (Table 15)*
R e su lts  o f  Open-ended Q uestions
I  ask ed  C urajao s tu d e n ts  and m ig ra tin g  s tu d e n ts  to  respond  i n  w r i t ­
in g  to  te n  q u e s tio n s  abou t e d u c a tio n , housing  and o th e r  m a t te r s ,  a s  f o l ­
lows ;
1 . Do you f e e l  t h a t  you were p rep a red  f o r  th e  t r a n s i ­
t io n  from p rim ary  to  secondary  schoo l?  (See Table 16)
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TABLE 11
FINAL STATISTICS OF SECONDARY SCHOOLS INCLUDED 
IN STUDY DURING 1986/87 SCHOOL YEAR
QUESTIONS Ma
ri
a 
In
ma
cu
la
ta
 
H.
A.
V.
0.
/V
.W
.0
.
Pe
te
r 
St
uy
ve
sa
nt
 
H.
A.
V.
0.
/V
.W
.0
.
Mi
dd
el
ba
ar
 
Te
ch
ni
sc
he
 
M.
T.
S,
Mi
dd
el
ba
ar
 
Ad
mi
st
ra
ti
ef
 
M.
A.
0,
Ak
ad
em
ia
 
Pe
da
go
gi
ko
 
A.
P.
K.
Ma
rl
a 
Co
ll
eg
e 
M.
A.
V.
0.
Am
ad
or
 
Ni
ta
 
M.
A.
V.
0.
Go
sl
in
ga
sc
ho
ol
M.
A.
V.
0.
u
&
«a . 
0  2
*“J *3 W
*3
aco •
■3°.tS m •
1°; h« ©-.Ex. J. 
Ru
lm
er
s 
Br
ak
ke
pu
t 
L.
T.
S.
TO
TA
L
Total enrollment at 
start of sohool year 738 1115 422 231 86 540 345 213 254 48 406 4398
Students who success­
fully completed sohool
year 505
725
1
72 195 81 334 216 110 142 21 383 2784
Students who dropped 
out during school year 23 40
2
10 - 9 11 11 14 17 23 158
Falling students who 
will be allowed to 
repeat in 1987/88 129 200 28 6 5 140 75 46 47 4 28 708
Falling students not 
allowed to repeat in
1987/88 80 83
I
13 3 _ 68 10 45 35 6 5 348
Average grade for 
Dutch - 1986/87 6.4 6.2
2
5.6 6.4 6.2 5.9 5.8 5.4 5.7 6.0 5.6 5.9
Average grade for 
English - 1986/87 5.9 6.3
4
5.7 6.1 6.5 6.0 6.1 5.2 5.5 5.6 5.9 5-9
Average grade for 
Math - 1986/87 6.5 6.6
4
5.9
6 2
5.5
6 6
5.8
6
5.9 6.0
Source: Directors of Secondary Schools. Curacao, Netherlands Antilles. (Grade scale based on 
1- 1 0 )
Note: 1_ Only refers to 4th class.
2 Doesn't apply.
2 1st, 2nd and 4th class.
4 1st and 2nd class.
2 1st, 2nd and Jrd. class.
6 Not asked for.
L.T.S. - Math average is a
nation of Rekunda (6.12) 
and Wlskunae (5*59).
M*ria Immaculata H.A.V.0./V.W.0. 
Averages based on number of 
students who completed the 
school year.
As math Is not compulsory In 
the 4th H.A.Y.O. and 5th V.W.Q., 
the number of students were less 
in the 4th and 5th H.A.V.Q. and 
5th and 6th V.W.O..
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TABLE 12
DUTCH-ENGLISH-MATH AVERAGES FOR 
MIGRATING STUDENTS DURING THE 1986/8? SCHOOL YEAR
Subject
(O
•H © « e 6. © *«a ^
! x  EC t£ M
ar
ia
Im
m
ac
ul
at
a
HA
VO
/V
W
Pe
te
r
St
uy
ve
sa
nt
 
HA
VO
/V
W)
 
_
Am
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or
N
ita
M
.A
.V
.0
.
M
id
de
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aa
r
A
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tr
ar
.
M
.A
.O
.
M
id
de
lb
aa
r
Te
ch
ni
sc
he
M
.T
.S
.
RA
W
SC
OR
E
AV
ER
AG
E
SC
OR
E
Dutch 4 .5 4 .9 6 .0 5 .4 5.2 6.1 5.7 37.8 5 .4
E nglish 7 .8 7 .3 6.2 7 .3 7 .6 6 .6 6.4 49.2 7 .0
Math 5 .0 6.1 7.1 6 .4 6 .5 6 .0 - 37.1 6.2
TABLE 13
DUTCH-ENGLISH-MATH AVERAGES FOR CURASAO 
STUDENTS IN STUDY DURING THE 1986/87 SCHOOL YEAR
S ubject
© urH © « H ►‘Eh
9  tS W M
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ia
 
Im
m
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a.
 
HA
VO
/VW
O 
.
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te
r
St
uy
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nt
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VO
/V
UD
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or
N
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M
.A
.V
.0
.
M
ar
ia
C
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M
.A
.V
.0
. i05hfl o
S  o >
'w Ji Hi 
5  o X Fe
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H
ui
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d
LH
0.
MR
0
o
aS *H •H bb S O « © bfl isd «0 • ctf no O. M © * RA
W
SC
OR
E
AV
ER
AG
E
SC
OR
E
Dutch 5 .8 6 .0 6 .0 6 .8 6 .5 6 .0 4 .8 6 .0 47.9 6 .0
E nglish 4 .5 5.6 6.1 6 .8 7 .3 5 .8 7 .0 6 .4 49.5 6 .2
Math 5 .9 6 .0 7 .5 5 .6 — 6 .7 7 .5 7 .0 46.2 6 .6
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TABLE 14
FINAL COMPOSITE GRADE AVERAGES OF 
STUDENTS INCLUDED IN STUDY FOR 
1986/87 SCHOOL YEAR
S u b jec t
M igrating  
S tu d en ts  
Included  
In  This 
Study
Cura9ao 
S tu d en ts  
Inc luded  
In  This 
Study
T o ta l 
S tuden t 
P o p u la tio n  
Of Schools 
In  Study
Dutch 5 .4 6 .0 5 .9
E n g lish 7 .0 6 .2 5 .9
Math 6 .2 6 .6 6 .0
Source: D ire c to rs  o f  Secondary S ch o o ls. 
Cura9ao , N eth erlan d s  A n t i l l e s .
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TABLE 15
NETHERLANDS ANTILLES. GRADING 
SCALE OF THE EDUCATIONAL SYSTEM
E x c e l l e n t . .  • • • • • • • • • • • ...........  10
Very Good............................................. . . . . .  9
G o o d . . . . . . . . . . . . . . ..........• • • • • ...............  8
S u f f ic ie n t ly  S a t i s f a c to r y . • • • • • • • • •  7
S a t i s f a c to r y  • • • • • • .......................  6
Below S a t i s f a c to r y ....................................  5
U n s a tis fa c to ry ............................     4
I n f e r i o r . .    • • 3
P o o r . . .   ..................................  2
Very P o o r . .*    1
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TABLE 16
Q u estio n : Do you f e e l  t h a t  you were p rep ared  
f o r  th e  t r a n s i t i o n  from prim ary  to  secondary  
school?
Response
M ig ra tin g
S tu d en ts
Curacao
S tu d en ts
No. * No. t
Xes 40 71* 48 71$
No 17 29* 19 295*
T o ta l 57 100* 67 100$
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2 . What i s  your i s l a n d 's  m ost im p o rtan t c o n tr ib u tio n  
to  th e  h i s to r y  o f th e  N e th e rlan d s  A n t i l le s ?
3 . What w i l l  be your i s l a n d 's  m ost im p o rtan t c o n t r i ­
b u tio n  to  th e  fu tu re  o f  th e  N e th erlan d s  A n t i l l e s ,  
in  th e  n e x t 25 y e a rs?
Do you s t i l l  l i v e  a t  th e  same a d d re ss  t h a t  you 
d id  when t h i s  schoo l y e a r  began? (See Table 17)
5* How many tim es have you moved?
6 . What i s  y our f a v o r i t e  v ideo  o r  movie?
7 . What i s  y o u r f a v o r i t e  T.V. show?
8 , Which p e rso n  do you most adm ire?
9 , I f  you a re  in  exam c la s s ,  do you p la n  to  a t te n d
schoo l n e x t August? I f  so , where? What do you
p la n  to  s tudy?
10, I f  you do n o t p lan  to  co n tin u e  w ith  your educa­
t io n  a f t e r  com pleting secondary  sc h o o l, what do 
you p lan  to  do?
Since I  d id  n o t  in tro d u c e  th e se  q u e s tio n s  u n t i l  my stu d y  was n e a r ly  
h a l f  com plete , i t  was n o t p o s s ib le  to  su rvey  an e q u a l number o f  s tu d e n ts  
from  th e  m ig ra tin g  s tu d e n ts  and Curasao s tu d e n ts ,  I  d id  manage to  reach  
most o f  th e  Curasao s tu d e n ts  w ith  th e  su rvey  q u e s tio n s  because th e y  were 
th e  group t h a t  I  was working w ith  a t  t h a t  tim e . T h is gave me an added 
in s ig h t  in to  t h e i r  th in k in g  abou t t h e i r  i s l a n d ' s h i s to r y  and what th e y  
b e l ie v e  t h e i r  i s l a n d 's  fu tu r e  w i l l  b e . They ta lk e d  abou t t h e i r  p a r t i c i ­
p a tio n  in  s p o r ts ,  community a c t i v i t i e s ,  t h e i r  r e la t io n s h ip  to  t h e i r  
fa m ily , and t h e i r  l i v in g  a rran g em en ts . These were to p ic s  t h a t  I  had 
covered in  my in te rv ie w s  w ith  th e  m ig ra tin g  s tu d e n ts ;  th e r e fo r e ,  l im i te d
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TABLE 17
Q u estio n : Do you s t i l l  l i v e  a t  th e  same a d d re ss  
t h a t  you d id  when t h i s  schoo l y e a r  began?
Response
M igrating
S tu d en ts
Cura5ao
S tu d en ts
No. * No. f
Moved 9 35% 6 9%
D id n 't
Move 17 65% 63 91 %
T o ta l 26 100% 69 100#
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com parisons a re  p o s s ib le ,  a s  Table 16 and 17 i l l u s t r a t e .
There -were s e v e ra l  re a so n s  g iven  f o r  n o t  being  p re p a re d  to  make th e  
t r a n s i t i o n  from  p rim ary  sch o o l to  secondary  sc h o o l. In  th e  case o f  S ta -  
t i a ,  th e  s tu d e n ts  f e l t  t h a t  th ey  sh o u ld  have been b e t t e r  p re p a re d  in  
t h e i r  lan g u a g e s . Curafao s tu d e n ts  have le a rn e d  S panish  in  th e  l a s t  y e a r  
o f  p rim ary  schoo l g e n e ra l ly ,  and have a b eg in n in g  fo u n d a tio n  i n  th e  l a n ­
guage, w h ile  S ta t i a  s tu d e n ts  comment t h a t  th ey  have no S pan ish  i n  th e  
p rim ary  sc h o o l. In  t h i s  r e s p e c t  th e y  a re  a t  a d isad v an ta g e  when th e y  
a r r iv e  i n  Curacao. Dutch i s  a ls o  a  problem  f o r  S ta t ia * s  s tu d e n ts  even 
though i t  i s  th e  o f f i c i a l  language o f  i n s t r u c t io n  on S t a t i a .  The i s la n d  
o f  Saba o f f i c i a l l y  in tro d u c e d  E n g lish  a s  th e  medium o f i n s t r u c t io n  in  
th e  c lassroom  on March, 1986, acco rd in g  to  th e  May 24 , 1986 is s u e  o f  The 
Saba H e ra ld . A ccording to  a p rim ary  sch o o l d i r e c to r  in  S t .  M aarten , 
t h a t  i s la n d  h as  u sed  E n g lish  a s  th e  language o f  i n s t r u c t io n  i n  th e  p r i ­
mary sch o o ls  f o r  th e  p a s t  10 y e a r s .  T h e re fo re , language i s  a r e a l  p ro ­
blem f o r  th e  m ig ra tin g  s tu d e n ts  from  th e  N eth e rlan d s  Windward I s la n d s  
who m ust move in to  a secondary  e d u c a tio n a l system  th a t  r e q u ir e s  Dutch as  
th e  language o f  i n s t r u c t i o n .  There i s  a ls o  th e  added p re s s u re  to  l e a r n
Papiam entu . B onaire s tu d e n ts  do n o t  ex p e rien ce  th e  same language p ro ­
blems t h a t  th e  N e th e rlan d s  Windward I s la n d  s tu d e n ts  d o . T h e ir  problem s 
a re  g e n e ra l ly  s im i la r  to  th o se  o f  th e  s tu d e n ts  from  C urasao .
N early  a l l  s tu d e n ts  s a id  t h a t  th e y  were fo rc e d  by th e  method o f  se ­
l e c t i o n  to  choose t h e i r  t r a c k  o f  s tudy  a t  too  e a r ly  an ag e , a t  th e  end o f 
th e  p rim ary  sc h o o l. M ig ra tin g  s tu d e n ts  on th e  te c h n ic a l  l e v e l  empha­
s iz e d  th a t  th e y  should  be g iven  some p re p a ra t io n  in  Papiam entu b e fo re  
coming to  Curacao, as  so much o f  th e  classroom  in s t r u c t io n  and conver­
s a t io n  i s  i n  Papiam entu.
None o f  th e  Curacao s tu d e n ts  who responded to  th e  f i r s t  q u e s tio n
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m entioned language; however, t h e i r  f i n a l  language sco res  f o r  th e  1986/87 
schoo l y e a r  were n o t very  d i f f e r e n t  from th o se  o f  th e  m ig ra tin g  s tu d e n ts .
The Curacao s tu d e n ts  were a b i t  s tro n g e r  in  Dutch b u t r a r e ly  were th e y
over a 6 on a s c a le  o f  1-10 .
N ineteen  o f  th e  Curacao s tu d e n ts  d id  n o t th in k  t h a t  th e y  were p re ­
p ared  f o r  th e  t r a n s i t i o n  to  secondary school* M igrating  s tu d e n ts  a lso  
re p o r te d  t h a t  th e y  were uninform ed abou t what to  ex p ec t e d u c a tio n a lly  
when a t te n d in g  schoo l in  Cura9a o . They had no id e a ,  th e y  s a id ,  t h a t  i t  
would be so d i f f i c u l t  and d i f f e r e n t  from what th ey  were u sed  to  a t  home, 
bo th  in  term s o f  te a ch in g  and classroom  work.
The most d i s t r e s s in g  resp o n ses  were th e  s ta te m e n ts  about hom esick­
n e s s . Some s tu d e n ts  s a id  t h a t  th e y  were p rep ared  acad em ica lly , in  most
c a se s , b u t th ey  were n o t p rep ared  to  leav e  t h e i r  home and fam ily  a t  such 
an e a r ly  age .
A lthough th e re  were a few good and w e ll though t o u t re sp o n ses  to  
q u e s tio n s  2 and 3* most o f  th e  s tu d e n ts ,  w hether from Curacao o r  e l s e ­
where, d id  n o t know a g r e a t  d e a l abou t th e  h i s to r y  o f  t h e i r  own i s la n d .  
They had l i t t l e  id ea  o f what th e  fu tu r e  would b r in g . This i s  n o t so 
much th e  s tuden ts*  f a u l t  as  i t  i s  th e  system  in  which th e y  must work.
The h i s to r y  and geography th a t  s tu d e n ts  a re  ta u g h t in  th e  N etherlands 
A n t i l le s  has been t r a d i t i o n a l l y  cen te re d  o u ts id e  o f  t h e i r  coun try  and 
t h e i r  environm ent; books t a lk  to  th e  s tu d e n ts  o f  a world which in  no way 
rem inds them o f t h e i r  own (Caraoy 1974: 70; Horowitz 1971: 2 - 5 ) .  The 
answ ers to  th e se  open-ended q u e s tio n s  r e f l e c t  t h i s  s i t u a t io n .
CHAPTER V III 
CONCLUSIONS AND RECOMMENDATIONS
The f in d in g s  o f  t h i s  re s e a rc h  in d ic a te  t h a t  w h ile  m ig ra tio n  i s  a 
n e c e ssa ry  p a r t  o f  secondary  e d u ca tio n  in  th e  N e th erlan d s  A n t i l l e s ,  in  
i t s  p re s e n t  form i t  p re s e n ts  s e r io u s  e d u c a tio n a l and s o c ia l  problem s f o r  
th e  s tu d e n ts  and th e  community (UNESCO 1976: v ) .  However, w ith  c a re fu l  
p lan n in g  and p re p a ra t io n  on th e  p a r t  o f  p a r e n ts ,  e d u c a to rs  and th e  s tu ­
d en ts  th em se lv es , t h i s  does n o t have to  be th e  case* M ig ra tio n  f o r  sec ­
ondary e d u c a tio n , can be a v e ry  u s e fu l  and p o s i t iv e  means o f  bonding th e  
wide c u l tu r a l  and e d u c a tio n a l l i f e  and needs o f  th e  N e th e rlan d s  A n ti l le s ,  
th u s  e s ta b l i s h in g  a f irm  base f o r  a u n i f ie d  b u t  d iv e r s e  c o u n try . Recog­
n i t io n  and developm ent o f a l l  o f  i t s  p eo p le— t h e i r  un ique c h a r a c te r is ­
t i c s  and c o n tr ib u t io n s — can e s ta b l i s h  a s tro n g  fo u n d a tio n  f o r  n a t io n  
b u i ld in g •
Only th ro u g h  c o n ta c t  and in te r a c t io n  can th e s e  g e o g ra p h ic a lly  and 
c u l tu r a l l y  d iv e rs e  a re a s  come to  u n d e rs tan d  and acknowledge th e  p i v i t o l  
p o in ts  t h a t  w i l l  swing t h e i r  i s la n d s  s u c c e s s fu l ly  from c o lo n ia l  depen­
dency to  a more p o s i t iv e  p o s i t io n  o f  is la n d  in te rd e p en d en cy , and l im i te d  
o u ts id e  su p p o rt (Government o f  th e  N e th e rlan d s  A n t i l le s  19&2: 7)* Thus, 
th e  r e s u l t s  o f  t h i s  s tu d y  im ply t h a t  th e re  i s  a need f o r  co n tin u ed  s tu ­
d en t m ig ra tio n , in  o rd e r  to  ed u ca te  th e  s tu d e n ts  o f  th e  N eth erlan d s An­
t i l l e s  to  a w ider w orld v iew  and promote w ith in  th e  i s la n d  community a 
sound b u t c r e a t iv e  u n d e rs tan d in g  o f  t h e i r  p la c e  in  t h a t  w orld .
The m ig ra tio n  o f  s tu d e n ts  from one i s la n d  to  a n o th e r  w ith in  th e
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N eth erlan d s A n t i l le s  can be a p o s i t iv e  e x p e r ie n c e , prom oting th e  w e ll­
being  o f  th e  c o u n try . How m ig ra tin g  s tu d e n ts  a re  re c e iv e d  and how th e y  
a re  ta k e n  care  o f  d u rin g  m ig ra tio n  and fo s te ra g e  w i l l  d e term ine  th e  suc­
cess  o f  th e  s tu d e n t and th e  co u n try , i n  th e  long  ru n .
Recommendations
The peop le  o f  th e  N e th e rlan d s  A n t i l le s  must lo o k  to  each  o th e r  f o r  
t h e i r  s t r e n g th ,  t h e i r  i d e n t i t y  and th e  s o lu t io n s  to  t h e i r  p rob lem s. I t  
i s  my hope t h a t  th e  f in d in g s  o f  t h i s  s tu d y  may prove h e lp f u l  when d e a l­
in g  w ith  some e d u c a tio n a l p rob lem s, and p a r t i c u l a r l y  w ith  needs o f  mi­
g ra t in g  s tu d e n ts .  These s tu d e n ts  a re  an im p o rta n t p a r t  o f  th e  f u tu r e  o f  
th e  N e th e rlan d s  A n t i l l e s ,  and th e y  d ese rv e  th e  u tm ost c o n s id e ra tio n  and 
r e s p e c t  from  t h e i r  f e l lo w  countrym en.
I  o f f e r  th e  fo llo w in g  recom m endations f o r  c o n s id e ra t io n :
1. A f u l l - t im e  Commission shou ld  be e s ta b l is h e d  f o r  
o v e rsee in g  th e  s tu d e n ts  from  th e  Windward I s la n d s  
and B o n a ire . T h is u n d e rta k in g  would r e q u ire  th e  
a l lo c a t io n  o f  a l a r g e r  budget f o r  th e  Commission 
members, as  th e  p re s e n t  members re c e iv e  a r e l a ­
t i v e l y  sm all s t ip e n d .  I f  th e y  work on th e  Com­
m iss io n  f u l l - t im e ,  th e  members w i l l  r e q u ire  a 
l iv e a b le  wage. These peop le  shou ld  be c a r e f u l ly  
s e le c te d  acco rd in g  to  t h e i r  q u a l i f i c a t i o n s .
2 . The N e th e rlan d s  A n t i l le s  should  p ro v id e  a dorm i­
to r y ,  i n  Curacao, f o r  m ig ra tin g  s tu d e n ts .  Q u ali­
f i e d  h o u se p a re n ts  should  be in  re s id e n c e  a t  a l l  
t im e s .
3 . An o r ie n ta t io n  program  should  be p rov ided  f o r  th e
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m ig ra tin g  s tu d e n ts  when th ey  a r r iv e  in  C urasao . 
This would p re p a re  th e  s tu d e n ts  to  fu n c tio n  in  
t h e i r  new su rro u n d in g s w ith  more c o n fid en c e .
4 . Commission members should  keep in  c o n ta c t w ith  
th e  s tu d e n ts ,  sch o o l, g u ard ian  and p a re n t on a 
r e g u la r  b a s is  in  o rd e r  to  p ro v id e  a d e f i n i t e  
su p p o rt s e rv ic e  and keep channels  open between 
th e  home, th e  s tu d e n t and th e  sc h o o l.
5* Commission members should  in te rv e n e ,  i f  n e c e s ­
s a ry , on th e  s tu d e n ts ’ b e h a lf  i f  problem s a r i s e  
concern ing  th e  community, l iv in g  arrangem ents o r  
e d u c a tio n a l n eed s .
6 .  P e rso n a l and e d u c a tio n a l co unse ling  should  be 
made a v a i la b le  to  m ig ra tin g  s tu d e n ts  on a reg u ­
l a r  b a s is .  These s tu d e n ts  a re  away from t h e i r  
homes and f a m il ie s  and th ey  need a s tro n g  b a s ic  
su p p o rt system  t h a t  can hand le  t h e i r  unique p ro ­
blems •
7 . A ll s tu d e n ts  in  th e  N etherlands A n t i l le s  should  
be fa m ila r iz e d  (from  k in d erg ard en  on) w ith  t h e i r  
n a t iv e  language and th e  c u l tu re  o f  t h e i r  in d iv i ­
d u a l i s l a n d s ,  a s  w e ll as  th e  o th e r  i s la n d s  in  th e  
N etherlands A n t i l le s  and th e  su rround ing  C aribbean 
community. In  t h i s  way, th rough  e d u c a tio n , p e r ­
haps p re ju d ic e  and m isunderstand ing  could  be a l l e ­
v ia te d ,  o r  e l im in a te d .
8 . The N e th erlan d s  A n t i l le s  should  s t r i v e  to  p ro v id e  
a co o rd in a ted  and u n if ie d  p rim ary  schoo l program
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th ro u g h o u t th e  i s l a n d s .  T his would promote a 
sm oother e d u c a tio n a l t r a n s i t i o n  f o r  m ig ra tin g  
s tu d e n ts •
9 , A c u l tu r a l  exchange program should  be in tro d u ­
ced in  th e  N eth erlan d s  A n t i l le s  which would a l ­
low s e le c te d  s tu d e n ts  to  a t te n d  c la s s e s  f o r  a 
l im i te d  tim e on an i s l a n d  o th e r  th an  t h e i r  own.
T h is ex p e rien ce  would be in te n d e d  to  e n r ic h  and
broaden th e  s tu d e n t ,  th e  c u l tu re  and th e  educa­
t io n a l  system .
10. The e d u c a tio n a l system  shou ld  have b u i l t  in to
i t s  s t r u c tu r e  th e  means to  ed u ca te  w orkers f o r  
i t s  own jo b  m arket. The p re s e n t  te c h n ic a l
sch o o ls  a re  o u td a te d  and a re  n o t co o rd in a ted
w ith  th e  job  m arket in  th e  N eth erlan d s A n t i l l e s .
M ig ra tin g  s tu d e n ts  shou ld  be made aware o f t h e i r  
own i s l a n d s 1 economic needs and p o te n t ia l  in  o r ­
d e r  to  stem  th e  system 1s b u i l t - i n  b ra in  d r a in .
11• M ig ra tin g  s tu d e n ts  shou ld  be made aware t h a t
th ey  a re  am bassadors and r e p re s e n ta t iv e s  f o r  
them selves and t h e i r  in d iv id u a l  i s l a n d s .  I f  
th e y  see them selves t h i s  way th e n  o th e rs  w i l l  
have th e  o p p o r tu n ity  to  see them and t h e i r  i s ­
la n d  a t  i t s  b e s t .
M ig ra tio n  f o r  secondary  ed u ca tio n  i s  n e c e ssa ry , due to  th e  p re s e n t
e d u c a tio n a l system  in  th e  N eth erlan d s A n t i l l e s ;  modeled a f t e r  th e  Dutch
e d u c a tio n a l system . I t  i s ,  in  i t s  p re s e n t  s t a t e  a very  tra u m a tic  and 
n e g a tiv e  ex p erien ce  f o r  many o f  th e  s tu d e n ts  in v o lv ed  in  th e  p ro c e s s .
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However, i t  d o esn * t have to  be t h i s  way, W1th c a r e fu l  p lan n in g  and co­
o p e ra t io n ,  m ig ra tio n  f o r  secondary  e d u c a tio n  in  th e  N e th e rlan d s  A n t i l le s  
could  be a b e n e f i t  to  th e  s tu d e n ts  and th e  c o u n try . The n e g a tiv e  a s ­
p e c ts  o f  m ig ra tio n  f o r  e d u c a tio n —p r e ju d ic e ,  l o n e l in e s s ,  i s o l a t i o n ,  p o l i ­
t i c a l  and c u l tu r a l  c o n f l i c t ,  in ad eq u a te  h o u sin g , la c k  o f  s u p e rv is io n  and, 
in  many c a s e s , e d u c a tio n a l f a i l u r e —must be ad d ressed  in  o rd e r  to  p r e ­
se rv e  t h i s  un ique am algam ation o f  th e  n o r th  and so u th  C aribbean—th e  
N eth erlan d s  A n t i l l e s ,
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APPENDIX A 
QUESTIONNAIRE FOR CURASAO STUDENTS 
(W ritten  in  Papiam entu— T ra n s la t io n  in  E n g lish )
1 • Noraber (Name)
2 , D irekshon (A ddress)
T e lefon  (Phone) ____________________________________________________
3* Bo t a  b ib a  ku : (Do you r e s id e  w i th : )
a .  mama i  t a t a  (Mother and F a th e r)
b . mama (M other)
c . t a t a  (F a th e r)
d . o tro  ( o th e r )___________________________________________________
4 . Ki t a  e idiom a mas ta n tu  pap ia  na kas?
(What i s  th e  language most o f te n  spoken in  your home?)
5 . Bo mayo m a n  t a  d i  Kbrsou? S i no , d i  unda nan ta ?
(Are your p a re n ts  from  Curacao? I f  n o t ,  where a re  th e y  from ?)
6 . Bo mayor (nan) t a  tra h a ?  (Do your p a r e n t ( s )  work?
Nan t a  na kas o ra  bo yega kas f o r  d i  sk o l?
( I s  th e r e  anyone a t  home when you g e t  home from sch o o l? )
7 . Bo t i n  lu g a  adekua na kas pa s in a ?
(Do you have an adequate  a re a ,  a t  home, in  which to  s tu d y ? )
8 . S i s u rg i  problem a, ken bo t a  a se rk a  pa yudabo?
( I f  problem s a r i s e ,  who do you go to  f o r  h e lp ? )
9 . Kuantu ruman bo. t i n ?  (How many b ro th e rs  and s i s t e r s  do you have?)
10, Kuantu d i  nan t a  b ib a  na kas?  (How many o f  them l i v e  a t  home, 
now?)
11, Ken t a  paga bo sk o l?  (How i s  your sch o o lin g  p a id  f o r ? )
12, Bo a b a i  lu s h i  k la s ?  (Did you a t te n d  K in d e rg a rten ? )
13* Kiua sk o l b as ik o  bo a b a i?  (Which e lem en ta ry  schoo l d id  you a t ­
te n d ? )
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14. Tempu bo a kaba sk o l b a s ik o , kua sk o l bo por a b a i?  (When comple­
t in g  p rim ary  s c h o o l, which schoo l d id  you q u a l i f y  f o r ? )
15 . ^ a  sk o l sek u n d a rio , bo t a  b a i  awor?
(Secondary sch o o l you a re  now a t te n d in g ? )
16. Bo a keda s in t a  den sk o l b as ik o ?  (Did you e v e r  s ta y  back in  p r i ­
mary sch o o l? )
S i___(Yes)________________  No (No)_________________
17* Si k o n te s ta  d i  p reg u n ta  16 t a  s i ,  den kua k la s  bo a  keda s in t a  den
sk o l b asik o ?  ( I f  th e  answ er to  q u e s tio n  16 i s  Yes, which y e a rs  d id
you s ta y  back in  p rim ary  sch o o l? )
18. Bo a keda s in ta  den sk o l sekundario?  (Did you e v e r  s ta y  back in  
secondary  sch o o l? )
S i___(Yes)_________________  No (No)_________________
19. Si d i  k o n te s ta  k i  p reg u n ta  18 t a  s i ,  den kua k la s  bo a keda s in ta  
den sk o l sek u n d ario ?  ( I f  th e  answ er to  q u e s tio n  18 i s  Yes, which 
y e a rs  d id  you s ta y  back i n  secondary  sch o o l? )
2 0 . Bo t a  p a r t i s i p a  den a k t iv id a t  p*afo d i  s k o l,  p o r ehempel den k lup  
a d e p o rte?  (Do you p a r t i c ip a te  in  a c t i v i t i e s  o u ts id e  o f  sch o o l, 
such a s  Clubs o r  S p o rts?  S i t a  a s in a ,  menshona nan a k i  bou: ( I f  
s o , l i s t  them below : )
21 . Na kua r e l ig io n  bo t a  p e r te n e se ?  (Which r e l ig io n  do you belong 
to ? )
22 . Bo a b i s h i t a  lu g an an  f o r  d i  Korsou? (Have you v i s i t e d  a p la c e  o u t­
s id e  o f  C uracao?)
S i (Yes)________________  No (No)
23* S i t a  s i ,  kua lu g a ?  ( I f  Yes, w here?)
24 . Ki lo  m aste r t a  idiom a d i  in s tru k sh o n  den sk o l b as ik o ?  (What
should  be th e  language o f  i n s t r u c t io n  i n  th e  p rim ary  sch o o ls? )
23 . Ki lo  m ester t a  idiom a d i  in s tru k sh o n  den sk o l sek u n d ario ?  (What
shou ld  be th e  language o f  i n s t r u c t io n  i n  th e  secondary  sch o o ls? )
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QUESTIONNAIRE FOR NETHERLANDS WINDWARD ISLANDS AND BONAIRE STUDENTS
NAME_______________________________________________________________________
GRADE______________________________________________________________________
DATE OF BIRTH_____________________________________________________________
■AGE________________________________________________________________________
AGE LEFT HOME_____________________________________________________________
HOME ISLAND_______________________________________________________________
GUARDIAN
NAME _______________________________________________________
ADDRESS
PHONE _______________________________________________________
HOW MANY GUARDIANS HAVE YOU HAD?________________________________________
YOUR RELIGION_____________________________________________________________
CHURCH YOU ATTEND IN CURACAO____________________________________________
PREVIOUS SECONDARY SCHOOL________________________________________________
ELEMENTARY SCHOOL_________________________________________________________
PARENTS
FATHER _____________________________________________________
OCCUPATION_____________________________________________________
MOTHER
OCCUPATION_____________________________________________________
HOW MANY CHILDREN ARE IN YOUR FAMILY?__________________________________
OUTSIDE ACTIVITIES ____________  ______________________________
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